sad Bay is 
arene 
cen 


For Reference 


NOT TO BE TAKEN FROM THIS ROOM 


reir 


sf 1BRIS 
NIOERSTTATIS 
in RUAEASIS 


z 
[ee 
SS 


a 
AH 


ot 
Allg HY 


SSS Oe 
The University of Alberta 
Printing Department 
Edmonton, Alberta 

: a ome 


Digitized by the Internet Archive 
in 2023 with funding from 
University of Alberta Library 


https://archive.org/details/Barron1970 


tHe Accunact OP STiMEnT VERE seROAbME TAIT & 
77a A MESSAGE PRESENTED Vicua.ey py Maeeretr 


_ 


BY 


_ I A THENGA 

7 _ SUBMITTED TO THE FACULTY GP GhacvaTE stuot! 
mL ‘PARTIAL FULFILMENT GF TW S0QUTKuMENTS foe mi) 
a . DEGREE OF MASTER. OF GisscoT li 

- — 
7 ~~ 


7 
EPARTMENT "OF BLEMENTAR) Cihid\ey Vt 
B YF . : 


THE UNIVERSITY OF ALBERTA 


THE ACCURACY OF STUDENT VERBAL INTERPRETATION OF 


A MESSAGE PRESENTED VISUALLY BY FILMSTRIP 


BY 


(C) RUTH J. BARRON 


A THESIS 
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES 
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE 


DEGREE OF MASTER OF EDUCATION 
DEPARTMENT OF ELEMENTARY EDUCATION 


EDMONTON, ALBERTA 


FALL, 1970 


: so MOT TATAR@ABTAL IAKAY cviseione 90 YOARUD 
ciatamsta ‘va YadaUaTY GaTudedad toneem 


Ya 


WonaAa .o HTUA (9) . 


212auT A 

axiauT2 ITAUGAAD YO YTAUDAA ANT OT GHTTIMAUE 
THT 204 ATAAMAWIUDAA ANT FO TMHAMITAIUT IATTAAG . 
WOPTADUGA IO AAT@AM 4O AAADaA - 


yl =) + 
Ra os 
i 


-_ 


WOITADUGA: YAATVAMAUS 10 TASMTAATEO 


UNIVERSITY OF ALBERTA 


FACULTY OF GRADUATE STUDIES 


The undersigned certify that they have read, and 
recommend to the Faculty of Graduate Studies for accept- 
alice, a thesas chtuztled “The Accuracy Ot ovcudent. Verbal 
Interpretation of a Message Presented Visually by Film- 
Stiip) soubMmettedsaby. Ruth 9) barron im partial ful irinent 
Of the requirements tor the degree of Master of 


Education. 


bas ese svai ene teat iti iy it 


oa ' ie ; 
pon sot to? ili osauberd 6 etwas od 


ABSTRACT 


The main purpose of this study was to discover 
what proportion of the gist of the intended message was 
perceived by Edmonton Public elementary school children 
from the accompanying Bonjour Line filmstrips. 

The following areas were studied and null hypotheses 
formulated. 

(1) The Edmonton students would perceive 68 percent 
Of) the pist of the message correctly as did the french 
Students of Similar ages in the St, Cloud experiments, 

(2) Boys and girls would perceive the intended 
messages equally well, 

(3) The contextual and structural elements of the 
messages would be perceived: in equal proportions . 

(4) Familiarity with the programme would increase 
the accuracy of the students” perceptions. 

AVL test tor Significance was computed tor each ot 
the hypotheses. In addition a multiple regression step 
test was computed for a sub-sample to ascertain if all or 
any set uthemto lowing, 1.0)... academl caachic venent..sex, 
Ave mr aniliani ty swatiecne  COUnNse,. a2 tected) thesstucents 
abulity to percerve the message, 

Six lessons from the Bonjour Line programme were 
used; and fifty randomly selected sets.of responses for 


each lesson formed the main sample. The sub-sample 
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consisted of twentyaiiverisitudentsramrom the Stony Plain 
School ars trict. 

The major findings were as follows: 

GlpeeliemaccuUrate = penecepttone ot wie fists Omen tic 
message by Edmonton children was .3691, a significant 
dvtterenices trom the s6s percent mound by Malandain. 

(2) The =abiility to perceive (or guessjestructural 
elements: was significantly higher than for. contextual 
element si. 

(3) There was no significant difference between 
thewaccuddcyeoreperceptlon Of tie elenents of 1nd ormaci on 
Between boys and girls. 

(4) Increased familiarity with the programme was 
no assistance In, correctly perceiving the intended message 
from these visual frames. 

The supplementary findings from Stony Plain were 
indicative, thatwage, was the greatest facton in predicting 
a student's perception score from these frames, and this 


accounted tor only 12 percent of the total score; 
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CHAPTER! = 1 
INTRODUCTION 
I. BACKGROUND TO THE PROBLEM 


in the 1969-70 school, year appreximately 7,000 
Edmonton Public School Elementary students followed the 
Bonjour Line (1963) programme in French as a second language, 
a programme: which uses film-strips as the visual stimuli. 
The present study is an attempt to determine if there are 
aspeces Ot the visual/verbal relationship implicit in this 
programme which might. interfere with the learning process. 

Pretures for use, in a second Janguape learning 
Situation are not: used.in the manner of-these for art or 
SOGT a1 sStudiles Or. ether subjects. For example, in social 
Studies sited pLeture whieh shows a) bey sleeping as 
Opposed) tOval girl sleeping 1 15 usually important 
Gnily thats themstudent Gecognize that it usa poy OT 
decimiv ata the activatiyinvelved, In using the sane 
picture in modern language teaching, the student may 
recognize in the: one case that Paul is the boy,.yet if the 
structural element to be learned-is ‘'he', to say. '"Paul" 
is sleeping: would:-not be correct. If, thowever,. the element 
to-be'stressed is. the verb, then the substitution of "Paul" 
for “he'' is. unimportant. When separate. pictures accompany 


nearly every message; in the early stages at least, some 
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effort should be made to differentiate visually between 
SuUCiwamtuat LOS, especially itor mnemless slinours tically 
able students. 

Contact with many students using the programme 
Bonjour Line persuaded the writer that often they were 
unable to interpret the pictures correctly, thereby impeding 
the learning process. Even when they were able to interpret 
them correctly, they were frequently not aware that they had 
dene so. 

The writer decided to try and ascertain exactly how 
much of the author's accompanying oral message the student 
perceived from each picture. This» would help one* decide 
what additional help in comprehension was needed for each 
frane ws Ihewpercept on of. the eroeup, rather than the 
individual was surveyed, firstly, in order that: teachers and 
planners might have an.idéa, of what-15-the present class- 
room situation in greater detail than has been attempted 
before; secondly, because the course pictures were. based on 
group, comprehension, and thirdly, because the children are 
not taveht. individually or. on.any selective basis. It the 
programme is offered at a.certain grade level in a school, 
all the students at that level take part. To simplify 
organization home-room units are kept intact whatever their 


size, classes well over, thirty pupils being commonplace, 
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Il. THE BONJOUR LINE COURSE BACKGROUND 


The basis of any study of the Bonjour Line programme 
is the work done by the researchers of the Ecole normale 
supérieure de St. Cloud in France. Of these, in the 
pictorial preparation for this programme, the work of 
Mialaret, and Malandain: (1962) 2s “paramount. In order ‘toe 
facilitate the production of: an audio-visual second language 
course for Elementary school children, -Malandain attempted 
tovrestablish Now children interpret pictures, both singly 
and in) sequence. Despite the.fact that this research Ws the 
DasiS*107T MOSt*Ot- the facts quoted justitying the format of 
the Bonjour Line programme: and its pietures, “the=visuals 
used in the research were not those which were subsequently 
imcorporated inte the programme. © Indeed, they difiered 
quite substantially from the Bonjour Line pictures both in 
Lyoe OL presentation and. in “length or sequence, 

Another factor to be,taken inte account: when using 
this research as a. basis for picture comprehension in second 
language learning, particularly in a non-European country, 
is the tact that for the most,part the research was carried 
OUL With French suburban children, The pictures used were 
very highly biased toward French urban culture, and the 
context was very familiar to the-viewers, Even. under these 
circumstances, children from nine to twelve years of age 


were only able to give a reasonable interpretation of the 
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pictures 68*percent.of-the time. Since it may. be assumed 
that the prétures actually used: in Bonjour Line were 
considered by the authors to be an improvement, what is 


the situation with Canadian prairie city children? 
Ill. STATEMENT OF- THE PROBLEM 


The authors of the Bonjour Line programme have 
provided a linguistic audio-structure containing a semanti- 
cally meaningful message to accompany nearly every. frame. 
These range in length from phrases to one or more sentences. 
The main purpose of this study is to answer the question: 

Do“thes visual=stimuli°of the Bonjour Line frames 

evoke the same verbal messages from the sample 

Students ast these’ given=by the authors of the course? 

To arrive at an answer,.the following sub-questions 
were asked: 

1. Do the sample..students reproduce the. author's 
Message cerrectly, or at least. the gist ef the 
message correctly: from the: pictures alone, vas 
judged within the,context of second language 
learning? at least) 68) percentsof+ the» time? 

2 'st there’ a-sienifticant difference» between: the 
sample students! correct verbalization of. the 

teach response would be judged according to the 


linguistic. elements. stressed in the author's oral message 
accompanying a specific frame. 
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elements in the messages, and those the author 
intended to be learned or’ re-inforced? 

(a) Is there a significant difference between 
boys and" girls “in the ‘proportion of accurate 
responses to contextual elements? 

(b) Is there a significant difference between 
boys “and™girls in the proportion of accurate 
responses sto structural elements? 

Simecweach "of the lessons is burvit on-4 previous 
lesson, “dees “familiarity with the author's method 
ef "deprering Visual-verbal relationships increase 
the students’ ability to: preduce a’ verbal “message 
that «can bevequated semantically and structural ly 
wren the authors titrom the* visual stimulus alone? 
Ingiotheq words os there a sequential improvement 


im score trom lesson 2 to L0bis 7 


TV wa VPOrnESES= lO. BE les TED 


Out ot the foregoing questions, “the following nud 


Nypotheses were derived: 


ihe 


There Wo "noe stontfiecant dirference between =the 

ovetall proportion Of student ‘messages correct’ 
O7 Moots | @armmessages "correct and the Oe "percent 
round by Maladain ror chvildren of “Similareage in 


France. 


son: caaeb sAsaitingie & eteds el (8) ve 9 
Maite’ to gotisagorg aula nk elttg baw evod). °)\) 7% 
Yaturamelo tantxedno2 ot esenoqest 
neeused synetettih sazzitingle 5» sted? eT (d) i 
SI8TUI96 10 fotsTOGox4 edt ai efrig Gns ayod : 
Séznenmele Inautourte oJ efemogest ™ 
evoiverq & ao d£iue ai aznozerl ett to diose snake. oh - : 
bonsém #*rortue ods daiw vtirtaiiemst eseh aoe 2et - 
szpatont eqidenoisales Favveke tawny gntarigqah Yo 
egueenm [adasy o sowkorg of yTilivin '2da9buse of3 : 7 
vilewisourse brs ylieotsaame2 betaups sd nao Iadly 7 
Yeanie eutumite Cnueiv oft mowt 2e'todsus ods dtiw | 7 


tmomevorqmi [sitneupse B o1Sils wi ,zbrow redszoe nl 


TatdOl oF S nozesl movi sreoe AE pws 
(eva? Da oT SHINTO =. V1 


fivn goiwol{[ot edt, ,enniteaup gtioget0t sit to sud 
; :hovttab onan vozedtsoqel 
6s qeewied sonerstiib tesoiliavgi2e on at onsdT .f 
‘Joerres 2agseeem’ Jnshuse- to notstoqotg Lisrsve | 
dmeoteg $0 oft bas 'sSenr9s 2ogste%rIo tty! 10 a 
nicl mac ions Toi histatan yd bauoe 9) 


> PL Ay 
: os . oe a ; ue “* 


Ze, there is no Significant difference between the 
everail proportion of correct, responses to 
contextual elements: and structural elements. 

yo ew) The re is no significant difference between 
boys and, girls. in-the prepertion.of correct 
responses (to contextual elements: 

(b) There is no significant difference between 
boysvand siris.in the proportrons ¢a correct 
responses LO structural elements. 

vp RE RE. Seno. Saenitl Cant diirerencesinathe 
Proportion) of ‘meéssages--correct* or Leist of 
messages feorrect’ between lessons 2 and 4,4 and 
SOUS ODS pala Ow (Onandes fac sand. LU bas. sr ankerd 


upward in that sequential order, 
VapeDEEIN DELONSOES I ERMS 


Visual frame; an individual £ilm-strip picture from 
295 On) OUGeLIMe ses son. 

Studengepercepkt tom Of a, frame: | the verbal message 
which the student produces in English to accompany a frame, 
Using OnlvwetiatecpeGmi uc atvamerdss a directestimuluss for the 
COntenteanca Stmictunmecot: the messager 

Contextual elements: units of information that may 
@ccur. Within. an author’s message and for which recognition 


from the visual frame is desired. These are: 
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speaker adjective 
Sub] ect adverb 
obyect-drrecet inter )ect1en 
object-indirect proposition 
iste ver Meaning DPOSsessivercase 
2nd. verb meaning "yes ' 

Uae) Y 


(Additions to any message are counted as one contextual 
error, -"biey-saremam error in sthat “more elsmaterd Dubedlto 
the picture than the verbal message suggests.) 

structural "elements? Selements Of structure suchas 
verb tense, mood, number, and noun.person, number and gender 
that are equivalent in French and English and can therefore 
be equated between the author's and student's messages. 
Trese ware: 


Subyveect moun, number and=sénder 

pronoun subject, number and. gender 

Object nouns (direct) number and gender, 
objec@™pronoun, (direct) number-and gender 
Obyectnoun., (andirecs)) number “and. gender 
Object pronoun, (indirect) "number and, gender 
noun addressive 

pronoun interrogative 

pronoun emphatic 

ists verb, number and: person 

lst.” verb,. arrirrmative 
Iisty*verpyenegative 

ist. sverbd, »tense 

ist; verb, amperative 

Ist... verb, “i1nterrogative 

2nd. verb, number and person 

2nd\ verb Phatfitrmarive 

2nd. Vero, negative 

andy -verb, @tense 

2nd. verb, imperative 

Zndyeverbs; interregative 

SpeeccCiedrrect 

speech andirect 


Messages = correct: Sa student's verbal message produced 


in response to the visual stimulus of a specific Bonjour Line 
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frame and which equates in all the necessary contextual 
and structural elements to the message given by the authors 
for that same frame. 

Gisiteot the message correct: the main idea is 
correct, ide tails, areusubsitituted,, omitted ~ser Imcornect, 
but showing recognition of most“ OL the author's main 
elements (of information . 

ice GcOnne et yy Ves, she, isshere: 

(ase) Alice is here. 
Gams t ) Mes EAP Ce i Siar eli twa Chames 

(Here is the element to be stressed.) 

Additions: any phrase or sentence in excess of 
those which could, be compared with the author's message. 


Alb sadditions are counted as one ferrer, 


ince (COnrec&) pal want «some. 
Gaddition) I want some of that milk too. 


Message sincorrect: when the student's message shows 
Tack of Tecoonmtion of the main velements included, in the 
author's verbal: message in such a way as to impede second 


language learning. 


i.e. He is in the garden too. (correct) 
They are in the garden. (ineorreet) 


(Pronoun and verb person to be stressed.) 

Supstitution: when a noun or name 1s substituted 
Cor au TOnoOUn, OT Vice Versa, DUC ondy 21 this te not the 
element to be specifically learned in this message. Also 


any reasonable synonym that a child might use such as 


2No definite proportion can be given as it varies with 
the. message. 
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‘yelled’; for ‘snouted', “sobbded'™ for “sate fast". “snook 


up on! tor “crepe Up benind™. 
Vie LIMITATIONS OF THE STUDY 


J Since this preliminary study seeks: to find how 
great a. difference there is, if any, between the- message 
the author intended a frame to help convey. and: the message 
the students perceive from the same: picture, it does not 
CONCeMLaESelE With’ specific teacher or pupil differences 
resulting from the instructional process. Once the direct 
relationship between a. group of students and the visual 
frame. hasmbecmicolacedmas atfiactor, (1,6. 4 norm 
established), then further studies should develop the areas 
of student, teacher and school differences that cause the 
individual, student to deviate. from this norm. 

2. While the coding was done by one: person, it has 
been spot checked by a team. In addition, even though 
the coding may have a_more, subjective bias than if-it were 
done throughout, by a team, or. if it had been machine 


scored, it is anticipated that the bias will be systematic. 
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CHAPTER til 
REVIEW OF THE LITERATURE 


Within the past decade much has been written about 
the general use of visual materials in education. However, 
as Willibe seenein thems terature, studies? concemed wath 
thei riusenhinesecondi languages learning suggest “avvariety \of 
areas, (motivation and comprehension being but two), in 
which pictures can be considered more effective than in 
Ctliars. Sebi 15 Sapnvelcanerthatano duthoresuggesus. that 
Vasvals@arenuniformlysetrective from every point of View. 

Brooks contends that any child can learn a second 
Language i... Dy mere exposure to the languave tin, action 
(pe28) 2 —etdeally this means ether: lan suagescons tant ly \spoken 
andsuse@ spy eMatiVverOrencanr Nati Vveuspeakers in thesia tuna 
Situationsmthat constitute daily living’ tor that particular 
Inotis tC COUP iis © land exposure sCOva second language 
Mil ACULOM: wiSsmirequvcntly anpractical;) therefore vicarious 
methods smMust. be sought, lo this: é€ndypictures an a variecy 
GiwLorms mare sOrcen USed 0 ive Si pnaticance, Conte oral 
Structures which form the Second language programme. 

The literature dealing with second language learning 
Dasemuch tor say about, tle: Various aspects of the use) or 
pictures, Por reasons of clarity ‘thas review has) been 
divided into three major sections: the visual medium, the 


Jeatmer, ard tie Visual-verbal Contents iGinee these topics 
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avemclosely eintéer-related itis obvious that theediscuss ion 
of any one may apply equally well to aspects of the other 


two. 
I; THE VISUAL MEDIUM 


The visual medium is finding increasing importance in 
the selementary, léarmming situation, and,-as-Maladain (25) 
comments .in comparing Bonjour )Line (2) .to ‘the first-programme 


1 im France.£onr adqucts 


i Erenchepnoduced iby pGak abl. desis 
"comme dans la méthode pour 1l'adulte, l'image joue un role 


Cauteaussd sqecies f'i(pyi >): 


Pictorial Messages 

In view Of the importance assigned to the Visuals. by 
Malandain, what.are some of the problems that their use 
implies? Milmethe spins top lace when judging visual “materials 
we Nave sto. Dear iIngmind the exact purpose hom which it 1s to 
be used, then test for effectiveness. As George Miller (28) 
SaVssale: suedt ht plosa good Teonmumnication system, however, 
there must be some relationship between what goes in and 
What econessOUty. SINnesecond Lancugeewlearmingsthicerelation- 
ship would be between the author's pictorial portrayal of 
his verbal message pand.the students' perception of this 


message-as he receives it from the pictures and is. able to 


tcentre de Recherche et d'Etude CoOuLreiad OUrius Von cu 
Francais. (Ecole Normale Supérieure de Saint-Cloud). 
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translate it into verbal communication. While Gropper 
(t4)esuggests thateiteshould be *pessible*to assess exactly 
how many words a picture is worth, she considers this 
probdemeore littiey values “This* writer would suggest that 
the =real problem is) to determine not how many, but which 
WOrdsS a particular picture 1s most likely to convey , and 
hrs May be even More ditticulbt to assess. 

There is a further problem, for good as, the concept 
of any audio-visual programme might be, Lefranc (23) sees 
instiem@es ten sand selection or educational vwsuals by 
aduleés saspiteraldp vin that we taretstill=seeinge them with 
adult eyes. Guénot (15) is also cognisant of the generation 
gap when he suggests 

Mhesgenerations wesare training are orten 

more at ease than ourselves with audio-visual 
conmunication,, and will become more’ and. more 
so. Modern methods of this’ kind are, more 
Oversemorerchardcteristie ef thelrvepochsthan 
@f Olly tame. We may: still have time to make 
up LOorsourmtardiness. Otherwise wetshall trun 
a erewing Tisk or no longer being able to 
make ourselves understood by those whom it is 
Our duty TOs trainin pineal], 

At leget: the authors ot Bonjour Line have taken into 
account the problem outline by Lefranc, for as Jerman (19) 
says: 

A significant fact, and one which cannot 

be over emphasized if a real understanding 
of the audio-visual theory is to be acquired 
teethateCah fi.) i, Pesdidenet: sinplhy water: 
down the adult course to produce Bonjour 
Line, It was conceived afresh to fit the 


pupils and must not be put to indiscriminate 
use. (pe 24 
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Inthis survey it is hoped to discover how successful the 
authors were in portraying information with these pictures 
as Opposedeto the ones used in’ their researchjuwhich were 


desitened primarily for adult use. 


Characteristics for Visuals in Second Language Learning 
Avsecond problem? concerns’ thernaturen of the visuals 
themselves.” In@ this’ connection; Malandain’ (25)iraises an 
important point while speaking about the specific visuals 
used in thes Bonjour) lane method: 
: PIP Net susia ts paswque W'amagems out 
authentique pour que 1'étudiant PeTrcoive 
exactenent ce que lon veut Jui montrer. 
[DR faut encore que des Elements signifiecatits 
de, l,amage Olentionganiises ‘de’ facon a) étre 
percus (peeoom 
Malandaing( 25) goes. on to Justity the format, of the 
DOn/OUmM UInespletures! by stressing thei need) toy pointyup 
certain aspects’ or tie Vanguage. Her suggesitsmthatea ft) as 
Saslem to-maxdinuze these iNwa scons CYUCCed picture. than ain 
the mone. Litelake: Dutemone complicated mediumot the photo- 
grape | lmaversat(oo)r, however: quotest opaul dang ised956 study 
aS trading iat w children show a marked tendency to preter 
theimore realistic pictures” .. He. alsomquotes’ thes Rudiskidl 
iIS2 tstudy) Wane supporter (thi s\ewa thi itheradditicnale findings 
that chi Mdvent te... alsaipreter uncolored illustrationsito 
thevunvedwietiealilv coloned ones! trand tthatie’ io tthe 


preference for realistic presentations increased with age" 


Go OO), S Wicker (So) found photogmaphs silightlyssuperior 


“Baines ol spsupitet basse oi atauzi. 
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in paired associate learning, but adds the following remark: 
.. drawings and photographs should not be 
considered equivalent P.A. stimuli; and that 
different: combinations, of! factors may saccount 
fOr the tsupenlority of each (p.0205)e 
In this survey we shall not be able to compare drawings with 
photographs, but might bear in mind when reviewing the 
results that the pictures used in the French study were 
perhaps more familiar if not realistic, while those in the 
Bonjour Line context were often a more constructed situation. 
Mialaret (26) would agree that in any form there is 
a need) to simplify the -stimulz, though maybe for ditterent 
reasons: 
wis che mone the message has) been Ssimpliiried 
and made schematic. by the artist, the more the 
INdividudletsmoDlIged sto —furnisi an etLort so. 
In Cerpretat lone (pss i5 3 )e: 
Buys hie; sw oeSe.on. to; warn «that simplification ioffsasprcture: and 
its message does not necessarily guarantee comprehension but 
may lead to either 
-» LMneEomprehensaon ror to Stimulation, tot- ja 
wide variety of mental processes caused by 
oversamplificated representation of the message 
which necessitates too great an effort at 
TECONSE MICTLONED 4 poe 
Perhaps this would depend on which elements of the picture 
were perceived, and how they were perceived in relationship 
to other elements. In-other words, it. would depend very 
much-not- only on the design and format of the picture, but 


also on the viewer. The number of frames with additions 


might be one indication of this type of interference. 
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Intspite of certain. laws of composition Mialaret (26) 
affirms that there is no absolute way of measuring density 
of information in a visual. message. In spite of Gropper's 
comment he says: 

It is frequently observed that children 

seemin pictures; /orTe sSimply2in? reality “details 

which have no importance for adults and 

conversely. do not perceive what: appears to be 

essential ToOsus= (pe = 53), 
He goes on to say that a visual stimulus may. arouse the 
attention of-the andividual in a Simple one to one relation- 
ship of content-.and time;;:.or it may evoke. several related 
ideas;.yet again it might produce "’... perceptual. emotions 
er ideas which do not seem to have a.direct: connection with 
ite (Dp. 55). Kamla lange. (22) also Sees the connection, between 
what is shown and what is perceived as a complicated one. 
In his view, the new- material must have links with the 
perceiver's existing knowledge; must be presented at the 
right psychological moment; and above all, 

...,the apperceiving notions: cannot-be raw, 

chaotic, “or loosely connected,masses, but: must 
be a well perfected series of judgments (p. 258). 

If these requirements are not met, the perception will 
not. be apperceived. This might suggest that the type of 
research to discover suitable pictures to convey information 
to a specific individual needs much modification if. the 
same type of information bearing picture is to be found to 


cenvey information to a large group. of students.. Costi and 


Ferenczi (9) suggest that if the language spoken is still 
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tecbe;learned; 
l'image pourvu qu'elle ne soit que la 
Simple répresentation d'une réalité parfaitement 
connue des éleves, servira sans recours a une 
traduction en langue maternelle, a la 
compréhens ion d'unités linguistiques de la 
langues &trangére (p. 64). 
For Guénot (15) pretures: have; arysimpleun functions 
Ils permettent de comprendre en image, plutot 
que de se raccrocher a la langue maternelle pour 
nommer mentalement tel ou tel geste ambigue (p. 166). 
If the student perceives the exact message: as. intended, by 
the authors then pictures will serve this function, What 
if the students do not perceive the correct message even 
when thinking in their maternal language? It is to discover 
if there is such a discrepancy that is the main purpose, of 
this survey, 
Hugh jprobyneiS0)e fecismthataumder present day 
Sond pLonss wntiaty least every Dicthp picture; words, are 
necessary to clarify meaning. Guénot (15) looks at the 
relationship between visual and verbal material in second 
language learning and agrees in part but adds, 
although the picture does not explain 
everything, at least.it avoids the need to 
resort to the mother tongue. to understand 
what: theyEnglish sentences ‘means! )i(p.i1l3j). 
Parker (29) finds: ‘the: reaction of the dearnemr, to 
the. medium is. perhaps the key. He feels that film audiences 
are conditioned to respond passively. They can become 


involved. on an emotional or intellectual plane, but not 


physically. In second language learning this is insufficient, 
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and Parker concludes, - 

for educational purposes the exposition of 

the filmed message must be designed not. only. 
to encourage but to require the viewer. to act 
ages) 

In an. area, such as Alberta, remote from the non- 
classroom contact with the target language in an active 
form, qthis might Suggest that.an extra, special type oF 
visual, *both,. in manner of presentation-and in content,,is 
needed to meet the needs of students who perceive in a 


certain way. owing to their cultural locale: and their 


Previous experience. 
Tl, THE LEARNER 


Theslast®comment-suggests that we now Vturm*teSthe 
learner andjhis’ probleéems.: These range from age, maturation 
and 17Q5"to both *his physical. and psychological, résponses 


to Ghe Visual=stamulus: 


Age, Maturation and Picture Story Synthesis 


Many authors find the question of age and maturation 
Of concern when the.synthesis of pictures into a,story as 
important. Guénot (15) thinks that part of the ability to 
read pictures is a maturational process. He suggests that 
at the age of nine or. ten children are only capable of 
interpreting one picture at a time, although logical 
connections are beginning to be established. As yet.synthesis 


ds\ still,fragile and misinterpretations and incomprehensions 
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are still numerous. In this respect Honkavaara (18) agrees. 
Gordon (12) concludes from his experiments, however, that 
thevabilitysotsthe, student to.interpret.a pictures,in 
isolation is indicative of his performance in a sequential 
Situation. in the Bonjour.line programme the child not only 
has €o.cousider the current frame,and its message, but as 
Ortenmas not urclate it to previous» and future frames, These 
experiments sof Gordon's are also significant) in that they 
were conducted with prairie children; and thus the sample 
PSamore, closely related to. kdnontonestudents sti enemesitaor 


thesotherssanples: 


Age i Experience and Picture Interpretation 


The age factor is.also.found to be important:in the 
abelitystowoRsernve ttemsacorrectiy. s.Acco7 ding-toyMaalaret 
(ZO) awronglywobserved 1Lemsnciminished trom 24), 5S epercent at 
tne Jape o£ stive 110 25.5 percent by «thesagerotacleven: (p.9 82)" 
This is expanded by Honkavaara (18) who found that the 
child's past experience was more useful in interpreting 
Matter-of-fact picture, while maturity is the. greater 
factor with the expressive, more abstract and subjective 
Chess pace. [his indicates’ that whilesat a veryeearly 
age a child will recognize a table and its use in a variety 
Gf forms, or the act.of eating, hitting or any other 
concrete experience, to recognize emotion in others requires 


a greater self-knowledge of the naunces of the code of 


paren ls, sits Sainte beanie sit al. 
tad eSgeetsa 232 Sra émec? tract =f7 eo 
aeedT -camadi sre) ime univers os 2. iat aa 


sia Sedat 6) tne>iz tegizc 2212 ste 


o@s AP tmeetogeit <¢ co Lucci celia 22 po87s: eg SaE 
gezalei® ar geifeeesok -¢isosyroo zesti svreeda 62 ane? 


fm teeoreq &. 15 e532 Socerkiais ta 
(3? .q) meweis to o96 saz 4 taserteg ¢-f co s¥2d, 396 an 
ear teds Sd? odw (28) exsavedovR 72 Ssbmngzeer 


it 


gnitergresm: Si igiszt sco 2s¥ sozsiis¢xs | 
qerestg 562, 22 erie Slide ,sc3si¢ toa? fear 
ae 2 — eet ees ad oo 


i 


20 


behaviour that shows this aspect of life. 

Ruth H. Sprague (31) in reference to learning 
difficulties diagnosed by Frostig's Visual Perceptual Tests 
(1965) comments, 

Perhaps the most important implication for 

education is that to a considerable degree, 
perceptual skills and abilities appear to be 
learned as a part of the genetic process of 
development as well as through learning 
experience to which each individual is 
exposed (p. 109). 
Since Grant (13) found that expressive behaviour 
is shown to have the same structure in three 
different sets of subjects: chronic schizophrenic 
patients, acute neurotic patients and normal 
students (p. 182) 
and in addition comments on the Landis (1923) finding that 
the recorded expressions of people in different experimental 
Situations showed little correspondence in facial expression 


to the situation, he concludes that: 


there is no way of knowing what different 
subjects experienced the same emotions (p. 182). 


This would indicate that each frame should be sufficiently 
tested within the environment in which it is to be used to 
ascertain that the expressive messages are conveyed without 
ambiguity as far as is humanly possible. It might also 
further the argument for group surveys such as in this 
study, the alternative being different frames for each 
individual student. A related problem in this area as 
Honkavaara (18) points out is that "Children as well as 


adults reflect their own feelings, which the object releases 
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ie iene’ backwetio) Shes obiyiech!) iGp.cadi6jele this would, have 
implications for the use of an even. greater varicty of 
contextual pictures at younger age levels to give the student 
the opportunity to focus on the word or phrase in a number 

of settings, whereas at above the elementary age level some 


trianesrereice miupght)be made intuitively, 


I.Q. and Picture Comprehension 


peme =autivors consider that the fulluse of pictorial 
Material with regard-to comprehension 1s related to 1.0; 
Both this aspect and that of age will be considered with the 
Stony Plain sample. 
Handing aClo)s Timi tsi chisiprais¢e cof—the ‘audio isuasd: 
Mtoe eid a Goi ti ite Ss 
veryvimywnted to pupils of less; than average, abadity. 
itesyvisualpelements provide sa, ptacticals situation to 
whieh the tlanguage: van be-related «(pia <176) . 
Goppem a(S ) meanwhile) ‘finds: that; comprehension 1saffected not 
Onby aby intellectual levels ,sbut bypthe sconcreteness yon the 
Srbiation, candithativat wiowe etimtellectual levels sti quene nsoni- 
fication in the subject matter and dramatic forms of 
presentation become increasingly important" (p. 73). This 
survey as it looks at which frames and their accompanying 
messages are perceived the most accurately may add to the 
existing information on the ease of perception of concrete 
as opposed to abstract messages. 


Dockrell (11) found perceptual vision and academic 
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retardation were significantly correlated. Again working 
with educable mental retards, Lemmon (24) quotes Frostig 

as finding "a high correlation between disturbed visual 
perception and educationally handicapped children below the 
age of seven and a half. This relationship appears te 
diminish as the cognitive process becomes more dominant. 
Although Lemmon found a relationship generally between the 
mental age of the retardates, the relationship between 
visual memory and/or discrimination and 1/0. was not 


Suet eaves 


ieamang and Perception 

Recordings Co sthes findings of Hockbers (17) wrecornition 
leatnine can take place as well {rom sa picture as from an 
object. » Karwoski, Gramlich, and Arnott (28) also found that 
thereswase [vttle ditterence sin correctness or response =o 
thevredl obj\ecteor pictures, but that ror pictures tne. time 
Was- a little slower. Both these experiments were for the 
most.part. carried out with single objects which allowed the 
learner Jittle opportunity to pick up extrinsic messages 
from the realuial or the: pictures oThis-typesor learning may 
be relevent for vocabulary memorization, but for 'language 
im, action’ which forms the major part-of language learning 
many other factors have to be considered. 

The more. detailed the picture, the more divergent 


will be the perception. Vernon (35) says that, 
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No two observers may perceive a given 
scene in exactly the same manners, and) they 
May, disagree considerably as to ats nature 
and aciOn cemturlne. 25 1 )r 
He also finds that if the viewer is, for some reason unable 
Popperceivevoloarly ne Tesorts  vOMrilline ane cae wacwime by, 
imagination and logic. Dixon (10) agrees and adds: 
Past experience, emotions andemotivations 
play ehevrapeant sin determining what) as 
perceived andsnoweit 15 perceived (p10): 
Returning to Hockberpg (17) we find the suggestion that the 
Situation is CVen tunrenmer complicated bys the tact that. our 


nervous systems organize the perceived world in whatever 


Way Will keep changes and differences at a minimum (pi. 87), 


Sociological Aspects 


Tremin i Muencine iactors considered to (this point) wave 
appertainede exclusively. tO andividualaditrerences,... i10weVver, 
some facterssot -aymore sociological nature pertain with 
Cqudl Justittcation to the Vanguage leaner, 

Antal. (1) finds true meaning to be objective, although 
{he perceiver strtes to eive 1G a subjective twist. 

The user of a language must accommodate himself 

to the Meaning whach exists outside himseli, and 

he cannot change them consciously (p. 62). 
In this.respect, he continues, "it is undeniable that 
environment shows which of any two or more homonyms we 
adopt". Miller (28) also quotes many other studies that 


show that people of the same background, or of the same sex 


appear to respond in the same manner as their peers. Ras 
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would suggest that we must look at the cultural differences 
between the maternal language and the target language. If 
from the beginning it is imperative that target. culture 
pictures are used for meaning, this becomes. essential, but 
ttetheaditterences are.ne greater than from one, neighbour 
to another, might not the meaning initially be obtained 
from a visual more familiar to the majority of the viewers, 
and. gradually expanded to include the new? 

Guitural experiences whether local Grenational Can 
unwittingly add to the extrinsic features of the ,visual 
nessagenreiitadaret (26) -realazédithat for ayperson. to 
associate a pictorial image with a verbal message is not 
as simple as might appear, and he quotes Greimas as saying 
eftanpichures 

(a) It must be understood by the pupil, and 

accordingly.must be composed: only of materials 
tonbe foundsin the sign-culture ef community A; 
(b)eittimustrat theesame* times translaterall 
the grammatical and semiological categories of 
language B, the language which is being taught 
(eae dies 
Robert Lado (21) also reminds us that 
We sometimes erroneously assume that pictures 
have the same meaning everywhere in the world. 
This 1s false. Pictures are.culture bound: (p. 195), 
He. goes on to elaborate that this is not, only in semantic 
finehvene did connetation, but also ins lite experience and in 


the. ability to understand the various modes’ of. artistic. 


expression. Although with wider and faster communication, 
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art forms are becoming known internationally, beginning 
students may find it easier to derive meaning from the 
type of pictures to.which they are. accustomed rather than 
spend much time 'looking at the picture' before grasping 
the meaning. 

Looking at. the modern western urban child with his 
ready access to pictorial visual stimuli, whether for formal 
education, entertainment.or advertising, Lefranc (23) 
feeds) tiat pant of the child's ditticulty Lies in tne fact 
that from an early age his visual: senses, being inundated 
with impressions, have become dulled, and suggests that 

née vaut-il pas mieux leur apprendre ou 

ve ae a voir et 2 entendre, a regarder 

écouter CB 200) 

Yet he counterbalances this with the remark that these same 
children have reached an above, average maturity in compre- 
hension of these materials. Dixon (10) suggests that the 
perceiver contributes more to the perception than does, the 
immediate visual'stimulus. One implication of this might. 
be that students, especially the young and inexperienced, 
from one culture or:-sub-culture will not, necessarily compre- 
hend the same picture in the same way as those from another 
cultures Wnether imi ght ‘be. that ithe pictures! areout- 
dated or produced without the care of detail (and by this I 
do not mean the inclusion of excessive detail) to which the 
Student. is accustomed in’ their other, contacts with the visual 


medium, the students will interpret the picture in.a vague or 
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26 
imaginative manner. 


Learning Methods 

PUL OVeindsei nat visuals wArcapes itive: aids. to 
learning. He concludes that performance is generally higher 
fOneverbal-=pirctorial learning as opposed to veroale print 
and verbal=verbalomethods,. What Ls more important, the 
permanence of the learning by the verbal-pictorial method 


Wase Considerably, higher (p., 37). 
ii tee CON TENT 


Inet contents Ole pictureselsedeins seconds danguage 
leagmane iay Depcateporized under several headingse. A 
general dichotomy may be made between meaning and linguistic 
Ssiructure. ~The tormer must differentiate: between the 
concrete and the abstract, while within: the latter is the 
Probes Ot portray ine pictoriadly whether by codes om aun 
some semblance of reality, those abstract structural words 
which bind the language into a meaningful flow rather than 


leavinigen G aseisolated units o£ vocabulary). 


Preblems of Denotation 

No author who advocates the use of visuals has 
DroOpased= a) ratio Of, concrete to abstract Meaning for sease 
6 "reading’ at varying age levels. Many do suggest that 
reality in the eyes of the viewer is.a very necessary start- 


ing point. Honkavaara (18) is adamant that pictures must 
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depict real expressions or they are useless. Reality has 
many forms, and Lefranc (23) is concerned that the pictures 
should portray not only concrete ideas, but also the 
abstract ones. He.considers that the major use of visuals 
is to translate ambiguous situations without recourse to 
the tavive tongue "but in “addition fee lsi*that 


la compréhension est unanime, car l'image 
est percue par tous au méme moment (p. 16). 


Whether the “birst, part. Or this statement is. correct this 
Study. may help to indicate. 

Part of the problem in-the construction of visuals 
Gropper, (14) finds ,ais the diiificulty of visually portraying 
transition, movement, emotions and motivations. He 
Suggests. that this might be because the visual medium is 
more specific than the verbal; but adds. that it can be 
generalized by the use of series (p. 83). Knowlton (20) 
is thinking along the same lines when he tells us that 
"nictures cannot be assumed to signify equivalent categories 
if they “lack post=lingual status “(p. 166) 77 tHe goes on, to 
add that Newéver iconic “a picture, “in isolation it. cannot 
signify a concept; more‘is. needed to prevent the viewer 
over-riding the artist's meaning. 

Antal (1) treats meaning in great depth and points 
out a further problem that will arise between the learner 


and the veontent Of a, pleture. 


dm . ; ¥ 


gad y2ilsefi .2eefser ors yedt ro eo Leeatgns. ieox tobqsb 


zerusoig sdy tsitx henreono2 ef (ES) onsittet bas. <2mT 02 yea 

edd o2ls sud ,2eebir sjersno> yin ton ysrIteq— ) 
&levelv to sew totsm odd tent etebtenor oH .e9no sostteds 
02 semvoze1 Jyordyiw stotssusta evosgidus stelensyt oF 2 
tea zleet noisibbs at sud ,sugnod aviten od 


sysni'l-re> ,sminsnhy tes noiensdotqmoo sf 
, (ol .q) tnomom smn us 2eyod tBq SUSTSg +29 


eidt toersod ei tnowetst2 etdt to tueq 2211 Sha -TeRIeAH 
.stsoibai o3 aled yam ybute 
eisweivy to noitoussenoo sdt ar moldorq odt to 3x84 
gaiyeatsroq yilavetvy to ytiusitiib sd? es ebart (Sf) asqqo70 
oH -amoitevitom bas enolioms ,taemevom ~Sobstenst? 
at muibem [suetv oft seusoed ad tdgim etat Jade elsoggue 
ed as> ti tent ebbs sud ;fiedrev ons ned? of bepeqe- stom 
(0S) mosiwont «(28 .q) esirvee to sev sido vd Sesiiateneg 
gads au elies ed mew 2oni!l omee od? yoole gaitardg ef 
esiroyetss Jnelsviupe ytingi2 o; bemuees sd somnso eetegotq™ 
Od MO 280g SH (d3Lf .q) “eusete Leuynil-t2oq dosti ysdd TE 
tonnes ti noits{[o2t nt ,stytarq s sins revewon tedt bbe 
Tewsiv sft Imevorq oF bsbssn 2k srom {IqsoMen & ringte 
| QHiNbIm 2'szero7s sult akthdycewen 
etniog bus diqeb Iserg ni goingem etgai1t (t) ist ok 
tenreel edt noswisd seixs Iftw ted: meidoig rsdtaut @ suo 
a sstutsiq s to Jassao> one Len 


oe 


ae, 


‘ 


28 


ASMeaiing 1S not identical with the 
denoted object, we can denote the same 
object with more than one sign of a 
different meaning. (For instance,. the 
apple on the table can be denoted by the 
words, “apple, fruit, (something, this’, 
etcelj wip? o0)% 
In first language communication this rarely creates a 
preblem; sas ‘the /timevand reinforcement factors for this 
learning is protracted. In second language learning we 
have a condensed situation, and each sign must be immediately 
differentiated from the other before they can be used in 
SUDSICDEUtTON, Sfor ne word, is “an *exact fit for -anothery™ *Gan 
Prcturesi be designed tosexplain ‘these nuances } 
Whiten one@says *thouse* one thimks of the most =tamniiliar ; 
In second language learning one«wonders if we are compounding 
the dinevcul ties when rllus trating? asverbal concep tewsth 
pictorial examples that are ‘outside the Knowledge of thie 
learner .8 Fortas Antal (1) -continue's: 
Obviously the speaker uses the homonyic 
form and-bringse1t into the context because 
Opts Medina andinot Vikce-versa > Wor he 
listener, the environment indicate the meaning 
he needs on the basis of the previously known 
Meanings which precede the context. But the 


environment. has: ‘only «given “him *the- necessary 
@rieéntation and has not 'created® the meaning 


Gp. 164). 


Might not this be the same with the visual message? If so, 
thietumthersiethe aided that jain thefearly stages “atleast, 

we should attach the verbal symbols to familiar meanings, 
where possible, and then help the student to make a transfer 


tomthese vou tle second culture. 1f necessary. 
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"Visual Noise' 

AMEUrthery = problem of content is the question of 
what to include in each picture, or perhaps more. important 
Stim OLeviaterogexciude. 

Miller (20) yealthough writing again of oral 
communication, has much to say that we might well transfer 
Copeherrield of visual communication. He comments that: 

When we say that a communication system is 

noisy, we mean that: there 15 a good.chance for 

Srroreoy occur n( pa.) 
inas €rrer results trom distortion of the perception owing 
to extraneous sounds accompanying the message. Perhaps we 
should look closely at our visual material for indications 
Cia visuals {netsicl es We Meed tosdetermine which elememes: ox. 
(hempaceUure mare mex tItisi es LOmeNe raltnOims vdeSsa Todemesscace. 
and wotech ve lements are. drawn with) lack wor 'Clarity s(wath 
regard to meaning) that would parallel mumbled speech. 

For Miller (25) amos communica lion systems! bry Go 
develop methods of combatting noise, but "what the counter- 
measuress ares depends upen what kind of errors, are most 
Likely Cp acon vasucily one might antrerpace: that the 
errors may well depend on the reaction which the stimulus 
produces in’ the receiver and may be due, as we have seen in 
the previous. section,. to psychological, sociological or 
phys oloegicalsintfluences. = fo off-set these, «the artist 


must be very deliberate in his method of denotation, also 


Verye CONnSaStent.. 
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CodedsDenotations 
An attempt to combat miscomprehension on the part of 
themvaewershas,ledesomeaartists to build inte+their iictures 
a consistent and recognizable code-system by which the 
viewer may be helped to recognize certain elements of the 
verbalilanguage. Even this,is net. fool-proof, for Miller 
(28) writes: 
if the people communicating are unfamiliar 
with the code, or 1£ they are unable to 
distinguish the difference among symbols, errors 
are like lyan(t a.)e 
Brown: (5) suggests that the idea that. "'the difficulty in 
TecOgnizing, (identifying) a stimulus is proportional to its 
intormationaly content) (pir l22).< This*means that the artist 
has to watch carefully the mode by which he portrays his 
inftermational jeontent for what may be genuine information 


to the. sendersmay be construed, in Miller‘s-.words as.'noise' 


byftheureceivers 


Particular Difficulties of Comp rehension 


Piletorially. time oriented crder 16 ditficule to 
display in a single picture. Miller (28) suggests that 
"the order of the events is often more significant than 
theneventssathemselyves"’ (p. 6). ‘Peter hit Paul', is very 
different.in motivation and therefore. emotion for both 
concerned than 'Paul hit Peter', (though this latter may 
follow), Yet having three concrete items these sentences 


would present little difficulty in visual representation, 
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Borodulia (3) would agree 
the more difficult it 


the time element. 
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n with its greatest difficulties. 
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may be. structunellysaccurate - butysemantical lye nonsense. 
Heyturthergsuggests, that» thevabailaty: of, the} learneryto 
understand a language is independent of the organizing 
SGrueture «hine Jearnetsacan- often: pick outethe semantic 
elements, and if,the context is. conducive, organize them 
convectiy-hamse)f.(pp9/1)4:+This.surveyiweasnad analyses 

the relationship between the perception of: the structural 
and contextual elements will try to indicate whether there 
is CVideneeeot thissebislity tos covrectlysorgand zeha.s this 
again would, emphasize the-importance of. the correct 
perceptionyet,) the context.» Church. (7/7) comments, thatthe 
relationship. between the- structure of.a sentence and des- 
Cribegeredilaty as, G1 ten unsabistactory<(pre l26)m 
Pactorialive thisemiphit, beetound af, the, déesagneweren, created 
from- the-peint. oa view Of: one linguistic. greup, but, viewed 
Dygeanecherenicertaan, terms. et portraying the, use. of athe 
Verentaveig! in French when in English the verb ‘to be! 
would be,used it) poorly coded. could create problems. This 
lack of relationship between language and reality may be 

a result-of the slow. change in, the structure of a. language 
as opposed to the rapidly changing ways of thinking about 
reality... Also, many languages. contain, elements. that were 
superimposed from. one, culture to another, This would point 
Up therdit¢aculties.ot Using. tooetixvm a, cade, to,indicate 
laseuietac structure; asythere; may be,misfits,, Finally ar 


wotdlideandacate: the-need. for constant. revision of the. visuals. 
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Trenaman (34) states that the relationship between 
grammatical structure and the situation, while it represents 
Certain "Characteristics' of the situation “by no medns 
exhausts these characteristics". The grammer represents 
the framework which can be re-used many times. The 
characteristics of each situation are unique. This there- 
fore would again suggest that recognition of more than the 
structural element.is-needéed to understand the. picture. 

As can be seen most authors would agree that a 
pictorial stimulus to.learning, approaching as.it does. the 
more realistic, and concrete, ican be a vital learning aid, 
but which type. of pictorial design and for whom has not 
yet. been researched as yet on a, sufficiently. scientific 
basis;.or even more'basically, what do children see in 
Specific pictures. This must: be “done before we attempt to 
modify either the picture or their. use. <As-Mialaret (26) 
POINTS. oUt: 

audio-visual. techniques are not: an 

educational panacea for all problems, 

they can often help, but in other cases 

encounter the difficulties common to any 

teaching situation (p. 164). 
Much more research is needed on what children in different 
geographic areas and of different backgrounds perceive from 
the same picture. For the second language programme this 
picture, at the early stages must not be one solely to 


encourage the use of the child's imagination, but should be 


a picture with a predetermined message if we hope to use 
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individualized @leariviurgymore fuller PRin tthe future pthe 
researc), Gr the thologists and that of the commercral 
artist anducartognist Should be co-ordinated with that of 
the photographer. Such: research should lay the guide-lines 
for more feffeetive: pictures for future programmes imothis 


Field. 
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CHAPTER .0i1 


DES tGN Or Ciies LUDY 


The Nature of the Samp le 


Related population. All students taking part in the 
Bonjour Line programme in the Edmonton Public School system. 


Population or the study. [he students of eight 
teachers as selected by the Supervisor of Modern Languages, 
Edmonton Public School Board, on a permissive basis. (A 
minimum of one hundred students for each lesson was the 
target.) The number of students for a given teacher ranged 
from seventeen to over one hundred (see Table I on page 40). 

sample A. (Edmonton) Fifty students foreach lesson 
chosen randomly from the population of the study, 

Sample B. (Stony Plain) One grade six class (twenty- 
five students) from the Stony Plain Elementary School.. This 
class was chosen by the Principal of the school as having 
a wide range of general academic performance, I.Q., and age. 
These students had had no previous contact with Bonjour Line 


or any other second language programme. 


Method of Samplin 


The responses for each lesson were allotted a number 
as they were received. When all the available responses for 
any one lesson were received and numbered, a table of random 


numbers was used to select a sample of fifty responses for 
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TABLE I 


Schools and Number Numbers Allocated to Responses per 
of Responses Lesson 


2 - obis 6 9 10bis 


ee ee ee ee ee ee 


Athlone: (nil)? : : E E i é 


Dovercourt: 58- - ike - - 108- 
C2er | 196 ips 166 


Elmwood: (nil)? - - : Z > x 


Fulton Place: 


(nat) © - - - - - - 

Holyrood: (3053 197- 1- : - T8- LS 
Tigh 56 125 88 

Kildare: (105)~ - : 105- 51- - - 

1535 106 

McKernan: (42)¢ 52- - . - 1- 87 - 
sw iby 7 

Richard Secord: - 109- LSO se 107 gel 26 167- 

a0) 153 242 iz 209 256 

Grovenor: (225) 0 - eye 74- 1- 210- - 

51 108 103 50 254 
Total of Responses 
per Lesson SSowls 133 242 LS2 254 256 


Responses for lesson 5bis only were received, but these 
were written in narrative form with no speaker or sex 
OfPeticent iicimded, 


B The rrrs® teacher torgot, and the second teacher was 
unable to contribute owing to reorganization of the 
French programme. 

© This school had mailing problems. 

d 


There was a change of teacher, and delivery problems. 
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thathlesson® “This method insured that the same students 
were not used for each lesson and thus a wider variety 


of students was sampled. 
I.: TIME FACTOR AND THE USE OF THE SAMPLE 


Two general methods of sample usage were considered: 
condensed, or with near normal time lapse. Although condensed, 
or showing the students each lesson with as little inter- 
lesson time lapse as possible, would have been very economical 
Cime@wise wert ewas rejected for the following reason: 

The students spend approximately two years studying 
Phew Eeeenstessonsarrom 1 tor l0bis As the anpact oretire 
DECtUNeESIIat iGertain, learning pOINeES: 1S one of they factors 
bemoesiudited. to altersthe learning-time in any major way 
Might iInvalidatesthesstuday. Iheretore it was propesed to 
use a normal time lapse between lessons by allowing a school- 
Viedr stoi davascollection (February 19600 to February 1970> or 
sooner if the data was received before that date) in order 
toveliow both first jand second: year Students. the normal 
time’ aimpactiiet the method. 

Bearing the above in mind, three specific methods 
Ot tstamp lain pawe peecolsidered: 

(1) Random sampling. This would involve individual 
collection of data as and when each student was ready. 
Allowing for the possibility of only one student being 


ready at a time in each school, this method would have 
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occupied one person daily, almost full time, for a minimum 
of fifteen school weeks. This was considered impractical 
for a preliminary study at this level. 

(2) The random choice of one classroom. The 
selection of one classroom at the grade five and.one at 
the grade six level, involving students in their first and 
second year of study respectively, was rejected, firstly 
because the student background factors influencing second 
language leéaming are perhaps more varied than for many 
subjects and secondly, because school factors influencing 
language learning vary considerably trom school to scehool, 
It was therefore telt® that at present no one class would be 
Tepresentative or a. SuUrficient Nimber ef Students to warrant 
this: choice. 

(3) Random selection of responses. It was decided 
tOvaccept a varied sample or classes from across the city 
and £rom the total number of responses for each lesson to 
select fifty randomly as the sample for that lesson. As the 
students used in this sample would vary from lesson to 
lesson, a greater number of individual differences would be 
included in the overall results than if the same fifty 
were used for lessons 2 to 5bis and another from lesson 6 


to 10bis. It was hoped that this would make the sample 


more, representative. 
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Tite |SOURCESOPLADDITIONALSDATA 


While the ability to perceive the intended message 
VisUally was being studied on an overall basis, it was 
felt that some detailed knowledge of a few students would 
be useful. In addition some knowledge of the reaction of 
students without previous contact with the Bonjour Line 
programme would provide a basis for comparison. To this 
end sample =B was tested on lesson 4; and details of their 
academic achievement, age and I1.Q. were noted (see Appendix 
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hii SSAMPLE BeCSTONY = PEAIN) 


While Chesmain concern of this survey 1s) with students 
who are learning French by the Bonjour Line method and what 
Chewsituativon 1s) -ins the average Class rooneas: regards atic 
SLUGENE ssauility to,receive the equivalent wor  thesoerdl 
message irom the fiim-strips, yet it was felt that some 
knowledge of individual pupil performance should be obtained. 
The Stony Plain class was chosen as a check on Hypothesis 4. 
The main question under consideration here being: would a 
class that had never been exposed to this or any other 
second language programme perform significantly differently 
from the major sample? A further comparison was made 
between the students’ ability to 'read’ the pictures and 


their age, 1.0., academic achievement, and their 
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Ey: bo Abies Score @PAMruTrtherepointero. be noted, but 

whieh tSediteicultatoitest, aithoigh theestonye Plain 
students live within the influence of the greater Edmonton 
distVicinavetmtiiey “arcapart OL aeruralle@districts asmopposed 
to urban Edmonton, a factor which might influence their 
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BessSens 2A a4 @obus eo Most l0bas, weremscilected: to 


meet the 1ollowing criteria. They allowed three lessons from 
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Lesson 6: an independent story. 

bessonn’) |eagainethe firstiofvalsequencess Lessons 
ieand, 8atorm a:sequence immediately prior to this, 
which makes)lesson,7) the alternate choice, but- it 
LS MOO Closes toslesson. 6; 

Lesson 10bis: again a different contextual setting 
FROM thOemajority por the «stories; estructurallyeit 
emphasized pronouns, adjectives and the verbs 


paved: Sand etre” an nearly all) persons: 
View METHODSOE DATA, COLLECTION 


Bach teacher was contacted by the Supervisor of 
Modern” Languagessiorethe Edmonton, Public-School, Board, and 
Ony aAgYeCMeENEAtO Panmelciupatesin "the projectywasurucnecontacted 
through theiruprincipalsby the investigator. Either a meet - 
iMeewase arranged Of, t preterred, explanations Were given 
over the phone. This initial contact was followed by a 
letter giving complete instructions (see Appendix A), 
together with a set of self-addressed envelopes for the 
return of each completed lesson. These were sent out in 
February, 19609. At the beginning of June 1969 >a) further 
letter was sent to all the teachers concerned expressing 
apMmetcdabprone Ot tietr cr onus, 

The randomly selected student responses for any given 
lesson (see Appendix G) were read through in their entirety, 


to give an over-view of the general mode of expression. 
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This is particularly important as the students were 
working in English. Next, each individual sheet was 
read for personal idiosyncracies in expression, such as 
inadvertant use of the double negative. The message under 
scrutiny was then reread for all the selected responses, 
and finally the individual message was compared to the 
author's message accompanying a specific visual frame. 
The student's message was then coded on computer sheets 
as follows: 

= omitted 

=newrelement correct or sentence. “correct 
=~iold element.cerrect or sentence “correct 

= "e1St)or- messare cerrect= 

= substitution 


=new element or message‘ incorrect 
= old element er sentence incorrect 


NOM HBWY 


% 


apart from thecontextual and structural elements 
into which each message was sub-divided, the 
message was coded as a whole. 


Student Examples from Lesson 4, Frame 19 


Jal peur aussi." 


Syl’ m scared 
A. me too. 


M@esaget) gist correct - 4 


Contextual Structural 


Pronouns subsectas = 
Verb number: : 
Verb, affirmative: 
Verb tense: - 
Direct.speech} 


Speaker: incorrect.-- 
PUbJeCt. Licorrect.- 
Verbs Correct = 
AG ective;: correct = 
AdVexvbDas Correct - 
Additions: * 
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a Sale ine ack Ga ka 


Message; -gisttea:4 


Contextual structumad 

Speaker: - 3 Pronoun subject: 3 
Sub J eGete . Guts Verb number: 3 
Ve Ds = 5 Verb affirmative: 3 
Hdjvective 242 VerDetcise: 5 
Adverb: ail ok rrect speech: é) 
Nar:. Alice and Jane are scared: 

Message : 6 

Contextual structural 

Speaker: - 7 Pronoun «Subject. 1.7 
Subjects ee=s uz Verb number: 7 
Me Ibe: TS VEUb aia tinacives a 
Adqvechiyesae 2 Verbetense: a3 
AGVverb: = El Direct speecn: y 


Inethis message ‘ai peur' could have been considered as one 
UN Pes OleintLormation, bubeitewassfeltethat by spitting srt a 
better*compargson could be made with similar units such as 
vittdd raim ooMore over, a more detarled analysis Of the 


exdctrpointsor-error could! be made” 


VI. STATISTICAL COMPARISONS 


Hypothesis a 


AVftrequency count of the students! messages correct 
(2s, 3s) and gist of messages correct (4s) was made from 
the message column (7 on the computer data sheet) and 
Compared toys percent. 


Students Coli (i) S Cestost 45) 08 
author's col: 7: € (28+35s)50 100 
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AY 4 test @rorPpropoentional 4s toni freanecwoek. ditference owas 
computed e(usimebihestest hforrdpiterent’ populatirons Ssuthe 
author's total was multiplied by fifty as this message was 
coded only once, but each of the fifty student messages was 
Conparedstoeit yar bits tresulted’insascomparis on ywith 


Malandain's findings. 


Hypothesis 2 

MeLrequéency count was made of all student correct or 
SUbDStitusedgeontextual Seléments<9 Agseparate us milan rcount 
WaSeilade Obfstudentestuuctural elements: “Thesproporticn 
for eachigroupswas icompared) andvarZ test tor isigniffreance 
SCIpeUtedymusimgsthemcestvior thessame populations, This 
permubted accomparivson abe tweenscontex Guabvandistructural 


elements -perceived. 


StuceMtpecOntex ts mec? oo 75) ees TUCeENtesUruct (7s t5St os). 0 
autiver econtext. S#55 50 authors struct: (2s+3s)50 


Hypothesis S 


(a) 2 COS © fOm Silent Veance= was CompuUtcd tors cme 
difference between the proportions of correct responses to 
contextual elements scored by boys and girls. 

The comparison being: 


(Zeros tos eingDoys 4. context: © “(725tostos) sin gins convex, 
(Weqes nDovs; an author s (2845s) N girls, in author's 
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(DJS WAeZatest Horm sienicicance. was, computedmtor 
the difference between the proportions of correct responses 
CoPstructural elements scored by boys and girds, 

The comparison is: 


(2S +S SSR esl lla Ove S oerUCtli mn (estos Mosur ine wards emi ruc ts 
(2s+3s)N boys, in author's (2s@S8)NGgGiris, anpauthor'’s 


Struct: Sire ice 


Hypothesis 4 

The proportion of messages correct and gist of 
MESSARES COrreéct was Computed, A “2 téSt Tor Signiricance 
was computed for each lesson separately. A Z test for 
Signiticance was computed for every possibl6é pair, [nis 
allowed a cOiiparison for séquéntial improvement between 


lessons. 
Vi Inv SSAMPLE, Be US TONY® PLAIN) 


For this sample only computations involving the total 
message were made. A comparison as in Hypothesis 1 was 
made, as well as a comparative message correct count 


between boys and girls. 
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CHAPTER “lV 


SUMMARY OF THE FINDINGS 


Hypothesis a 


There is no significant difference: between the 

overall proportion of student. 'message correct' 

or 'gist of messages correct' of the total possible 

and the 68 percent found by Malandain for students 

of similar ages. 

The statistical evidence necessitated the rejection 
of this hypothesis. The difference between the 36.91 percent 
for the Edmonton students and the 68 percent for the St. 
Cloud children being significant at the .01 level. These 


findings will be discussed in detail further on in the 


chapter. 


Hypothesis ph 


Theiremis> noe) sen iti cant rdatfierence between. the 

OVETall proportion Of correct responses to 

Contextua ltelements: andts tructurad ieikements:: 
ihussshypethesas: was rejectedas lie results: preporti on- 


acer wed ng: 


Gontextual, .46071 
Structural OD BaL 
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be discussed in, preater detail later in the chapter. 


Hypothesis 3 


(aie Where aistno: stgeniseacant disci ference, between 
boys and girls in the proportion of correct 
responses to contextual elements. 
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This hypothesis was accepted as there was no 


Significant difference shown. The Z proportions being: 


boys .0041 
giris : 
which gave a proportionate difference of 1.5181 in favour 
of the girls, which was not significant even at the .05 level. 
(b) There is no significant difference between 
boys and girls in the proportion of correct 
responses to structural elements: 


This hypothesis was also accepted as there was no 


STON Pica usciicerence.. INeuZ proportions vein a: 


boys MUO 
girls .0051 


Which gavera, proportionate: ditference: ot 1.00e2)1n favour 
of the boys, but which was again not significant at-the .05 
llewely. 

Aw Lumtiere check on the partesex  lLayvedain  tiewapdlity 
to read these pictures was made by comparing the total 
messages correct and gist of messages correct for the 
Edmonton girls and boys (Sample A). The result again was 
Notesienuticantly diiterent even at the: (0S level being, 
Diiand calculathonm ysl. 92 sin Gavour of tie @irise) shor 
Sample B (Stony. Plain) a step multiple regression test 
was computed for varying factors that might affect the 
predictability of the student's picture reading score. 

Here again knowledge of the sex of the student accounted 


fOm 42000 a possibie 42. 68.percenteot predictability “(sec 
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Appendix B). 


Hypothesis 4 

There is no significant difference between 

the proportion of ‘messages correct' or 'gist 

Oi MessapesecOrrece. DLOLr JeSsOns -c,8 4,2 5D1s5), 

Oo LUDIS eal that rankvondes,, 

This hypothesis was rejected. There were some 
Sipniticant dititerences between the lesissons in sequential 


order and there was a significant difference at the .01 


leve Tabetween certain groups of desisons. 
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4 6 OL 10bis alist 


a) 6 
{ (ni asie*) (sig.) 
Sbis 9 01 


Ofepaverculan Wmiterest 11 these. result cawasmine 
lack of sequential improvement. From. the most to the least 
€orrect, the following order was found, with the Z. test for 


Significance as shown: 
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Uiesesuggestsathat familiarity with the method is 
of no help tovthemsitudentdineobtainins informatiuensixem the 
pictures. This was borne out by the findings from Sample 
B (who had no previous contact with these pictures) and who 
onslesson 4escoreds46epercent corrects *)Thisewasea high 
average =notvonly “for thestotal lessons; but for thisdlesson 
in particular; %butywithin “the range (49230) of «thé«Edmonton 
averages. The high score in this case may result from the 
fact that the Stony Plain students were in the eighth month 
of the sixth grade while the Edmonton sample was on the 
aveihagéGnot further than the seventh month of the £1fth 
grade. This would make the average age for the Stony Plain 


sample at least a year older than those from Edmonton. 
i2 (BisCUSSLON OF HYPOTHESIS 1 


The difference between the findings for the St. Cloud 
chridrenpand Edmonton children*cannot beflattributed fropany 
ene factor.)*The familiarity with the /PFrenecheurbanwenyviron - 
ment, context and symbolism may have been a contributing 
factor toward the favourable ‘readins® set for the suburban 
Ste Cloud) children when viewing their test pictures. The 
same pictures were not used for the Edmonton children for 
two reasons: ePirs tly, because they*werevvery sclosely 
bound to the French culture; secondly, they would give no 
indication ofthe amount of information derived from the 


actual Bonjour Line pictures as used in the Edmonton Public 
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School elementary grades. 

The environment and context of the Bonjour Line 
pictures taken overall are biased toward the small country 
town"or Village, but those used for this project for the 
most part seemed to parallel sufficiently the sample 
subjects' own situation as not to cause misunderstanding 
One the @concrete experiential basis; although details 
mignt net be immediately familiar: ¢.¢. windows, yards and 
other background information would be sufficiently familiar, 
but perhaps enclosed public gardens, markets and bowls 
would not. 

In) tight.ot these and other factors, the type or 
erroneous responses given by the sample will be considered 
to try and ascertain which factors in the design of the 
pictures are causing comprehension problems. This will be 
done for the individual frames within each lesson in the 
next chapters, Here we will look at the frames Chat represent 
the twelve percent ‘best’ and the twelve percent ‘worst’ 


il 
responses. 


Lie” TWELVE PERCENTISBESIT AND TWELVE PERCENT 


WORST SCORING FRAMES 
Lookimc atethespacture and responses to the frames 


Within thisscontext. Jbest. and) worst “will besderined 
as those frames with the highest and lowest scores respectively 
foVecornrectsor gist Of MessagesscOrrect Kesponses.) (hor Lull 
IS bse cme tp Deira omc. 
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that. constitute sthesl2 spercentabest sandaworst eas ~uso lated 
pictures will give a working set and a general idea of the 
type of elements that are being well or poorly transmitted 
so.that when one, considers each frame within the context of 
1tsplessonsone could look first atethe =tactorseaceneral ly 
applicable vand..then gat- those factors that. affect a 
Darelculay  Ereneawucn rererence to 2ts position Within 4 


Ci ver lesson. 


Recognition of Elements 


The breakdown of elements omitted, incorrect and 
GOureact, as opposed to their recognition by implication 
within the synthesis of the total message, results in the 


following means for the proportions for each group. 


Frames omitted incorrect correct 

La percent .08 ale), BPE 
best 

Tempe Deeile 24 50 » 40 
worst 


As can be seen the ratio of the sum of the omitted 
and iInconubece wresponses..to correct responses for the best 
frames is 125, and. tor the worst frames: 3:24, with the 
worst frames having three times as many omissions. Looking 
2eethew answers Incorrect in any form we See 7a ditrerence 


Of approximately double ian each case. 
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Lack of recognition of specific elements would 
appear to account for some of the differences in the 
synthesized message scores. Omissions may be due to 
actual failure to consciously perceive an element or to 
such confusion as to its meaning that the element is 


deliberately omitted. 


Grammatical Content 

Of the twelve worst frames, six contain the 
possessive: two others use the verb ‘avoir’ in the second 
person; and the remaining four contain the preposition 
Pdans 

Thevtwelve best frames on the other hand contain 
none of these elements. Three contain an imperative verb 
in the second person singular; and nine, either in a 
Stavementsor a GQuUeéSt1On,, directly indicate Someone or 
something. Two of the imperatives involve calling someone, 
and eleven of the twelve frames were follow-up ideas 
presented initially in the previous frame. The exception 


was an imperative. 


Informational Units 

When comparing the worst with the best frames, the 
average number of units of information (contextual element) 
in the verbal messages for*the better frames “1s -2V755 
WheTeCASwMIN Ghee worst trames itais e0).25,) Added tor chis,) an 


each of the best frames the speaker is indicating the 
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Ssubsectrveny sdetinively > "én, “ae in@two -casesf@the “action 
is clearly portrayed. These results suggest the importance 
or*keeping the number of units of information low, and 


emphasizes the value of concise, precise gestures. 


TTI. DISCUSSION OF HYPOTHESIS 2 


Recognition Or Elements 


There are thirty-six possible elements in a frame.” 
Of these, thirteen are contextual and twenty-three structural, 
the difference being that while the student might recognize 
the verb as "eating", he might not recognize the person(s) 
in number or gender who were eating, or vice versa. In the 
same way, he might not fail to recognize "Alice" as the 
contextual subject, yet by failing to recognize the speaker 
incorrectly substitute "She 1s eatang” for "1 am eating’, 

Every frame has a. speaker; of these .67 were 
recognized, This might help to account for the high 
percentage of structural elements correct in the body of 
the message. 

It would appear that the frames depict the speaker 
reasonably well, but are only half as successful in 
illustrating about whom the comment was made, particularly 
tf it was not about the speaker. Proportionate recognition 
of the object averages .34, of which the direct object 


The individual elements with their Z proportions for 
correct responses are contained in Appendix D. 
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scored Slashtly higher than the indirectecbhject 1(4369/.290), 
This*may result trom the students' difficulty in recognizing 


the prepositions (.19). 


Prepositions and the Possessive Case 


Prepositions for the purpose of this study were 
considered contextual elements; and icutcofethet thirteen 
contextual elements prepositions, in frequency of occurrence 
Hromnnaghest<to lowest, «came -seventh se sFromithestotal of all 
theselements “they srankedteighteenth out of thinty+six: 

This lacksofsrecognition therefore seems important. 

A similar finding was made for the possessive case 
(recognition score, =1.097).. The frequency -ofseoccurrence 
formthisselementewas fifth out of thirteen, contextually 
and fourteenth overall (see Appendix D). This form is 
considered an essential linguistic acquisition by the 
Bonjour Line authors and therefore it is equally essential 


that no cue be wasted by lack of recognition. 


Rank order of Rank order of 
Element occurrence recognition 
prepositions 18/36 26/36 
possessives 15/36 327556 


The Verb 
Among the top third most accurately recognized 
elements, only one, the speaker was contextual. The rest 


were structural. Of these, six referred to the verb. 
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Elements seore (Out of 1,00) 
ist. Verb artixm, . 803 
16 CaVOLD Sutera g:. 682 
ist verb person 907 
lst verb imperative el 
2nd verb number sue 
4nd verb affirm. 460 


Contextual recognition of verb meaning is not 
transmitted nearly as well. It-:would appear that while 
frames depict with some accuracy who is acting, they are 
often hazy as to the exact action. Verb meaning was 
Pecoenizeds, S00uforsthe first verb, sand 203 “for the tseccnd 
Verb *imeany “one message, placing them at the top “and bottom 
of the middle third of total elements respectively. 
Unfortunately, when there were two verbs accompanying one 
frame, recognition was usually on an either/or basis rather 


than of pothy 


CONLEXCUBIe oe oruct Ura. 

Contextual elements were almost evenly distributed 
between the mid-third and lower-third of the elemental 
frequency count., This would suggest that insufficient care 
has been taken in the detailed portrayal of the basic 
meaning of the verbal message. Perhaps because the language 
is at a very immature level the ability to guess tense, etc, 


accounts for much of the correct structure. 


ton et aalial drav 20 noriiagosst (entxeitted 


eitdw text TRDqaE! bfvewif <Lhew es vitesse — 
ore yeA? ,aitisas ei odw yostiooe Smoe dtiw toigsh colt 
sew yaifinom d19V  .nortos foexe ols oF 48 vst apgto 
brosee on7 Tot ELS. bae ,drev de7F? od tot OdE. onstage 
movted bre qos ov? te med gaiosslq .eghzeem sno yn aE ieee 
.ufovitosqest exnomels iesot to brid3 sibbrm saz te 


S70 gAiymeqnoo3s ediev owl s19w Sredt aernw , ve 3 De 
qadte: =tesd xro\vred¥ie ns mo. yilsuet) 2sv volt ingooes ) a 


m4 
.ditod to aaAar 


ferusju2 32 stat 
bstudirierb yinsve Jeomis stsw 2tnsmels tous 
istnemsle edt to brids-rewo!l brs Srids-bem odd f oe 

STR. theiouent sedd Tesggue bluow 2idT .2qyos Moe 
tend sit to tsyeriraq befisieb six ni asdBe oot 
sgaugnsl oAt e2tissed aqedred .ogsz2om Isdrey oft : . 
38 , Senos a ot mae ed? {syel s1wtemee vere 2 
bobbed Jss1163. ars to douin ot + 23m 


60 
IV SAMPUEAB: (STONY LAIN) 


While conducting a general discussion of the find- 
ings ‘some: time should be given to the results from the 
Stony. lainvtsiamp le 

The tindinigs® fron ithe 6 tony, Plain sample care cot 
interes Tin ‘that sthey hadino previous contact with this 
or any other programme for learning French. 

The overall core “for this group! Iwas) 46155 percent 
Gompaned to 42 percent for the overall Edmonton group for 
the same lesson (4). Multiple step regression was computed 
to try and ascertain if there was’ a relationship between 
SOX, fape,o.0 2) academic ‘achievements tability to ‘read’ 
the desired message from these frames. 

Including sali the factors” there was only a 42.6 
percent relationship between these and the ability to 
COorreciulyae' feadesthe pictures, .of this 1.0. accounted for 
UA? percent tdgestaccoun ted “for 2ors percent pisex accounted 
Form 0S percent; and academic “achievement “accounted for 
sO percentyl “Ehe results: of the E.Mll.AsP. whitch Swere 
computed separately showed a .06 relationship. 

One of the interesting individual results was that 
the boy with the lowest I.Q. and achievement, but who was 


the: oldest Syed shit imonthsi*was tone vot Stive highest scorers, 


>Complete Gest ts in. Appencda... b.. 
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V. THE VALUE OF THESE’ FRAMES 


While at) as ¢laimed- that these pictures are but a 
basis.for the-messages to.be'learned, the high ratio of 
frames to verbal messages might give both teacher and 
student the impression that a greater reliance could be 
placed on the visual frame to clarify the oral meaning. 
Both the 1905 (Didver) text, and the 1967 (Harrap) text tor 
Bonjour Line strongly recommend that English not be spoken 
during the French lesson, However, in the 1965 (eriginal) 
texts werread. 

Il reprend donc le, film image par-image 

etepose eaux enfants), dans leur langue 

maternelle, les questions destinées a 

bannimyvteutiicontresens ou tout faux sens. 
and continues: 

D'ailleurs aussitot que possible il 
CsSale de posce® Ces -Giuestions en irancars 
66 imiaznecours a la langue matemelle quien 
Caseae necessice  (p.. 10). 

This would indicate the reservations on the part of the 
authors about the ability of the visuals. to portray the 
desired meaning to all children.all of the time, and the 
need for clarification mot only. for educational leaming, 
but alse for psychological comrort. Ihe Harrap text, 

and varying Chilton directives Suggest: 

By means of mime, gesture, drawing on the 
blackboard, practical demonstration and verbal 
explanations in terms of what the pupils 
already know or can be expected to understand, 


the meaning, or at least the context of the 
structure may be explained (p. 7). 
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Success here may depend substantially on the teachers’ 
dibvlvuiesian the: ‘fine arts’ field. which is often left 
untrained at Division ise level. Ihe text also, ¢oes on 
to add that "Care should be taken that the explanation 
does not confuse, or bewilder the pupils". Any teaching 
device that adds to the confusion of the student, or 
unnecessarily complicates the work of the teacher can 
hardly be considered a sensible medium. 

Confusion of:the student. is a very serious problem. 
The responses given by the students to these visual 
stimuii »shouldi be: carefully considered in, thiselaght. 
Anyaresponse athe fstudéentesavesincerrectly asean area ot 
preliminary visual-impact-that,may be contrary to the 
verbal message. If-the pictures are.shown once silently, 
and then with the oral message the student will not only 
be listening to the oral message the second time, but 
either modifying the visual or oral message, and maybe 
incorrectly. The manner in which the student modifies the 
message for a final interpretation will depend on whether 
he is by preference a visual or aural learner. The 
subsequent confusion caused by seemingly contradictory 


Stimuls, «could .be «serious... 


tin Alberta this. is grades 4, .5,.and 6. 
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CHAPTER V 
DISCUSSION OF THE INDIVIDUAL FRAMES 


Each lesson will now be considered individually. 

The frames will be ranked according to the percentage of 
students who comprehend the gist of the message correctly. 
They will be arranged from the frame receiving the highest 
scores’ to the one with “the lowest, “and ‘the top and bottom 
Cher wire bevdiscussed Min ‘detail = Not ‘only wid Pthe 
franaaespe discussed individually as to the type of error, 
and possible cause, but suggestions for improvement will 
be made =n addvtien framest or oroups fo frances: will be 


compared and contrasted where applicable. 


eee LE osON 2 


Frame 4 = .76 Frame 7 = .44 Frame 15 = ,24 

Frame Z = ,70 Frame 16 = .42 Frame 15 = .2z2 

Frame 5 = .60 Frame 8 = .40 Frame 9 = ,20 

Frame 17= .60 Frame 18 = ,.36 Frame 12 = ,.16 
Frame 14 = ,36 Frame 6 = ,.08 
Frame 3 = .36 Frame 1 = ,02 
Frame 10 = .30 


As was stated, the frames were ranked according to 
the percentage of students who responded with the gist of 
the verbalsmessage correct. Jhis in itself 1s only pant of 
the information that should be looked at. One should also 
consider the frames that produce the most and the least 
omissions (see Appendix C), and in conjunction with this 


tieemoeeeand tie least amcorrect responses to the elements. 
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While contextual synthesis of the message is a 
very important part of second language understanding, 
the elements that constitute that message must be 
subfiiciently: well, understood and internalized: ‘to facilitate 
production of new sentences rather than merely 'parrotting'. 
It is weryreasy, by use of synonymic language, for the 
message.to be correct in substance, yet. when the: individual 
elements, wnether contextual or structural are considered, 
the frames-may fall to elicit these correctly. “As ean 
example: 

Ca eihe ciriewill isive 1t -to that boy. 

Cb) Ie CAlvce) will give it to you Michel). 
Only three. elements have to be changed, most important of 
a. the opeaker, sand much of the syntaxe is altered. Ly 
alM@stwae Teverse process 15; 

(a) Betty hit Tom. 

(idee sion hate Betty: 
the individual items remain the same, but the order of 
viewing will greatly affect the outcome, particularly for 
the person on the receiving end. Bearing these points in 


mind, the frames for lesson 2 will be considered. 


inesbes terranes 
[tf Gs interesting to note in lesson 2 that) the three 
'best'! frames are imperatives. This insures that the verbal 


message is complete in a relatively short format. In each, 
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the speaker's face and mouth are clearly visible and the 
speaker is looking directly toward the person or thing to 
whom or about whom he is speaking. Frames 4 and 5 have 
clear arm movements indicating the desired action. 

The contrast between certain aspects of frame 4 and 


2 1S worthy of inspection. 


Frame 4; "Assieds-toi ..."' 

In, frame 4, the percentage .of-messages. actually 
COrrect 1s 62 percent (see Appendix, C)i, but in-frame 5 only 
4 percent were completely. correct. If we look at the break- 
down for the elements for these two frames we see that both 
are low on: omissions, (0 percent and 2.7 percent 
respectively) ,.the design being concrete’ and evocative 


enough? to'elicit) a message, 


Hramceof inne temange, . 

However in frame 5 the number of incorrect.elements 
is greater than those*actually correct. The message in this 
frame is very short, and not a complete thought. The mother 
appears to be offering both food and drink simultaneously 
and.this leaves-the picture: open.to a variety of- inter- 
pretations such. as "Have your breakfast'', "Here's your 
bread and porridge", which although they are correct by 
implication,,are incorrect.within the elements of the 
language being learned. If the mother had been left in the 


same position as in frame 4, and offered just the bread, the 
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result might have been better. The position being the 
Same would give a greater continuity between the two 
frames, while offering the bread would portray the mean- 
ing Of Mange more specifically. Although in, both 
fanguages (English and French) the words “mange” and “eat” 
are often. used loosely to include the total consumption 
OLeamcal. asa -bOire: ws also to be antroduced) in this 
lesson, it might aid in the comprehension if the student 


learned the particular meaning first and then the generalized. 


Euame g258 SOA) 1cé:l4 Pau iMichel! Wenez déjeuner." 

This frame had a slightly higher number of omissions 
RAmpoucentasthamsene other three an this feroup (4) 5,4) 1/)4 
OWN eto tueestpdents Tecognition OL !Venez-s buLcwomus cmon 
of "déjeuner''. The number of incorrect elements (30 percent) 
was due himepart to the vambiguity of the picture, Many 
students thought that the mother was wondering where the 
children were. If she had been placed between the table 
andthe. door, with «either one, hand beckoning «the: cchildren, 
OH Wisthyeetecupping her mouth to-andicate scadiame «them ~eand 
her other hand indicating the table with the food clearly 
visible, the message might become clearer. Finally, her 
mouth should be clearly visible to show that she is 
speaking as opposed to thinking. The beckoning motion 


"! 


would also tie in with the subsequent frame using ''viens 
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beckoning. 


Feaneree  “Ohenon! CG est=mativais. 

This frame equalled frame 5 in overall recognition 
of the gist of the message, but the number of responses 
actually correct was slightly higher (18 percent). Michel's 
face clearly shows disgust. The high proportion of elements 
omitted was partly owing to the fact that the frame had two 
Verbal @messages io4Oh enon! hand #!Glest mauvais .) tlhe former 
wasiifrequently omitted. If Michel's head had been turned 
Coponess ide and ‘the hands’ turned with the palms pushing 
the bowl away, the message of rejection may have been 


Der caemver. ikanwbetten, 
The Worst Frames 


Hramneso,. §9"Oui smaman.”’ 

Here is a good example of a visual frame showing a 
definutemaction: Alice «getting on hérhchait nn thet pte 
message is abstract, "Oui maman''. Even those who 
imeormponrated this inte their sresponses, perhaps ds sa-result 
of good manners, made additions which showed that the 
intended message was not received correctly. Alice should 
be turned toward the person to whom she is speaking, and 
indications of nodding agreement are needed. However simple 
a verbal message, the picture accompanying it should show 


a definite relationship or the picture is wasted. 
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Deame Slizete "J Gai stain!" 

This’is another frame with a short verbal message, 
yet the omissions and incorrect responses exceed the correct 
ones. Paulsi*facial expression and“eye direction do not 
indicate shis feelings, his smile is\ too broad, and he. micht 


do better if he were half looking at the food. 


Prameeg a. Alice- met du sels," 

Again we Wave a“further example of the Tack %of 
relationship between visual and verbal messages. When the 
elements are analysed we find: 

correct = 980 iIneorre ct sat -4.157 omitted = .03 
Thettrrane is an vexce | Jent example or over halt the elements 
correct, yet the message, when taken as a whole, proved 
IMGOPRTeCt.. Slneaplcture 1s indefinite as: to whateAlice is 
doing, “oOPeabout tosdevwith the saltr* Thestocal point “or 
the verbal sentence is 'met'', but the action as seen does 
not portray this Im spite of the “high elemental recognition 
of 'Alicge’@and “sel the meaning is’ lost. Frame 9 could 
be eliminated and the complete sentence put with frame 10. 

Frame 1, ‘''La maman est dans la cuisine. 

ema Elle met du lait dans les bols. 

Le: bol d'Alice est rouge. 
Le bol de Michel est bleu foncé. 
Le bol de Paul est bleu clair." 

Frame 1 suffers from being a multi-sentence frame. 

Certainly it introduces colours and possession only 


incidently, but at this early stage in the learning process 
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this is too much. The first two verbal sentences would 
have been more than sufficient, and preferably just the 
second, -This would then be: 


"La maman est dans: la ‘cuisine. 
Blie met du lait dans les bols." 


It would be even better if each sentence accompanied a 
separate frame, especially as the first stresses place and 
the second action. “Le bol de Michel ..." could. be taught 
with frame: L0)sor2sbesterss til: insthe Jeu, which iwas 
enturely devoted stouthis aspect... The possessive, with: "dev 
igfconsideredga necessary sacquisifion,; and,togintroduce sit 
tineéehiimesawithva poorypieture«<is inefficient, ai¢the 


COURSE sels TObVeCauehtgintensively. 
Dil. LESSON. 4 


Lesson 4 was one of the better ones with an overall 


meanvotre.42 percent. 


Frame 16 = .74 Frame 6 = .52 Frame 19 = .22 
Frame 20 = ./72 Frame 7 = .50 Frame 14 = .16 
Frame 17 = .62 Frame 5 = .46 Frame 10 = .14 
Frame 12 = .64 Frame 3 = .38 Frame 2 = .08 
Frame 8 = .61 Frame 11 = .36 Frame 1= .01 
Frame 42= ,34 
Frame 9 = .32 
The Best Frames 
Frame 16. “C'est le bonhomme."” 


This frame has not only the highest score for gist of 


the message correct, but also for completely correct (36 
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percent). This however is not good when compared to frame 

4 in lesson 2. When considering recognition of the elements, 
this frame had the fewest omissions (.037) and. incorrect 
answers (.089). The arm indication removes much of the 
doubt from this frame and may therefore be a contributing 


factor to its comprehension. 


prancad 0.ae Partons, vite" 

In this frame the verbal message contains few ele- 
mentsi, fAdthough the students: respond with’ 72 percent) gist 
of-thesmessage correct, only 2 percent were actually correct. 
The house appears to attract many students and although the 
gist of 'leaving' and the imperative was recognized, ‘let's 
Petite let is gO neme: .tand, (rine Opechne aiouse. were 
veyyeconmmon. Elimination or fading of the house might 
de-emphasize it and return the focus,.from arriving to 


Leaving. 


Frame 12: "Maintenant il est derriére le bonhomme." 

Again this is a frame with only Z percent actually 
correct.while 66 percent of the gist of the messages. was 
correct. The framé gained from its ,position in the 
sequence. The proportion of elements correct.in frame 12 
was. ,703 while in frame.1]1 it was .629, yet frame, 11 only 
had 36 percent gist’ of the message correct. It was in the 
synthesizing it evoked that frame 12 gained. This may be 
owing to the fact that in frame 11 Michel, with his elbow 


stuck. out, does not appear to be keeping the tree directly 
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Detweeneimtsetroand theygirls, but appears a little to 
one side of it. In frame.12 there is a direct line from 


Michel through the snowman to the children. 


Miamersives 9 1) “adepeur, 

A short complete sentence accompanies this frame. 
The lines around the legs add to the decisiveness of the 
depiction; and the mouth shows clearly who is speaking. 
Hence 44 percent were actually correct as opposed to 2 per- 
cent in frame 19, which had an almost identical message. 
The reason for this will be discussed when we consider that 


frame. 


Prame 3. set pour faire les yeux 

Frame) & parallels in most aspects frame~l/. 8 Lt was 
the third in,a series of questions and answers, and in 
each the student.scored progressively higher. The greatest 
source of error seemed to be in the student. perceiving the 
message as a statement of fact rather than as a question. 
i.e. 'We need some eyes.' The student still needs the 
question mark to visualize the question form. Even if the 
idea,is to.teach the.students. to recognize a.question from 
intenation alone, to do this for the first .time using a 
question in which not.only. the structure, is new but-also 
the vocabulary items are strange seems a doubtful practice. 
Perhaps a dotted outline of a question mark would have made 


a good transition. 
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The Worst Frames 


PRanea les 6 "esc i hi ver: 
bloy caede ila ne ise, 
Alice tet. Josette sont dans le jardin,” 

aS in lesson 2, the worst frame in lesson 4 was that 
with a multiple sentence verbal message. The first two 
sentences were almost totally ignored. These same two 
sentences are, repeated, (plus "L0uUk Morel lierrame. OL 
lesson 9. Although by the time the students see lesson 9 
they should be familiar with these two sentences and a multi- 
sentence first frame, a good picture is still needed to 
Stimulete even astamiliar response. <The results an desson 
UeWoreeNOmDeCttet=LOr this smnessage. thanwitis lesson 4.08 Jitis 
would sugges tathat nmeweher spacture eli crted=thesconnect 
responses ‘without a great deal of teacher aid. Both frames 
Machtagain by the removal oL the sentences, that ede moe 
include people. These could be associated with a separate 
ivancrmerinally. the action in) the: verbal message eloesta tic, 
Children tend to see mobility in their own drawings, and 
Seemein this instance to want to ‘read® “movement into the 
Breture. “The children are playing',«’The children are 
making a snowman', were among the more numerous repetitions. 
To make the visual fit the verbal, the children might have 


been shown standing quietly in the garden, looking slightly 


toward the audience. 
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Frame 2. "Voila une boule." 

Here was another frame that was low in gist of the 
message scorrect (10 percent) ahd obviously scored more 
elements incorrect or omitted than correct.’ Compared to 
frame 5 with its almost identical message it did poorly. 
Frame 5 received 38 percent gist correct and twice as many 
elements correct as incorrect or omitted. This 15 doubly 
Unfortunate as-frame 2 being first it would be more efficient 
if it had made a more accurate impression. The problem seems 
tovlie with Josette. Her arm line, and: the fact that» she 
also holds a snowball, though smaller, opens up several 
Dpossitbilitues,. the students oftered: 

a JOSeCTtC 2s foiling to throweners., © 

~~ Alvce—is comparing the = siZeé—700 mers. tostiae 

Gi JOset tes. 

= Alvee is suggesting that they both» p lay, 

snowballs." 
secondly, Alice's legs give the impression of movement. 
Bindgbly. thesnrest ot Alice's body-linesstendsto indicate 
carrying rather than showing. Granted the verbal message 
when heard. should be, familiar, but for children who are not 
over-exposed to the target language, unnecessary ambiguities 
should be ‘omitted. 

Two possibilities suggest themselves. In both 
Josette should be fully turned to look at the "'boule” Alice 
is showing, and secondly she should not be holding one 


herself. Either she could be cut just above the hem of her 


skirt giving a more static appearance, somewhat as in frame 
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3, or she could have the rolled ball at her feet and. be 


indicating it with her hand. 


Prame 10, “Les petites filles cherchent des carlloux.’ 

This frame evoked responses, but almost as many 
elements were Incorrect (.428) as correct, (:508), and the 
Synthesis was very poor. Four percent of the total messages 
were actually correct, compared to 14 percent when those 
perceiving the gist correctly were added... Exactly what 
Alice and Josette are doing seems elusive. This frame 
contains a new verb and a new object noun, neither of which 
are considered necessary acquisitions Jinguaistically. One 
wonders why the frame could not be omitted and frame 9 changed 
to sliowvthe eyes, being. put in placesby ‘one of ithe echildren 
as sshe «says -‘}11 faut deux cailloux,.'' 

Théesmajority sor errors tookstwo forms. | oui thenethe 
students concentrated on Josette who was performing a more 
definite action, and gave some variation of ‘Josette picked 
up some rocks", with the verb incorrect in meaning and 
numbérseor.Josette siays!."1ll.faut des, cazlloux<!—« The rest 
gave completely erroneous responses such as Alice saying: 


iss tie CaCl See Elles 


Brame 14. <« "Qui parle“) 


The relatively high proportion of elements correct 
(.546) to incorrect (.342) was owing to the fact that the 


message in question form was easily identifiable. (ies vero 4 
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message is short and specific. Some thought that Josette's 
mouth was open in fear and attributed such messages as 'The 
girls are puzzled' to the narrator... Those who recognized 

the speaker tended to respond 'What was that?' which does 

not personify the source of the-sound,: and linguistically 
Changes. thesmessage. "Parle" as not) included im the 
essential, optional or additional vocabulary suggested in 
thersummary tor the first proup of lessons, This as) an 
omission the writer finds surprising owing to its recommended 
use in the 'exploitation' stage of this and subsequent 


lessons. 


Paine ml ote UL alan Deut sa Sse... 

This frame, compared to frame 17, fared very poorly. 
Therzr respectivercorrect scores were, 2 percent :- 44) percent. 
Alice masks her mouth with her hand in frame 19, so many 
assume that the narrator is speaking. Secondly, the 
tendency was to concentrate on the movement, which appears 
venyacleara sihteurestlteisethat there isla variety sot 


responsesmsuchias > "'Thevgirls fell into each others arms.” 


Bile wee SSON@ BTS 


Frame 14 = ,72 Frame 10 = .56 Frame 13 = .04 

Frame 9 = .70 Frame 2 = .52 Frame 16 = .00 

Frame 8 = .60 Frame 11 = .44 Frame 12 = .00 

Frame 3 = .60 Frame 7 = .20 Frame 6 = .00 

Frame 1 = .60 Frame 5 = .18 Frame 4 = .00 
Frame 15 = .14 
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This lesson obtained the lowest mean score of the 
six (.35). From the distribution of the. score for each 
frame this might have been anticipated. The frames £all 
into two, rather than three groups, as with the preceding 
two lessons, The gap of .56 between frames 13 and 1 is 
worthy of note, as are also the comparisons between certain 


of the frames. 
The Best Frames 


Praneni4— "ht. vowla mamany. 

The great difference between the scores for frames 
14 and 7 (.72 and .20) with almost identical messages is a 
DOINt Ofvimeerest, The verbal messages “are: 


° & 
Vet. Voila maman. © 
"Voila un smMonsieur. " 


In, frame 7, the majority ofthe students: thought that 
this was a question. 'Who is he?' or ‘Is this: your father?' 
were the most frequent, with the preference for the former. 
iperramne s14. "ilhis as my mother’, was the: most popular 
Variation. In this frame 68 percent of the responses were 
actually correct as.opposed to none in frame 7. <A reason 
for the discrepancy might be that the students associated 
a question and answer format such as that existing between 
Line and the professor.. In.addition, in the overall first 
viewing both frames with question marks will have been 


noted (if-only subconsciously) in connection with Line 
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speaking. In frame 7, Line points with her index finger 
whereas in frame 14, Alice points with her palm up and 
fingers extended. As both oral messages are very familiar 
while these frames will not detract much from the learning, 


they twill add+ilrttie tovit, especially for the lesé able. 


Bvanenvewie sores tt apapa 

The score was 64 percent actually correct to 70 per- 
cent gist. Following a frame with an obvious question, an 
answer was not difficult to guess. The hand holding and 
Papa se directed) glance indicated strongly the welationship, 


SO strongay in faee, that “quite a few added ‘my=father!* 


Frames 8,-3, and l-each scored.60 percent pist 
GCOTFECE. 

Peaiewl wee Ben OUG. ater. 

Thrs’ isa first frame with minimal-action displayed 
and: lénds itself to a greeting. However, in the elements, 
twice as many were incorrect or omitted (.616) as were 
correct (.384). Many students thought that Line was speak- 
ing; a few felt that she was asking a question. This may 
be because®Alice Shas been given the familiar*pose* usually 
adopted by the professeur in the 'Jeu'. Line on the other 
hand is not only turned, but has an arm movement. With 
Line in her normal pose for this message, this frame might 


have received a better score and thus emphasized frame 2 


more, 
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Frame os) VOul, sje .m'appelles Alice 2" 

[hisitsone of ‘the few frames of the lesson withita 
new message, and it scored 54 percent actually correct, with 
60 percent when the gist was added. In this frame the 
difference: (really vis) between «Jie ssiiis Alice’! and ‘Je om’ 
appelke teAlvce<""stThe frame: appears to indicate «clearly whe 
is speaking and about whom. Its position in the story may 
have helped the message to come through, since it is obviously 
a inesponséi ito ‘a question. Appearing early in the lesson this 


limits the choice and makes a reasonable guess more possible. 


Paine more Oulne si Cer. 

Although the question came through with a 60 percent 
pist, and verbally would be easily understood, perhaps to 
poln eG sup other questions in this lesson the frame could have 
had=Papa sme tlhouette as: anther cuj and.) as eit seta 
revision lesson, a much smaller question mark. This would 
have been a good sentence to accompany a visual without a 


question mark rather than frame 4. 


The Worst Frames 


Frames 4, 6, 12; and 16 tied for bottom place with 
none of the students arriving at the gist of the message 


from the visual stimulus. 
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Frame 4. "Tu es la soeur de Michel 


Frame 4 scored more elements incorrect than correct. 
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The new learning was "soeur", but this relationship was not 
perceived visually. The responses were very varied, but 
the most common was "Who's that?" This was perhaps owing 
to the new figure being placed in the centre of the frame 
and therefore) viewed ass the’ subject.) The’ Sittudents would 
appear’ towassociate: this position with the? questions in frame 
pete titer licesismofi=-centeredttoward Lines * and Mi chelrand 
subsequently Paul is drawn in on her left, this would leave 
Linetselongestearmepointing to’ the subject.” Thea position 
Ofether@iane within’the story*istalso!' pantiy- totblame, Ia 
theeparentsthdd been introduced first, the family unit might 
havetbecennvaistalazedsine their lopicalvorderton arci val, 
Finally; the: lack of a question mark for°’a new question 
Seemed) 4s po orm chiouce:, 

Eremeno ee Oui se) Suls Pansoecur  demMichiedme ta de 

Pau 

This*’frame suffers from’the same fault as frame 4. 
Alvece wnaie talking vabout herself ds ethe subject, points 
te the more centrally situated qualifiers. A juxtaposition 
of characters as suggested for frame 4 would allow Alice to 
point to herself with her right hand as indicative of the 
subject, and she could point with her left to her brothers. 
Alternatively, she might even place her hand on Michel's 
shoulder. The majority of people are right handed, and\as a 
consequence tend to point with their right hand. This, to 


the majority of students, would give the 'object' when 
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indicatedtwith the right hand priority over that indicated 
with the left in a frame where both hands were used. 

Frame 16. 'Je suis la mére d'Alice, de Michel 

etude {Pauly 

Frame 14 (.72) established a relationship, then there 
was a break in thought with frame 15 before resuming the 
maternal relationship ian frame 16. The majority of replies 
suggested Uihese are my children's. ihiseas my, tamidy! cor 
mi will ftake care of them”: Slit the sequence ‘could be re- 
organized so that frame 14 became "Voila Mme. Ledoux", 
somewnattatter the style of frame 7, then thewmaternal 
relationsiip could be established in a new frame 15 with 
Maman saying: "Je suis la mére d'Alice, de Michel et de 
Pativww lie desiom would) be Similar tot ranego wien sche 
two boys on Alice's elent, and Maman poimting to herseli wrth 
nher-rieht hand but looking down at the ‘chaldren Thus 


would now become the final frame for the lesson. 


EGame w= Mm . eb de. Paul! 

While frame 12 evoked similar responses as frame 16, 
the responses to frames 10, 11, and 12 were progressively 
MOre anammoxve ainacevrate (756, 44, .00), It - would. appear 
to be a case of too short a message, with the additional 
problem that the latter two are incomplete thoughts. The 
sequence could well have stopped at frame 10. By moving 


theecharacters: in this frame further to their right, room 
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could have been made for Michel and Paul behind Alice, if 
turvedsapathe-samesrclative position. »Nithethe total 
message accompanying this new frame it might prove a 

better verbal stimulus too, as at the normkl speed of Specch 
the whole message would associate far more naturally with 


one frame. 


IV. LESSON 6 


Frame 6 = ,94 Frame 14 = .66 Femme) SN 
Prame 5 = .88 Brame: P5t=995 0 Brame y= 2.0 
hame, Se — fico Frame- 1 = .48 Frame) = 16 
Piao mece = 7.5 Frame 10 = .44 Frame, Lo >=) 16 
Pia Mes. Jeon.) 6 Prame. (822 9.45.5 Frame 7 = ,.04 
saerewies 1 ay ay 
This lesson was one of the highest scorers. This 
was mostly owing to the large number of gist of the 
Messavesme@riect Or theirs t Six frames, mActualivaconrec. 


message scores was very low: 


Frame 6 = .00 

Frame 5 = .00 

Frame 3 = .00 

Frame 2 = .28 

Frame 9 = ,.00 

The Best Frames 

Pranews) MOle ee cuas Une Monsieur. 
BramewO. "Luis 1leest. I aned! 


Bothethese trames bave avycentrally placed subject and 
a single element in the 'balloon' and scored well. The 


lower score, for frame. 2 compared to frame, 6 (70:92) is ,tor 
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the most part a result of the students responding "I am 
a farmer”, "circus master", “a husband, This reflects 


the rural orientation of the pictures showing through. 


Brame os, et mor.’ 

Per omen son Cea dity dar. 

These two frames with their clear arm indications 
and the question mark by the person in question led to a 


high proportion of general comprehension. 


Frame 9. "Moi, je monte sur 1'dne."' 

There was a great difference here between. the 
Complerely COrrnectamessages and those, Withetne, Clot cOLntece 
(.74:.00). This was owing to the substituting of Faul 20x, 
Pitane innadditron,. many felt (the actron hada tu curs crc 
connotation, which, while perfectly acceptable in spoken 
French is not actually what was intended, judging by the 
VISUdleaction did the alltnoy 'S- Suggestion thau une. cvedcner 
compare this message with one in lesson 3, “le chat monte 


SUpela tape”, 
The Worst Frames 


Frame /.) “Et apres?" 

This frame scored very poorly. It-has an abstract, 
low image-evoking message, so this is to be expected. 
"Apres" is neither considered an essential or optional 
acquisition, therefore to devote a complete frame to this seems 


unnecessary. This element of the verbal message could either 
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beluncorporatedsasapart ofathebstatement accompanying frame 
8, or eliminated, and frame 8's message changed to "'Maintenant 


cA ° 5 ‘ 
noussalions au marché”, reinforcing» the “Maintenant". from 


lesson 4. 


Frames 15 and 16 tied for lack of comprehension, with 
Iaiperecenl each, 

Frame) oc VOllanPoun, | 

The most common responsevfor thas frame was: “Use Fido’, 
By leaving Michel where he had fallen, the artist gives the 
impressivonmthat thetdonkeys orethe Mackiot iteees Still yiive 
burning question. Understandably the verbal message should 
De familiar tovaliclevels of student capabilities. but 


reinforcement should reinforce and not confuse. 


Frame 16. "'Allons au marché avec Poum." 

thers tudents concentrate on Poum's obvious désire 
NO MoOmvOn sliis visual adds humour togtne Stony ..bUtL as noe 
a word of the verbal message is considered either essential 
Oroptional Learning by the authors, the diffveulty with 
comprehension owing to misemphasis in the drawing could be 
negated by eliminating both frames 15 and 16 which appear 


to serve no very useful purpose. 


Erames 12a) 0 Mochebatombes™ 
Here the majority of the students responded to Paul 


as the subject. Most recognized the speaker correctly, but 
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think thatehemisésaying “'Paplebucksn Michel offs ods 

Paul: were turned: more.to the door as in frame'11, so that 
he is partly hidden by Michel's legs as Michel falls, then 
the emphasis might be put on the correct subject. When 
they hear the verbal message the students will recognize 
the subject but not necessarily the verb if they still 


associate the action with Paul rather than with Michel. 


Ve SLESSONGY 


Frame 6 = .78 Frame 2 = .42 Frame 1 = .02 
Frame 12 = .66 Frame. @:= «32 Frame; 1362 4458 
Frame 5 = ,.58 Frame Ji =. ,32 Prame 7 =. .18 
Frame 4 = ,.26 Frame 20)= .16 

Frame 3 = .16 

Frame 9 = .10 


This lesson was another that scored very poorly. 


Me large propertion of frames below «25 attest fe this. 
The Best Frames 


Brameno., (Oulesitecesque cHests4 

brameno< VAClestiimieiseaus? 

These were two of the best frames. They accompany 
the well known verbal format for a question with its 
response. The question scored considerably lower than the 
answer (58:78). Students thought Alice was puzzled in the 
sense more of worrying than of questioning. Had the drape 
been opened slightly more as in frames 1 and 3, then the 


question mark could have been placed on the window-pane. 
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In frame 6, most students wanted to give more detail 
as to theytype iof bird. ( Perhaps: an, outline ofa bard might 


have produced a simpler response. 


Frame 12. "Ouvre la fenétre,"' 


This frame evoked 40 percent accuracy with 68 percent 


gist correct. The difference was owing to some students 
mistaking the window for a,door, and, others adding "~.., and 
give it some food". A very large number (30 percent), 


perhaps not noticing who was in the balloon, responded with 
MLetts let him in.” Sixteen percent put their veplies: in 
question fiorm. with variations of “Should we let him an?” 


More definite lines and colours might add to «the message, 
The Worst Frames 


Frameton ell cuvreglesbec.)"’ 

Three very frequent responses for this frame were: 
UVa sanomig'' eet Ssshuneg rye avalide tes ecoldi ay alne 
firstiotwo iceuld bexattributed tothe open beak, othe sthird 
to the white shadowing on the window. This shading was 
mistaken for frosted window-panes in this and other frames, 
a not uncommon event in a Canadian winter. A picture 
similar to that of frame 8, but with the beak open might 
convey the same message more simply, and thus eliminate 
the chance of background information interferring with 


accurate comprehension. 
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prance. 10eerl lactam.” 

Frame 10 did not score much better than the previous 
one. Again the presence of Josette in the picture made the 
message ambiguous. The students felt that Josette had to 
be included in the message. The most frequent responses 
were Whet'seteed him” and “Let’s Jet him ini’, “the: latter 
very ottensput an the »form.of'a question.: Again this frame 
Might be Improved if 1t included just the top half of the 
bird with a ballom containing food (seed, bread, worms) 


and ithe bird looking at it;, 


Frame 3. "On frappe a la fenetre." 

Thus iarameyetrying as it does, to portray an abstract 
message, has difficulties. Again the shading on the window 
attracted many who felt that- Josette was: either pointing 
to. the frosted pane or commenting on. the cold. A few 
thought that Josette was tapping on the window. This was 
owing to the '‘flash' lines being drawn on the: inside of, the 
wooden window frame. Again, because of Josette's head and 
body position, a number of students suggested the message 
included the children. A variety of messages such as 


"Let's see who's there'' were also suggested. 


Pramney7?, V1ll 6st noire” 
Here details distracted the students' attention from 
the intended focus, the colour. Approximately half 


responded "The bird is sitting on the rail." A few 
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described sits "colour inidetarl. = A Surpris ino number (18 
percent) noticed the tag on its leg and commented on this. 
They often enlarged on this aspect by suggesting that the 
bird was'*a’ Carrier pigeon, or ‘came’ from ‘the zoo. ) Tf “the 
bird were turned with its back to the window, then only the 
black would show. In addition as much of the railing as 


possible should be removed from view. 


Frame 13, “Oui voila" 

This trameslert complete contusion. There was a 
great variety of responses which ranged from "Alice opened 
the window “to “It ‘sings nicely.” Without/changing the 
Burepean style window, the only other change could be in 
having Alice, while still holding the window with her right 
hand, indicate slightly that the other side was open too 
Witheher lett hand, and nodding in agreement as she does: so, 
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Pia ater Ona. 


iS Vyeeaedewel cave Loe, 
Les petites filles sont assises devant 


pemebe Ur 
nee ee, 
Josette regarde le feu,” 
Here again we have another first frame the victim of 
a multi-sentence verbal message. With six sentences. to one 
frame, and three of them virtually new, the students 
gravitated toward the most concretely image provoking, 


Donering "C'est L'hiver” and "Il fait froid” for the most 


part. Although these are not new sentences, the frames with 
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which they were first introduced received a very low 
recognition score. It might be advisable to produce one 
good picture for each abstract sentence and for each 
repetition repeat this picture with only the slightest 
Vetlationgas fllese sconcepts sare idittrcul sg) teadepi ete 
Unfortunately with the two sentences in question, this was 


not the case, and each time they were perceived poorly. 


Vir DESSON  LO0BIS 


Frame 12 = .94 Frame 5 = ,.60 Prame 15 =. .06 
Frame 16 = .88 Frame 3 = ,.56 Frame 18 = .06 
Frame 9 = ,.80 Prame- 2 =5.54 Frame 7 = .02 
Frame 4 = ./78 Frame 11 = <54 Frame 14 = .02 
Frame 8 = ,64 Frame, vis] 50 Frame 13 = .00 

Frame 19 = ,46 

Frame 22 = ,.30 

Frame 20 =— .30 

Frame “6-=.7.24 

Frame 17 = .16 

Frame 21 = .14 

Prame 10 =" 212 


Resson 10bis' was close to the overall mean.) Ihe 
fairly evetadistripution of the Scores sand the large range 
resembled lesson 6, but with a greater proportion below the 


mean, 
The Best Frames 


Eoanes i220 Oubl= Ouhl SPhilippe 
This was one of the most successful frame in all, 


94 percent gist and 48 percent accurate. The expressive 


hand gesture accounted for much of this. The errors were 
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frame 8 the hand movement and the holding of the book 
close to his body may account for the large number of 
students*using the first person possessive: "This is my 
book." Whether pointing to themselves while holding their 
possessions further*from the body and looking at them 


would portray the message is a matter for experimentation. 
The: Worst Frames 


Frames 15. "Vous, €tes- dans de jardin?” 

This frame was not understood. A message was perceived 
asm OMlsstOns accounted tor only ~Vie-of the verrors.. Ihe 
Errorseinepenhceptlon Of this trames partlaldyvearsectscne 
asS@Cilations Made with the next two frames, and thas is 
unfortunate aS sthey antroduce the first ands second person 
DIUTAleoretierverb ‘etre! Lt aise Gntreducess Jardin sin 
a ditferent, context to that of lesson 4, and this 15 not 
fAaniitar tow kdmonten children. 

Seventy-two percent suggested that Philippe says: 
PWhomarouveu. ior “Who is thats cir) Go elie hace Ot eas boy 
alone’ with a girl seemed to be a cause for comment by 16 
percent, equally by boys and girls, but the boys' comments 
tended to be more derisive. The haziness of Jeannot and 
Marie fail to associate them as the subject of the message, 
This dis the type. of pireture which students.havercome, to 


nssoctate with the question ‘'Oul est-ce™ | 
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Feameelon his sent adans le jardin Al 

Theyscore»for this frameswas ..06 gist correet.. Most 
recognized the speaker, but gave variations of ''The children 
ahembatkingete seach jothen' on ie sis my son’. 

Both frames 14 and 15 suffered from a picture allow- 
ime a division of interest, Each time the student appeared 


to focus on the element that appeared slightly closer to him. 


Framer la. | 0Ud, snous semmesitdans (le- jardin. |! 

Eyeamesid Seemedato give slittile intormataon sof ses 
OWheyelhese. whot asked the ques tian s“Who...?') 1m the previous 
frame tended to answer it. The others made such cemméents as: 
Uiiey sare el Coking Gat each sothen' i. “Whe sience sitssssepanataig 
them'’, 

Wath stne: walltecqualily dividing the picture andkthe 


CiEERCH Li Ot vascertaining who as ispeaking yy whe: Students 


Weve VwaevOmtenei no imaginaGinon. «| ne reswasi talmost tanreq Wail 
nhumben of correct, sincerrect and omitted messagesisolror the 
Same reason frame 15 is- also ambiguous. Again the locale 


Of the picture is equally divided between the road and the 
Carden, s© the students look for other aspects to comment 
upon. The children in the frame are comparatively small 
and n® action seems visible, so the students invent a great 
VaTIGty OL responses. 

Each of these frames would benefit from a greater 


proportion of the frame showing the garden. Then, in frame 
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is,ethe question mark could be in the garden rather than 
over the children. Frame 14 needs almost 90 percent garden 
with the children much larger and nodding in agreement. 


Prame 15 shouldebe 100 percent: garden? 


Frame 7. "Oui, tu as une belle poupée." 

Here we have a frame which scored only 2 percent 
erst wcornrect. lhe vanbiaguity or confusions which this 1 rane 
Caused) is borne out-by the fact that of the elements over 
SU =pereent were incorrect. or omitted, The students have 
leerned) tuvas an tesson 7. Perhaps the slightly downward 
finger movement of that frame, together with the sparkle 
iinewaswliet Lanes oot stnis- lesson might bemhelpituleeMar ie 
could hold ithe doll more in, Che position of tame a. 1s0 
thaceJeannorrwould then pe able to point, to Marve with is 
risntenandewhile slightly indicating the doll withhives ext. 
thesresponses to this frame were completely varied; = the ‘only 


COMMON factor Wwasemistakino tne wdo lle forsthe seubjcct. 


Frame 18. “Vous avez. un livre?” 

Frame 18°15 judged by trame 17, In frame 17 
presumably the children are showing or commenting on the 
book, so 64 percent of the children thought that 14 “after 
such a definite action a further frame is needed with the 
same type of finger movement, it must be a question. The 


questions varied, but the most common was: "What is it?" 
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Comment 

In conclusion, although suggestions have been made 
for improving the “readability” of the pictures, no picture 
could be: Said toftstimulate arcertain. response unless if 
were proved so é€mpirically, or one will be in danger. of 
repeatane the error of presuming childrens “penceptrons can 


be prejudged by adults. 
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CHAPTER VI 
CONCLUSION 
I. GENERAL FINDINGS 


This study attempted to survey the amount of 
correct? information perceived by Edmonton Public School 
Elementary children from the visual frames of the Bonjour 
Line programme. The survey covered children in grade five 
ine theiy first year of study and grade six in their second 
year of study. A small sample of grade six-students (Stony 
Plain) who had no previous or present contact with any such 
programme was also studred. This latter was done. firstly, 
to discover if familiarity with this type of visual increased 
the accuracy sor thear message perception and secondly, to 
ODtCAlI Ol LULUre: Studies -an Indication» or Othereinitiuences 
on correct perception. 

The results of the main survey showed that familiarity 
withthe method did not contribute to, accurate perception 
of the oral message from the visual frames. This was also 
indicated by the results from the Stony Plain sample, in 
that their average score. was higher than that of their 


Edmonton counterparts for any lesson. 


tcorrect must be considered as relating to the 
author's oral message that accompanied each frame. 
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Age was one of the factors that appeared from the 
vuonyeP taints anple ito be a, contributing factor an wthe 
ani bEtyctetiread> these pictures, wand this might account 
for the enhanced score obtained by this sample for lesson 4, 
The: Stony Plain children were over a year older than the 
Edmonton children when each viewed this lesson. However age 
is)motsthe only factor as the lessons when ranked by accuracy 
of students' perception showed no such annual improvement. 
In fact within the first three lessons there was no 
Significant. improvement, .and lesson 6 at the top of the 
list was counterbalanced by lesson 9 at the bottom. This 
overall lack of sequential improvement whether between 
lessons or within an individual lesson is suggestive of 
the. fact. that the. design of-each individual frame was a 
greacer  tacuer, 

The only between lesson consistency appears to be 
the very poor perception of messages containing the 
possessive case, the moderate ability to recognize the 
speaker, and the well portrayed imperative messages if 
these were single information units. 

Length of the message seems important. The best 
results average 2.75 units of information, and these should 
be a complete thought. 

Although the structural elements scored significantly 
higher than the contextual elements, this might in part be 
owing to the number of the structural elements allotted to 


the verb, and. the fact that qualifiers and conjunctions were 
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counted as contextual elements only .* inv addition.’ the 
Simplicity of the language in these early lessons allowed 
for structural guessing which was more difficult for 
con textualvitems* 

We shall now turn to the implications derived from 
the individual hypotheses before reviewing those from the 


pictures. 


Implications from Hypothesis 1 
The rejection of the hypothesis that there would be 


NO Sil eniircant ditierence between the perception, of the 
Bonjour Line pictures by the Edmonton students and that of 
the=ot, Cloud childrens’ perception of the pictures that 
Formed the theoretical basis for the Bonjour Line course 
hassseveral ymplications.. Firstly, 1f-visval aids are Lo 
DewiINncerporated successtully antossecond language learning, 
theyeneed tovbe trialetested tor studenteperception ot ticir 
message in each of the larger.areas in which they are to 
be used., Secondly, in this day when competitive finance 
is aveneat factor in the choice of programme materials, 
the monetary value of the visual materials should be weighed 
Carefully against their contribution to, learning in its 
broadest sense, understanding, memorization, immediate 

“When an element could be recognized from several 
points of view, i.e., number, gender, noun or pronoun, tense, 
mood, ‘etc., it was allocated categories under both headings. 


If like adjectives and adverbs in English it could only be 
recognized or not, it was categorized only under contextual. 
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motivation and long term motivation. This should not be 

done on.a subjective basis if at all possible; In-view of 
the importance of comprehension in second language learning, 
it is obvious that good visuals can inspire the learner with 
the self-confidence he needs to speak a second language, It 
the studentris for the most part not sure that he understands 
completely whe waldebe phesitant, 

Thirdly, it appears that we should investigate the 
manner in which a child learns most effectively. The child, 
whatevershis sage; who scores highly on the E/M.L<sAsTs may: be 
able to use abstract verbal cues more readily for compre- 
hension. Other children will rely on the more concrete 
Visual cues; sthoughuthas-tormeof-stimulation qwouldinotsebe 
wastedegon theymorevabs tract minded) chiid. ps Acaing site), @, 
Onlvenpdays apredatavedy (small parity GSepercent)sinRthegchildls 
abidmey. tosobtaim ithe desaredyantormation frem these 
pictures; obutjagerplays.a muchygreaterspart. (12) percent), 
fhemmextestepeshouldybe to) findathegtypesotepictorial format 
that is more suited to the lowest age group. that will be 
using them in a given area without making the content too 
juvenile for the older age range. 

Finally, if the visuals are composed for international 
use, should the methodology of insuring visual comprehension 
not be varied according to the locale, or supplemented by 


materials that have been locally tested? 
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Inpiacatvons: fromily pothesis: 2 


The rejection of the hypothesis that there would 
be no significant difference between student PENCE pt Lol 
of contextual and structural items is a comment on how 
Citar ecuakt qt WS," sineva Still picture, to portray meaning 
With 1t$ varying gradations, as opposed to basie structure. 
Again one must remember that structure in these early lessons 
is equivalent to pre-grade 1 first language level. Whereas 
students are. capable of consciously restraining their use 
Of language patterns, in the realm of semantics their 
SUDCONSC1OUS, -UnleSs Ut 1s clearly directed, playsra nor 
imeonsigerable part in adding to the contextual meaning. 

le transmit more precise meaning visually will need 
Mochi me@re testing tor the elimination of error attrac ine 
features. There is obviously a-need to develop the type 
Gfecues, be wt cCOloura line. reality. lay-out. o1 sa 
EOMDination Of many such factors that produces the best 
Results@ ine a given area. It would appear. that, minor 
alterations to many of the Bonjour Line frames: might 


mitigate many problems, but this needs much research. 


Implications from Hypothesis 3 


The acceptance: of this hypothesis suggests that in 
'reading' these visuals neither boys nor girls are Superior. 
The ratio of boys to girls was almost equal and the lack of 


significant difference between their scores is interesting. 
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The implication would be that unless the visuals are to 
be~ol particular interest just to boys.or to girls, immediate 
research on factors which will enhance the value of visuals 
in second language learning should look to other factors 


than sex differences. 


Implications “from Hypothesis 4 


The lack of sequential improvement from lesson 2 to 
Ibis May "lire tly spe owily tO tie tract that rarely weaseeai 
oral message and the same format of picture repeated 
ident rcalty. Without this it. would be Very difficult: vo 
show improvement unless there was a definite attempt on the 
Cpalu Ot the arelst to Code a Unit of meaning, whether as 
pabkt Ot. UNe prlctorial design Or by SUuperinposi elon.  —FUriner, 
More care siould be taken o1 the detarls and positionang 
WlUNdietite- DiGuulrces. 

Although advertising désign without the use ot verbal 
dds, -erther Spoken or printed, is far from perrect, yet 
from their lay-out theory. and choice of mode of pictorial 
design and format we have a lot to learn. From the 
Cartoonist with his acute: perception of-the human: race. we 
Gar also gal an insight. into the transmission or a 
message. Both they and we wish to transmit a message by 
the most economical and yet. effective methods. However, 


our problem, to be overtly precise, is the most difficult. 
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[ ienePd CIORLAL CONCLUS LONS 


The pictures te accompany a-second language learn- 
ing situation, particularly if as numerous as those for the 
Bonjour Line programme, need to be much more precise. This 
precision could be brought about by a careful relationship 
between the verbal and visual message guided by the manner 
in which children of a certain area tend to read pictures - 

It would appear that incomplete thoughts and long or 
Mmillueverbal messages are-difficulte to portray visually. an 
Stilisirames. Lt as therefore recommended that, an average 
Ob 2Ze/. UNS ofp intormation per frame 1s maintained tor a 
preliminary Course. 

ihe: tendency toward closure, whethers linguistic sor 
Visual is strong., Frames ae and 5bis Barta are examples 
of these incomplete messages being difficult to depict. 
Inthe voralemessage,. intonation, If heard, (1s andicative 
that more 1s to follow... Untiortunately the filmostrap, 
because Of-.i1tS Unity of format. as opposed to the mere open 
PiU duty Aa Melton pLeture,) 1s) more AMatcatlive et a 
complete message. It is therefore necessary that some 
type of code should be developed to indicate either that 
there Nas been a@.continuation from the previeus frame, or 
that the following one will complete the idea. 


Since multi-verbal and multi-sentence messages 


accompanying a single frame are perceived poorly, it is 
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Suggested that these are eliminated wherever possible. 
Obviously within normal speech multi-verbal sentences ecu, 
and to eliminate them totally would reduce the spoken language 
Rogge gun veal is Ciuc hom: Ueltels) ime thi seucontexrt ethatea split 
or double frame per message with a linking code might be 
erfective.|) In, «his: .connectiom there isma further comment 
tiaty ne cds ssto abe; made. on: the msexrof 2\0ui') andaliNen ain 
referencer towa statement or question, in- a previous frame, 
and followed by a sentence in commentary. For example in 
lessons wenhaves: “iOul maman. 7 aljgraim’ se ards IChenons ec esit 
Mativatses. Silniseach case; bDotinielements together forma maturad 
speech group, yet to portray both, an-one ¢iramer needs) more 
De whiaps. lane a sample picture: cam convey... “wiworvtramnes mucht 
have sthepekhrect ok splitting the oral mesisaveramvedinst veal ly. 
A divided frame, one third indicating "Oui maman"', showing 
by. code -orudeisign ats, relationship to the previous: frame 
and «twer thirds, perntrayang “ir al faim pomayabexanbetter 
SClUELON on enistisplit meferent wa thu tlversame: omala message 
is not necessarily comprehended from the audio-stimulus 
by all the sttudents. The teacher could by, various’ methods 
indicate, this relationship. When ithe: time: factor is 
limited, teacher time could well be spent in other areas 
than in lengthy explanations that could be quickly given by 
thes mightewvisual, 

An extension of this problem occurs when within one 


lesson there is a repetition or near repetition of an oral 


,sidie<oqg Tov stow bai hd sofa 


lad zeonesnse {adtov- }3 ne ms 
bdainaae nedoge sit soubor bisow itesoo meds stan 
tifge s ted mxatnoo eis ni ei 3] vor? oitebt 
od tdginm oboo gpitdoil & dgiw speceom 10g omett 2 
Sngumo> toilerei 6 ei otedt ngisssuno> eint al . oye 


ar nov" boa “iua" to Seu efo no sbam od oF” 


,smbit. eugivetq 5 nt foltesup ro dosmetste § ot SON 


fi sigwsxs 104 ere trormon nh oonetnee 6 YO stat 


tee%> lnon 40" bub ,"mwtsl fa'L nemsm igh” ‘syed ow & 

lecusen & mot rorltsgor etasmele, djod sess cage. th 

gtom. e¢bson sms2i 4fo aft Wsou yatitTog oF Tay 10% 

; AVe@ 

+iQim. esmexvt owT  .yYevnoo nad Srajsig Sigure 5 ood 
ws 

“lilszitsetiserau egsezom dere sds anetiiige to see et sels 

2 b ; 

gniwode ,\'pemem ty0" gaitsstbor broas sno amet? bel vib ‘ 


gmsyYt evonyYetq edt oc ‘gidenottalery 273i Ngtesb ro boo 


rstj0d « ed ysm 4 "mist is* tL" goiysti1og nies > 


; re : on «ah, a eae ee 
syse2am [aro smaa sifs ofddiw sasrsist tiige efdt Jeo eee: 
a 

7 mr b 


zulumite-oibus oft mort Bbsbasistqinos abiacecas | re, 
Ts 


aborzem zuotrsv vd bives radgsey oi 2 pie et a B é 


ai 16d>8% omit oft mat fqidenoitsfer bat 
exois tanto mt IHege gd Ifsw bluos apey, ten 


ud mavig yfdoiup od: Bsuge aed. 200i tenel@xe’ ¥ x 
rs 


102 


ely Cale ie : , : 
eis oe cee eee 


message (2 
mention but a few). Care should be taken to keep the design 
of comparable pictures similar, focussing attention on the 
part of the message to be reinforced and keeping the 
introduction of extraneous background factors to a minimum. 
Multi-sentence or multi-verbal messages accompanying a 
single frame are high on omissions even if some of the 
Sen tencess aresrepetiitions’ from previous’ lessons. “One Cannot 
assume that when a course designed for intensive study is 
used over an extended period of time that the same. type. of 
Gransmermot Wearnmingiwall takes places iand) thatvan) Tepetition 
almos ti total relia ances for comprehension’ can be: placed) on’ the 
oralomessage. A misconstrued visual may incorrectly’ modify 
tives Weudents finitial ly scorrect. but, dimrted percep tien od 
the messages «dim mrltisesentence frames, onensentencerseenis 
itorrcdomimate «theyrest, partucularly,ig theasentencessarend 
mniuxtuneicof environmental: description and. of people) perform- 
ime lactionsaes thes acthionsmtaking preferences as) seen, in 
frames Dee, em Seb, Gee 
Great «care: should? bestaken:withythe firsteframesan 


ee as perception of this 


a conversational group (4 
message influences the subsequent frames. The same holds 
true for repetition of ideas. To say that a student will 
learn from frequent encounters in a variety of situations, 


while holding good in much of real life because of the 


multiplicity of experiences over the years, applied to 
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second language learning in the classroom is somewhat 
naive since the time factor alone destroys much of this 
impact. it athe: inignial impact eis ambiguously, let alone 
incorrectly perceived, there is no guarantee that the 
correct element will be reinforced in subsequent frames. 
The reverse is more likely. The student-may easily focus 
on an extraneous. detail. 

Position of the frame and message, as has been 
mentioned; up lay their part,,and a.break-iniconversational 
sequence, however closely related the intruding idea may 
be, creates its own difficulties, This is shown in 5bist*~!°, 
Notwonly should similar patterns be kept.as visually similar 
as possible, but within-a lesson should be kept in the 
same +onder: 

Whilésseme framesedepict action, ethers portray a 
MOTetStatiersituation; «as,in the, framesthat.should accompany 
ibaamaman est*dansedavcuisine"» ors"Ouad maman!",.wath no 
additional message. Movement appears to take perceptual 
precedence over the static situation, therefore any seem- 
ing movement within the frame accompanying the oral message 
'Lastaman. estidansela cuisine!’ will over-ride, other, possible 
verbal messages. In frames accompanying oral messages 
indicating place, the figure should be overtly static, with 
not even an unnecessary arm gesture. The format should be 
kept the same in all such frames, for in this way the student 


wWould= then re-act to’ the place in ‘sentences such astsiles 
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enfants sont dans le jardin" as well as for the former 
example. 

One must always take into consideration the 
practical classroom situation.> Under such circumstances, 

a new question marked by intonation alone is liable to 
become blurred into a statement for all but the most 
aurally perceptive. 

It has been suggested that given a choice between 
drawn pictures and photographs, unwanted elements can be 
more easily eliminated in the former. With the developments 
in modern photography this is not necessarily so. That even 
drawn pictures fall into the same problem is shown by the 
fact that the inclusion of certain elements in the background 


of frames 42 Og es Dae 10bis’, completely alter the 


a) and sae the background 


perceptual foci, “In frames. 4 
Getaliealterea thet perceptual Ocits: .rom the place ect 
departure of the action to that of its termination. The 
background then whether in a photograph or a drawing needs 
toube given greater attention, 

In summary, a complete, short message (where 
possiple), with clear indications of who 1s speaking as 


a muet. lt there may be any choice or doubt, the subject 


should always be indicated in some way, either by a right- 


>Accoustics and the source of the sound are not 
always ideal. Tapes can become worn or be third generation, 
and recorder heads dirty. Children also have not all the 
Same audio-acuity. 
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handed gesture, or a code mark, or by position. Lines 
indicating feeling, whether as part of the body or external 


towit, should be=well detined and systematically used. 


Final Implications 
Although these findings do not reject the ability 


of a group of students to learn French by the Bonjour Line 
method, it suggests that a much greater emphasis is being 
placed on the aural-oral and abstract Jinguistic abilities 
of the students than is realized. Thus the student who 
nNecds. te, lear through more than just his sears in vonder 
torspeak ms beime penalazed. 

Whide vasualyaids are but ards, they shouldes till 
Derrorme COmeNe lle TUM ssGapab iia Cy. = LOmGe TihVemmoLed ter 
benedtit irom pueiwr use periaps local French teaching areas 
should develop visuals that would convey more meaning to 
thevchildren of that area. Not-all Prench 1s spoken. in 
France, and whale the French used should bewinternmational 
in nature, the visuals for a.beginning course might- enhance 
their-proportionate value if large districts produced some 
Oriented toward. their own students’ mode of perception. 
This would also hold true for students with ditterent modes 
of learning. 

Although these suggestions may appear to reduce the 
visual stimulus to a.very basic level of ‘readability', 


the lack of perception from the film-strips surveyed might 
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indicate that this is necessary. 
IIlI. SUGGESTIONS FOR FURTHER RESEARCH 


(1) Survey how children of the desired age group 
would portray these messages by drawing. Note particularly 
their emphasis of line, relative size, and placing, then 
make a synthesis of these drawings and test for perception 
of their meaning. 

(2) Research how children would mime these messages. 
By use of 35 mm. film enough pictures could be taken of 
each message to allow a composite of realistic movement 
and expressions, to be) arrived at. 

(3) <A time and: cost, versus ‘readability’ study 
should be made for producing pictures suited to local 
conditions. 

(4) Further research on the visual portrayal of 
complete messages is needed. Much past research has been 
on individual items in paired associate learning. 

(5) Refine a coding instrument preferably that 
could be machine or independently scored, and that would 
be applicable to any pictures: for a.variety of uses with 
minor adjustments to the scoring. 

(6) Repeat the Stony Plain test on other samples 
to find the ideal age and combination of factors at which 
to use these particular materials in a given area. 


(7), “Attempt to prodice pictures thatewill pertray 
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a given series of messages with more:than 50 percent 
accuracy to a given group of students. The population 
from which this sample was taken would have to be large 


enough to warrant. the production of special visuals. 
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APPENDIX A 


Dear 


Thank you for agreeing to assist with the research 
for my thesis. The purpose of the research is to analyse 
certain film-strips from the Bonjour Line Programme for 
information content as perceived by the student, and its 
correlation with the informational content supplied with 
the accompanying audio message. 


In order not to disrupt the students unnecessarily, 
I propose to analyse three lessons out of the suggested six 
forveach* grade level; This will°ensure that*even ifthe 
collection*=oftdata runs into two- school years ne child will 
be disturbed more than three times. 


This data may be collected at the teacher's conveni- 
ence before, each lesson is to be taught. The following 
methodology is suggested: - 


Supply each student: with a piece of dined paper 
(ox8)) and tell the students they are to be script-writers 
fopea similar series) to Bon] our, Lines bute tosete ach Englash 
as ali second language.. They are to write a suitable phrase 
or sentence fior each frame, indicating who is speaking by 
flanemOrtittials Ge... Pass, the Mi lkeplease. 


Using sthespictures yon ly from lesisons 32,5 4 2 obasy 0, 
On LObIs, “show the complete lesson through silently Wnoer 
the jeu), and then reshow it frame by frame calling the 
number of each frame and allowing time for writing. The 
Students should be told to number their sentences according 
tor the ¢rame to which it corresponds. §lf both sides ot “the 
paper are used, one sheet will be sufficient for each 
Stucent 1Obeone les soi. 


The children should be assured that this is snot oa 
test, and=that spelling, writing, etc. will moc be vheld 
against them .«.. it just has to be legible. “Ihe only 
information required at the top of each sheet will be lesson 
number, grade number, and sex, 


Ns each lesson is completed the teacher should put 
them in the envelopes and mail them to me. If several 
rooms will be doing the same lesson within one month they 


may be put in the same envelope. 


YOurs ‘sincerely, 
Ruth J. Barron 
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Dea Tata teem: 


Thank you very much for agreeing to assist with 
thesrescarch for my (thesis, If 1 Nave not received ald 
the material from your classes, I presume: this was 
because you.were unable to deal with the lessons concerned 
this year. [tf you will be in the jsame*school next year 
Could you ‘continue with the project; af you will not be 
there, would you leave all the relevant materials so that 
yOUun Ss UCCeSSsOrmean Continue. 


(hanks you OMce Agall 16On your et norecm (1 Ouad cer. 


yours sancerely, 


Ruch Wie Barren 
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MUBTIPLE STEP REGRESSION (SAMPLER B) 
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MUGIAPLE STEP REGRESSION 


Step aL 


Step ie 


Step Oy 


Step ae 


Step Ds 


Step On 


APPENDIX 


Var table senteri ng 
Probability level 
Percent) of *Vanivance 


Variable rente ning. = 
Probability level = 
Percent of variance 


Varvable “entering = 
Probability level = 
Percent of variance 


Vata b tei en Ce Taq e 
PYoODabael wey. Level. 
Petcemt #Ot Variance 


Varrable entering = 
Probability level = 
Peycent of variance 


Varvablle entering = 
Probability, eves = 
Percent of variance 


116 


B 


FOR STONY PLAIN SAMPLE 


TO 

O81 74 

accounted one 125535720 
(1235 5572,0)) 


age. 

.0003085 

accounted for: 29 2505472 
(4 de Osi7 19-25) 


sex 
.684872 
eVereoubsectch aeenen  “Uieni( Ae 


(422105912) 


reading achievement 
.846772 
accounted for: .110688 


(42 .214600) 


language achievement 
~744611 
accounted for: SOU S51 


(42 .544937) 


math. achievement 
.838208 
accounted for: VL SOS 97 


(42.681534) 
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BREAKDOWN OF ELEMENT AND MESSAGE SCORES 


BY LESSON 
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Lesson 2 


Elements Messages 

Frame COYTTrect incorrect mitte Correct Gist correct 
1 salto oi #7 0 0 04 
Ps 47 50 mo 00 70 
3 0 old 20 pe) 0 
4 Brey) 8 .00 O02 10 
5 ow noid 02 04 60 
6 28 47 47 «Ded 08 
d/ 018 sO ALES alto 44 
8 54 43 09 «ALS .40 
9 ae 41 oO .00 20 
10 Por won eee 04 ei!) 
ie . 40 AA) niles HOS 5 ho 
LZ 49 sO eh) 06 see 
16 42 pes) ods = O10 Bey) 
14 ee so0 a .08 24 
I 204 BAe) ple al 42 
LG Fake) alee 24 18 . 10 
ly 05 “2/0 ale a oe 


ELS 


Lesson 4 


Elements Messages 
Frames Correct “Incorrect Omitte Correct Gist correct 
1 wae LS 69 ~ O07 S07, 
2 Gag 643 245 OZ .08 
3 66 me 14 30 38 
4 60a ~40 0'4 ooo ,o4 
5) nD cay ores) hs 146 
6 69 eg pele/ 500 ae 
fi 66 Sool re) my - a4) 
8 tS e2:0 09 Ae poe 
9 cod pei!) p16 00 C52 
10 fo) BA 08 04 14 
Alt 7 OZ OU 59 06 56 
LZ s/0 16 212 ~U2 .64 
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Lesson 5bis 


Elements Message 

Frames Gorrect™ Incorrect Omitte COTTeciweGusie CoTrect 
il Arie: 47 vail .038 00 
Z Aer uel 8] 44 00 oe 
3 206 say eee | .o4 60 
4 4S) 41 ate ud) 00 
> Pow so0 =28 ~00 Ls 
6 ae! oo Ara) 00 00 
On: Real eee 00 a) 
8 74 14 alls prone 00 
5) aioe iz mek) .O4 AY 
10 iG) Gk) 510 -0 00 
Hal 6 A 44 = S .00 44 
Vz Seo) .o4 apaall Oe) .00 
io ee . 40 pa) 00 04 
14 S184 OS) aclal 68 ye: 
lS my wile 208 pea 14 
16 is ~49 ge U0) S00 


Lesson 6 
Elements Messages 
Frames COGLecte —imcorrect  1Omit te COVTE CE *GistPrcorrect 
1 ae. = Oal O00 04 46 
2 Aes) 210 13 Rent) Baie) 
6) eos mee) 23 eZ . 86 
4 Sirah one erat eZ Bay 
> nea OZ OE .00 Arei) 
6 yrs .09 wd 02 aoa 
7 64 Pail) Piles) 2010 0:4 
8 66 . 30 04 ~14 8 
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10 64 od E16 04 44 
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Blements Messages ae As 

Frames Correct. Incorrect Omitte COTreCheiGict correct 
i a0 S02 0 04 20 
2 0) 724 5 I) sO wh2 
3 or 28 WS 04 eG 
4 Son) oo, Soil au AVS) 
s) ous) AS 505 oU pets 
6 39 shes .007 nord LES 
dl .60 50) Lo SZ ~LS 
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9 OD erley . 14 .08 0 
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Lesson l0bis 


Elements Messages 

Frames Correct. Incorrect Omitte Correct © Gist reorrece 
i) on sbi OO) - Us sone) 
Z ~ 16 5 Et melee Pais Sat! 
3 74 Galbdl eile]: wad 25:6 
4 Soe) - 4 cee) 06 ibe 
5 . 80 eZ .09 5 Oe! 60 
6 BEE: mee OY ala eet 
i ~45 . 36 le) 00 Oy. 
8 PONE » Lo mOn 200 nO 
9 5 a peal SO Rod . 80 
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aeZ a Sil eee Z ROO e460 TOA 
13 $09 oro 226 00 .00 
14 500 aD 0 00 i 
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18 pel) ho4 Be YE mene) 206 
19 mes aa) eke 224 46 
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Ze soit 9 ow 14 720 
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PROPORTIONATE RESULTS BY ELEMENT 
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KPPENDIX > 2 


Results by Column (Elements) 


Element 


Donec speech 
Verbs estat lam. 
Pronoun, Object. 


VOLO e Lot INbeT Or . 


Speaker 


Verb Ist. per gend, 


Verb) lst. imper. 
Verbeels Us sium: 
Indirect speech, 
Noun object. 
Verbe 2nd attirm. 
Pronoun “interop. 
UbTect dir. 
Fronoun, subject. 
Subject. 

Verbe lst omean. 
Interjection. 


Nounm@subject:, per. 


Vierbedst. ne p< 
Noun. obj. indir. 
Object. indir. 
Veuberz id. paeens ce 
Pee tive. 

Verb 2nd. mean. 
VembDeec ide einer. 
PYrepoOs 1 L.0M . 
VerDecn da avum . 
Adverb. 

Noun addressive. 
Posse ssuvic™. 

ese 

Pronoun obj. ind. 
Pronoun emphatic. 
'No! 

Ver Decnd. inter. 
Verb znd. neg. 
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Omitted 
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Structural 
Structure 
Sievert Una: 
SeLucturad 
Contextual 
Structunal 
SEruce turaw 
Se mue tiar acli 
Stnucteural 
Structural 
Structural: 
Structural 
Contextual 
DeErUCc GUT ad 
Contextual 
Contextual 
Contextual 
SeruUceural: 
Structural 
SeruGceurcal 
Contextual 
Sari eebure | 
Contextual 
Contextual 
Se Nene wblage Wil 
Contextual 
SuruUcCtuUraL 
Contextual 
Structural 
Contextual 
Contextual 
Structural 
Saeed 
Contextual 
SEruccureL 
Sorc oar. 
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RANK; ORDER OF LESSONS AND DIFFERENCES 


APPENDIX E 


Total Messages Correct and Gist of Messages Correct 
for Each Lesson and Z test for Significant Differences 


Proportion Correct 


Lesson 2 A OH) 
Lesson 4 pow OL 
Lesson 5bis OD 
Lesson 6 e491 
Lesson 9 205. 


Lesson 10bis Oo 


Lesson 2:4 = eS'Oe ACM S) 
Besson 2.obiSs 205 (ngs) 
Lesson 2:6 Sy SUE (Eales ay) 
Lesson 2:9 sulla a oe aie Sue) 
Descsone 0 bis e5O8 ssi. 60's) 
Lesson 4:5bis Helo OF tins a) 
Lesson 4:6 Sate oS ome Segre wr, OFls) 
Lesson 4:9 21 88 (S le. 01) 


Lesson 4:10bis =e O21 (CS. ) 
Kessono 01S 0.2520741 S(saey « 01) 
Lesson 5bis:9 PoP Cri hse) 


Vessonmobas 10 bdise 25104) (sig. 205) 
Lesson 1632 ic : 
Lesson 6:10bis a 874A (sag. 01) 
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APPENDIX F 
Frequency Counts and Proportions Obtained by Students 


1 (a) Sum of student MESSaAges COTKECL andy pis te Ou 
Messapes “correct. 


ZO 
Cbjiecepropertion: = 1073691 
2 (a) Sum of student contextual elements correct or 
Substituted: 
1081S 
(b) Z proportion = 0.4671 


5 (a) Sum of student structural elements correct. 
elaZ 
(bj 2 proportion = 0358s] 
7a) sume ot boys" contextual elements correce on 
SUD Siib Utes 
S09 
(b) 2 proportion = 10.0041 
5 (a) Sum of girls' contextual elements correct or 
SUDS eLeuUtod: 
5304 
(b) Z proportion = 0.0042 


Ow (4) "Sumsot boysi structural elements correc. 
8928 


(DIZ proportion = 0 70052 


7 (a) cum of girls! structural elements cormect® 
8214 


(Deze proportion = 0.00.1 
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RAW SCORES FOR SAMPLE B 
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APPENDIX G 


Results From the Stony Plain Survey 
(Marks in Percentage) 


stud.) Mess. EMEAT "Read, Lang. Math. Age 1.Q. Sex 


1 47 95 60 91 96 142 116 boy 
2 63 95 87 99 ae 144 140 ~~ girl 
3 63 95 90 97 99 14 el boy, 
4 63 25 zi 28 58 154 101 girl 
5 21 45 7 48 69 144 104 boy 
6 68 3 10 7 51 164 85 boy 
y 36 35 66 45 44 138 105 girl 
8 36 85 97 99 98 140 i479 pir 
9 36 20 50 57 78 144 113 girl 

10 68 95 97 96 96 141 146 girl 

11 53 75 30 81 91 139 126 girl 

12 36 90 63 91 75 137 ed eid 

13 2 55 34 48 51 132 106 boy 

14 51 70 78 66 86 141 114° boy 

15 31 60 88 98 72 137. 126 boy 

16 36 50 80 83 84 143. 91239 boy 

i 53 40 20 34 34 142 118 boy 

18 53 80 84 89 44 [47 126 Wega 

19 42 30 9 26 48 138 86 boy 

20 42 50 44 54 91 kgs ieee er: 

21 31 45 ji 48 51 Scag) 

22 58 85 88 83 93 132 129 boy 

Ue 63 85 95 97 99 139 140 boy 

24 68 85 87 92 97 1440135 spiel 


a5 47 (h) 88 83 VEE. 154559120 girl 
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RAW DATA FOR SAMPLE A 
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PECON 1 

Frame 1 

N. Mama making cearle. 

N, Mamo is pouring milk for the children. 

NE Mother is making breakfast she is making bread 
and ceareal. 

N. mom getting Basthiet 

N. Mother makes breakfast. 

== She iss pouring milkicin the, buod. 

N. Mama is making breakfast. 

Ma. Ivshould) pour thesmilk befor the wchaldren. 

Hs I wish they would make their own breakfast this 
US ealealmost site time = opr 

N. Mama is getting breakfast. 

= Ma 1S pouring the milk into the buol. 

Mi. What is cooking mother? When is it going to be ready? 

N. Mama fixing porridge. 

Ma. Maeus=making one otf “rer best breakfast. She is 
usting*milk andseges. “All “the children like this Soup: 

Ma. DRetwestgc te Leddy . 

N. DithinkSthey wail Mike this? 

Ma. Gome son children. let's have breakfast. 


== Mother is pourrng milk. 

== Mother "1s "pouring “mivik sinto a bowl 

ae Motherers baking. She is pouring some: malik. 

N. Mother 1s smaking breaktast for the chijldren. 

-- Mother is pouring milk into a bowl. 

= Making porig. 

ac Mothers pouring milk on the ‘céreal. 

ls Mother is pouring milk into a bowl. 

ae Mother irs pouring milk into a bowl. 

ci Mother is making a cake. 

ris Mothers pouring milk. 

Mothersrs pouring nilk in the kitchen. 

puting the sop ‘and Dread 

Mama is preparing breakfast. 

Mother is giving them their breakfast. 

Mais poring milke™ MA ‘isin her kitchen: 

Mather makes porig for brekfast. 

Mama is poring milk into the bowels. 

Il must make breakfast for the children. What should 
1 ‘make for bresfast? 

Motho is pooing the milk. 

Mother is pouring the milk into the bowl. | 

It was April Fool's Day. Mama was pouring milk for 
breakfast. 
Ma is making breakfast for her children. She is 
giving them cereal and bread. 
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eat 
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. loud oft ff 


Ti gece 
arbi ida eAa soted us 


eid p2piieard nwo Est Res ott deiw 
dog omkrstit teomis fs. 2 
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.toud oft otmt Afim odd gaituoq ef | 
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AL im gnisuog = hi 
twod s otnf Alim yoiws0 ito 
.aLim smoe gniivoq et si#2@ ,gnids bri tenvol 
netblids, 543-102 feeldgerd ght Asm | 2: reas 
-iwod e otnf Afim ilabesey ets 
gitog 
.iser9o edt no Aliom goixoog zi. 
-twod & ojng ALim gaiz 
.fwod = otat ALom Senne 
S185 Ppt sams Msg 


1 sAtin gs 
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,aodovid bade) tr ats im Ritz 


biuo:le- 3 eiW 


EMow ate 98 
tol Alam eerie 
2i ofe nib ee 


I will make some porig for the children. 


This will be good for “the "chiidren. 
Mamo is preparing breakfast. 

Mother is makeing brafre. 

Mamo pours milk in each bowl of porge. 
Ma cooking breakfast. 


Ma pours something into the childrens bowl. 
Ma*Ts-*pouring “the milk “for “the 'children. 


rss pecking, 


Mother is in the kitchen making breakfast. 


Come for breakfast children. 

Mother “sardus “the *children*are coming. 
Mother vs calling them for Junch. 

She is saing 'come and eat'. 

MoGhei as scalling =the children. 
Breackfast is ready. 

Breakfast is ready children. 

The? mother said, I foregot something.” 
Breakfast is ready children. 

She sees the door open. 

ihe “childrenvare coming into the room. 
Breakfast's ready. 

AUUCE Sis Savyingwis Dreakiash ready. 
breakfast time. 

beuetime toreurek fast. 

Oh dear what was that. 

Magisegoine toerco the chiidren to eau, 
Gomem@tleanrs #aice 

breakfast is ready. 

Goodness how late it is! 


Of ite tsealmost time foresicool lL had better go 


and wake the children. 

Nice teome. for ibrakfits:. 
KAM Pe lninelh -1s° reaidy.. 
Children breakfast is ready. 
Chater —geteupsnedr 


Cha Iidrentit's time for breakfast hurry or it 


weliewcet cold, 

Marcalus eto "come to breakfast. 

Oh ! 

Mais calling A for breaktast. 

Mafais calling the kids for breakfast. 


Mother is calling the children to come and eat. 


Come kids and have breakfast. 
It’ seall vready tor them. 
Hi*M. I am ready: to eat. 

Mam carring A. 

Breakfast children! 
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moot 37 o3nit gnimo> ste msrbiida say * Mh 
.¥5BST 2 hea si 

.ybsor testdaserd ef garyse ef rie TA 
-omis testa te . 

Jestied 10? omst i 
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| safe .1soH @ aM 


yvbser 2i teptdestd — 23 on aM 

lef Jb oFel worl e2snbec BM 

oy terted bed | Lnon2 tot omry Teomise: erso ee s) 
snertblids sft stew on a 

,etitdetd 10%) smoo soilh- ae 

-ybsot 2i domul .9.M, 

ybest #£ sastAsord, mob: 

~teod qu 392) ee? 

ts to vriod testiesrd rot omit e'sr' See 

sbloo tog Lis 

_testisetd o3 omod ot A 30 5D 6M 

a ee : _ 7 ee 7 

-Septdpoxd aie gcittsn 25 2 
Dec tol | gar -paifiso 2! 

,Jes) bos omoz oF. nexbl | ot 


>rrrr,S 


ae 


> 


Ue ge age eae Cae «ae Cie 


| Bef 


LS 


She is looks at something. 

Alice 7 Michel BeePoulicome breakfast is ready! 

Come on children breakfast is ready. 

Kidsy come’ fomebreakfast, it's ready. 

What is stalling the children they better hurry 

up heyawhere's the: ich airs. 

Mateus tcalline “itor breakfast. 

breck ras i uSereadywoahime sto eat. 

Come: sonschwildrem, 

Mawes Kea lle ithe -chaldren, [t ais all ood and hot. 
Not here Sion stood tye tm, 

Breakfast 1s ready!!! come and get it. 

iieny “up chuiidren tor else sou sshialiitmisis your dinner. 
SOS ers calming ating chaldren ton supper 
She is saying breakfast ready. 


Mnecood i like this cere 

MD thate tor meri ll die. 

Leam starving what 1s tor breaktast. 
Sa td elehayt shat 

Lom shane ay. 

ies chad a5 hunery. 

ine samnew olds pornidce. 

Ow porage again. 


Ugh this staff again. Ah well it's good for my anyway. 


Am i every hungry. 

Mohas fa stummick ack or ood. 
Oh gody. I am hungry. 

Oh good! porridge 


Oh gecod 1 like this, 2 know what sl will@do Go M ands? 


I iave. an wake: 

OnErT other om humeny.. 

Witarteet (Guu (emeu dibers Ut S.C AtthaGes 

Menave -cotea stomacwe. isazd, ticeei il. 
iat sOOKsssbeoml i bic 

iam so hungry I could eat a cow. 
Whatts wthat ome di is my Deatast 

Yuck were having that tor lunch. 

I'm hungry 

The luttle oirl is looking at the food. 
Jane does, not like -the cerial. 

Oh no! porride and eggs again. 

That porrige looks good. 

I don’t want porridge. 

Jackie 1S sready to cat. 

Mama I am huger. 

Em mor hungry. 

Alice said that she is huger 
Breakfast yum yum 

I'm hungry and want food. 
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Mameno “I vdomotewantsthat 

Mama I don't feel good 

Abee ps looking cwhatiisein that 

I am very hungry 

Mama I am very haungry. My stomach growls so. 
Oh I donvt-like this kind of dearel. 

porg for brakfesit 

WhatevsmitoMaSigelooks good 

It looks good and I am very hungry. 

Good morning I am huger 

Oh Mamo porge every morning I'm sick of porge. 
Alis chum ny 

Une masouhungayithat 1 have stomach ake. 
AMsays i) am hungry 

Aedoesn' tiwant to.eat 

The girl does not. like the breakfast. 


He remnave cms: enai 1 

Sit- down Alice. 

Sit down and eat if your so hungry 
Ma tsaided isi. 7doan 

This: vs your seat Ax 

ThewMother asehelping her sit down. 
Well get on the chair anyways and eat your breakfast. 
Seeedowiaber ore ethe aboy sircome:. 

Sit down and eat your souip Alice. 

lene Vs fa. (chaureAw, what taking the boys. 
Maspulled “out aichair for A 

Sit down. Sit down and. eat. 

Spttidown Aliece 

Mawelineatemy ssouprand my pes. 

Come and eat its good for you. 
coodiet@agalice, yourethe first girl eror sence, 
Come and sit down Alice and each your meal. 
Get up and eat your breakfast 

You ss 7 eadown 

Youisitydoewn and eat. 

Sit-down and eat. your. breakfast. 

Here valice sit down here fore breakfast 
Sitydown and eat. 

Youms pu here 

Mother: is showing her henechainr 

She must eat it anyway. 

Come and sit down 

This is where you sit. 

Sit: down to breakfast dear 

Mother gets a chair for Jackie 

Nines isitherenok 

Come sit down 

Sac, down 
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Hevtetls your breakfast 

Pieasewsitedowhwon the chair. 

Come on nui alice you want it 

Sit down here right now. 

Motho-is toking to. Alice 

Heres your chair 

Come Alise sit down and drink your milk. I wonder 
where the boys are? 

A. come and sit down for breakfast heres your cearlal 
come sit down and eat other brekfest 

Sit down Alice 

Sit down and eat 

Then sit down and eat. 

Just sit down and eat your porrge and don't be fussy. 
tells?’ vous tedown 

Sit down Alice 

oltedowngin thismachair for breakfast 

Magis telling her to sit down 

Sit down and eat 


Here Ss) yiour ce rile 

here is your milk and bread 

Here. have some bread 

Mom talking 

Heresissvyourebread and milk 
Sheesaidtdontp lake that 

Hearepis your sporridge 

Wousgetmbread with your porage 
Bateyour, Dred too 

WouldeyouniaikesSome, toast acereal 

Ma made some porige for A for breakfast 
im net shunge ry, 

Cané las tart: 

Iohave some bread tor you. 

Pate ityAwgOK 

iels=your favoriutegdish 

Hirvyeup eat, betore the boys get. down 
Ohtdoenit spill yountcexral ondthe table 
Bateyouregreaktass 

iedon't-wante that. mother. 

Here 15 your poige, and bread milk forubreakfast 
Pollvets, about sto sit down to eat 

Have youe’ porig and toste. 

She asegetting on her chair. 
Mothersistputting down) the=cearzad 
Heremissa paece lore bread 

I don't want bread mom 

Here's your poridge and toast 

Mother gives her her poridge and bread 
Sitehere: and) catethsa 

Drink your milk and eat your bread 
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Mother is saying to eat her breakfast. 


here is 


your breckfast 


Eat your bread and porige 


Here I will give you some bread with it to 


Eat your breakfast now 


Tt don't 
What is 
Here is 
Here 1s 


Good we 


wnat to 

that 

your breakfast 

some french bread Alice 


our have porg 


Alicesnt asscood 
I hpoe so 


Here 1s 
Here 1s 
Here is 


Ivwer betterego andiget Michell and Paul iss be 


your bowl 
your bowl 
your brekvest 


right back 
Mai tells) Altoreat her breakfast 


Here is 
Here 15S 


some bread and milk Alice. 


some milk and bread 


DUSiGnt rye at). 
Thestoods use c00d £01 you. 


Alice sits down 
Alice sats adown 


A loves 


ceareal 


A sat down 

AGthanksGe ofpameood joke 
poe Leads -acsiecp 

Okay Mama 


Shemis  POime Mor sdeep oat the tape 
Oh I'm glad its Saturday, no homework either 


So she sat down plumply 
Thanks you: Maj for, the? char 
Ohg di cessed Gwall eat 
Aliece sits down 


I think 
Thass ts 
boy I'm 


What shada=1 dosnow??)1 think 1 wild do something ‘Co 


widdesurprice Miand  P 
good 
tired 


thes boyse 


She is gettting up. on: herichair:to eat her breakfast 


I'm seated 


That: was the best. breakfast I have had 


Um-um the food looks good 
Polly is satting downpto eat 
Mm it smells good 


She is getting her spoon to eat.it 


Jianeediukesy hersireds biowd ' besit 
Oh mother I'm not hungry 
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[hve teot “toe get Yon "the ehai'r. 

I'm finished Mom 

Jackié*séets hersilf on the chair 

Unis *rs@so00d food 

Ai aht 

EPCS Pe = Gest sUSt sO 1Stt down tas t 
She is going to have her breckfast 

im 

Meri site pews Divteat Tt butilewon t- 1vkesit 
A is now sleeping at the table 

Alce is saying she is tieded 

It looks good 

Alice=pretended ‘she was sick. She had to smile. 
Dawa. bie te at Pmys #Daigachat Sit 

MELEE "VOCs to Sit down co eat 

ESbettéer *startveating 

AYeas 1s going to eat 

Alice ssat down ‘on hey <chaix and!thinks 
Pepsweatine ner ireakras & 

MEPee Sis fecreing down trom the ehalr 
Ons beoy ) at looks “ood 

Vem speckeing 

These rh is sore tO. catehem food. 


While shes eating she getts and ideal 

I love this bread 

She“hears the Dboys’ get out,of “bed 

A eatting BreandN. 

She Starts cating bread 

She Ike to eat bread 

Alice is eat her ‘satwreh 

She likes the bread more than the porage 
Tavsems the best Dread ive tasted Lor two years 
So'she filled herself up with *toast 

This is good Ma 

This is good 

Une Thais “1s ‘good 

This bread 1s good for what 1’m going to do 
get up 

thas ase very frat "ec! 

Mes eating Line 

She" 1s “eating “her toast and deral now 

Pen eu de 

She ws eating apiece of toast 

Mivee eecrcating her good) food milk, porse> bread 
Porly ws eating her Lunch 

Good toste 

Now she is ‘eating her. toast 

Ghee fakes a Dite Of her toest,;. m,m,m- 
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But) the toasteleoks so good 

This break and milk-are good. 
UoeSevs ja good breakfast 

She takes a bit. of her bread 

This 1s good 

Alice obeyed N 

She sard to eat her bread 
niveceytakesega bit of the bread. 
ALice -cateherebread 

NowAliee jis zeatingrcher breades lowly. 
My ethes “19 9e00ditoods 
Mhveerisgeatane her pun 

Une _iodsthis delicous 

ohevategherm piece totmbreadss lowly 
Methinkj) wulliplayhe trick on’ P M 
This is good bread 

Pt gus very good Mama 
AUNCCQtSmWalGincet on alteqeb ropher 
Alice Startsucatingaheryporcemandebread 
Agius; Catmnge Dread 

Aluce starts to eat 

Mngt Irs very ecood bread 
Mersmecacing shiereb read 

iwi easenyebreoaktase Mother, 


Mama walks out the door 

Mamo goes to get the boys toveat 

I want you done when I get back 

Mom, gom¢esoutlsor =the =roem 

Mechelle, Paul 

Mother ws going to wake sup. the others 

Michel wePeulshurry up... YOur porridge sss setting 
eokd. 

She thinks NeweMaicone |) can get “even with Michel 
iveecoteto callePaus and Michad 

Ma went to get the boys 

Coming boys for breakfast 

Dewel ll wakeaup the =boys 

Mama goes to get the boys 

P and M time for breakfast 

Ge & Fup 

Now she's) gone I can put seme salt on Now!! 
Mawdis pons (outgotgthenroomito get the boys 
Shewis sgome sinte hertbedroem to make thie beds 
I am going 

Good-by 

Mama where are you going 

Polly is still eating while mother goes out of 


the room 
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Billy come and eat 

Mother is calling her other children 
Mothe rhis ¢ecalling again 

Mother may I please have some butter from the kitchen 
Mother what are you doing 

Mother leaves the kitchen to get the boys 
Bat<this -tood 

Mother goesato caklethe ghoys 

Mother talled the other childe 

Mother leaves the room 

Mother gose out of the room 

Paul, Michel come down for your breakfast 
Maaus g0ing sto gete the boys 

Mother 1s ecalhinghthe .beys 

Nes tamenee get up bays 

Mama walked out of the room to find the boys 
Pidibettermiwakemthosegboys. up 

Good»mo their 1s going out. of the room 
Alaceveatayour lunch ! will-berback 

Mame yaese to get the Doys up 

Mama leave the room to get Mischel and Paul 
Ma calls M and P to come and eat 
Mothergeoes stoushut the door 

Meand Eetime stor breaktast 

Is speeking 

Mother easheoing Longe ethic boys 


ole) Peaches forrtne Salt 

Pe LuCe me Willer ets cnc 

Mwah out salt in tie boys cereal 

AVoeetting sait 

She reaches for the Salt 

she weacemes for tie salt 

Alice takes the sugar 

Pwill put salt in nis porage 

Pesuess ill “try *slat “this time ins taed of miTk 
Gops "F force the wsugar 1t Castes awiul wathout sic 
I need the sugar for my poige 

wilt (putesalt 108 tne re. soup 

There's the salt 

DP wril pwe some (saltiin thei soup 

Pf wil put. 1c in soncones 7dish 

fers tcoing to (be better now. 

Pv out some salt eim, thes boyssbrecktast 

Sire’ is reaching toretie sugar 

I need some salt 

I need some salt 
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Alice rached out for S6me*salt 

Polly is getting the salt to put in her breakfast 
Pass the salt please 

Se 15 reaching for the salt 

Jane would like the salt 

I am going to put salt on my porride 

i €an’ t reach the-salt*mother™ 

This porridge is not salty enough 
Jackie=reaches for® the Salt 

Iewiti ove tethesseL 

Alice has a nasty idea 

Alice preckedsup the sel 

Alice meaches* for thes salt 

A was thinking something 

nlice 1s takine the sait=tosdossomething=with it 
What is this? 

MLeEe 15 Ticking Tor the~s tate 

[kee s al tea smy sini k 

As sheedid Alice reached for the»salt 

Now that Ma-as goine Twill putsslat*in®P andeM 
cerave li 

I will take the sel and put in someones bowl 
eerie Kemes calc 

Whaters Alice doing with the salt 

WACUCHe tS wehne=s alt 

INITIO eteeWelos asGne is iemlys 

A’reaches-for the salt 

Aljcepraches- tor the.salt 

AS takes the salt 

iss speeking 

The giri. wants some salt 


Shes poursmaswiole =bunch an Machelss cere. 

She pours, ityonyher milk 

thes boysawilisbeat her up for this 
Mputtingsselt in) the bowl 

Afputs- salt in M's milk 

She puts some,is the soup 

Alice puts, sugar in her pooidge 

ie wil pit cag) Ot On .S.ai taean 

At. least itedosen™t.cget plugeed*like-1t, used ato 
So she-realy did put sugar she really pord it on. 
A pouring the sugar on, the, poige 

He teat be cOs 

Limacoinge bon trickethe boys 

Some in Pauls 

I will put) itsinsM dish 

yum yum that looks good, now 

A.is doing a bad thang 

Sheiis, pouring sugar on her deral 

A bunch of salt will make it taste good 

She is pouring some salt 
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Alice pours thessalt in her boul 

Polly i1sspouringethe salt in the bowl 
Mm salt 

Ble | 1S putting saltyon henacereal 

She is putting it in her cereal 

Ok sallysdon't bus so much on 

Tims going. to put the salt in my porrige 
This will make it taste 

She shakes it in her brothers milk 

she is puting sel on her sop 

She pours salt in Michels dish 

ALI Ce pUt=SoLwin their pole 

Alicea puts salt in sone dish 

MT Ce SOU GS a teein bowl 

Gedearesilem LS a puLGIne sate iieM iced sedi si 
AIS PULEING sie in the porge 

ALGe 15. poOoingethe stlat 

i, going. te put lots of salt in my milk 
she. spinkled some in Michels mailk 

A 1S going to laugh because of the trick she has 
though of 

IL will put 1t an Michel's bowl 

Shes putting salt into someones bowl 
Shegpatsasome sailtsain her brother mike 
hell puiesonessaliain Mishel .s spore 
APpuG salt an her porridge 

Alice jpweisaltain her food 

She-puts the salt.in the milk 

Is speeking 

She puts salt on her ceareal 


Dhas. 1s .e00d 

Yum yum my favirate 

This looks good 

thats «cood 

I'm hungry 

He is.really hungry 

Gee, It looks delicious don’t. you think so too Michell 
Oh by bread with my porage 

BOY «this looks delicous 

Oh boy an age 

Egg and poroge yummie and goodie 

Oh goody 

Good we get porridge 

Oh what a good breakfast 

Boy it looks good 

Yum yum 
Lokk at the meal isn't it good looking 
It looks good 

Tiatehooks edele cous 

Yum 
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Pe Yum I looks good 

-- Pals Starting to eat 

-- Mm good 

== Pauleis looking “at his’ food 
John. [elove-rcere al 

= By that looks good 

Pe It Vlhooks Yeood 

== This looks good 

= Bmlly “looks “axsiosly gat the food 


PR tits is going to be good 

Pu th looks goo!) 1'm hungry 

Pe i nehuges too 

Pe Boy that looks good 

PB Food good bread and porige 

Pa O boy my faverate 

P. I am very hungry 

=s Paul wants to know what this is 
Pe Yummy it looks yummy 

Pa Mnnn look at the good milk and the nice bread 
Pa Ieiikeythisekind of cearelel P. 
li that 1s) c00d poge 

Ps Yum this looks good 

Po Ohe boy toast, poarge and!) toast 
Pe lt tookes good 

P% Boy am I every hungry wats in the bawl 
Pe I'm hunery 

‘gee This looks cood 

Py Ivan yery hungry thas looks cood 
N, ls specking 

Pe IPigikes this sbreakiras t 

Ly LS 

Mi. SOvis this 

Mi. Peover thse s tutt 

Mie Ths breads -so0od 

=< That looks good 

Mi. So -am f 

ae Hee tooks at the food 

Mi. Veal Masco 1e 

Mi. My=porages is better-than yours 
== Sheish I'm hungry 

Mi. Am I starved 1can°t wait 

Mi. I'm not losing my appetite for anything 
Ma Oh goody 

Mas, This looks good 

Man Oh® 1) lake that soup 

Mi. Peuste can t wate: toehave: at 

Ma. Yum yum that looks good 

M. I apgreevit) is) good looking 

Mi. ie Vooks ood 


=" can ewe Lt 
== this looks good 
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Mum that looks good 

Theysbeth ane vstarting to@eat to 
Boy o boy 

Nvchaeieiselooking at his food 
Bill shikesshisztoo 

Oh boy it looks better every morning 
Dean tiwattetooreat it 

Oh good poridge 

Jacky tininks eit wis coOod: too 

This us (eeing "to be goed 

Me too 

Miehed ers Sdimiein gets smik 
Vesvithaesreallyilooks “s60d 

ow some food 


Yay yumy ymy 


econ” tlike thes as turtswhy edo we shavesto vate t. 


Thas vise ood 

Boy am I hangry 

Boy vam Tl hinerye 1 mM starving 
Oh this @smeils sand. look ™scod 
Roge ton ebwakfus 

htelooks wery tecod 
Wieniesowiuncry orathat poarge 
Bees he does 

ine! tervelnuneny. have yousstarted yer Alice 
I'm hungry too 

thus Woeks~ good too 

bey as) nvek looking food 

Is) speekine 

Tis aus avec ood soreakiasit 


Michel “drimks vise milk 

Down it goes 

Iemade- it speatiliy for you 

Siar imidin g 

Tivepeha Ndmeng sti are teat ine 

They are Tali catane 

The children are eating breakfast 

They are eating at. the table 

They finally: wotmsetuled toribrektast 
Mae wasieso (hunlgrey Ne: torgourhLs iSsuvae 
i'm teoine “to. try the porige 

iaiiy CO noe OMcr iam trom 

Le tearm 

ihe thn Vdrent areien tains 

Thais, ase good 

Crunch silurperc punch 

(Pahari), bread tarsi. Mi, 

They are eating there breakfast with there toast 


Were all eating 
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-- This ts. hot toasit 

N. There all eating there breafast umum 

-- Now al ivechree fof them are Starting to eat too 
a bets “eat 0K 

-- Whe chaidrensare eatinp their food 

Sis iheye are aliveatine breakfast now 

otlly. egec Gired "omeat 

-- Dis sures taser good 

-- Eve ry bedys "eatin oy 

- They all start eating merrily 


A. Po as sdoung that 1 am doing 

N. Theyteate Michel > drinks his milk 

N. Mi eGhegeeisra tiki moma Ss mrlk 

N. Tie tboysware so hungry 

A. ha ha he 

N, Now Michel is drinking but want is Alice thing 

N. Everyone 1s e€atang their delicous breakfast 

N Micklesis) dracking his’ beakfast 

212 Tivey, ell starting eating their breakfast 

N. Michel "drank his milk while Alice and- Paul ate 
their breads Alacevgave a sly glance. 

N. Nowestive@chitdvensare cating their breakiast and 
Aluce Vean hardive wait. 

N. ies chivdrenweat their dumch 

N, MIVCemp Utes aleein Mechelis bowl 

-- Mucheledrainks has mike 

N. Mitch take savdrink of the perge 

N. Ai Peware aid eat no 

N. MUSof Beles children areveating their breakiast 

is chrunk! 

N. Is speeking 

== The children are eating their breakfast 

5 

A. ony st ie ecood aMiche tl 

A. loused to hate it but 2 love it now 

A. Does it tast good 

es breaking 

A. How ts your milk Doys 

5 i She lookes at him drink it down 

A. Veatastes better than | tought, Don’ e you; think 
So etOOw 

A Dosn't your porege taste funny Mi. 

a I finished my bread before you 

A. Oh boy he is going to be mad he forgot his sugar 

A. Yousforgor Something 

a Deputers at in vy our tsioup 

A. Ietstt *good 

A. Drink your soup 

A. is) at "good Mr. 
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Re Mine tistver good! 
A. How does it tast Mi? I hope it tast good 
rs Pongtecat eso shony 
ne Don" t eat like that gigles 
-- Why don't you eat it 
A. Paul what are you doing 
> Poliyiasetalking?tomthe other boys 
Ps Boodihasis inpit 
= Jane is talkangite Paul 
ted Janetwill drink her cerial 
-- Thelmiilk*isknacer and: rich 
me Dimmecoingsto “drink at ito 
-- hom going toedo that to 
: Jackve Looks at Jack 
Here comes Ma. 
Thisyis + soodyisn’ teit! 
lSmwitlgooduMachel 
Hah! hah! hah! hee! hee! 
What is the mater 
What»ir rone Michel 
Ha I am already finished 
(ewillgdo;thatete 
Ll anenear lyetinusned 
Aimeeswatehned her brothervas he wrinkled his nose 
Howedoiliukesyouracearel Mi. 
ise chiateyognpogeryourelcs 
Are you finished 
How) do you, like the poage Michele? 
[seats good 
issaca good 
awful 
My this is good 
Dolyou tike this very much? 
Would you mind if you would stop making so much noise 
ses pee kung 
Thisvarcood breakfast. 
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Pietas test diet tastes 200d 

le Love yi ti vesmyves 

isaats cood Michell 

talking 

Mine is good 

Heh s about to eat it 

Ti menote sures abouts that 

Mine tastes normel 

Tough I just finished mine 
Oheboy) Is isn’t voings toptaste, to good to Mi. 
Thas 1sicoodeMiy 
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Pawuiles tarts to eat 
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AM rioht 
Mine tse the best 
Manes SS =. 4. good 


Dene teworrveest wilt 

Mm this is good 

i can sit I want, to 

(has 1s eood ss tuct 

Boy I want some more 

Balai Gweadtan cana sibow), of mil k 
Oe aes 

Paul is talking t, Jane 

Soewill aohn 

BOY 1ISeit every good 

Me= too 

So am I 

Bally 1s about. to- eat his: milk 
I will do what Mi. was doing 
Yes! Detsedelice1ous 

isi LtecoodsMi che! 

I wonder what she is up to this time 
ine coine. terdrink porg 

Now Paul is looking at Michel but I wonder shy 
i why dowyvou laugh: like: this 
Eouleisegoing to do that to 
This milk is good 

What are you doing Alice? 
Newescanres! actymy bread 1 will drink by cearelel 
This is very good 

(Pe Olena Sired . 

My poarge is good 

It looks good 

Maine ws) deliaishel 

Sanh cee aloes ie(exo) 

Mest hi Sagoo d 

Oi 

is espeeking 

Dawe isa (GOSS 


Pot. thas: tastes terraiblee 
Mine=stuck help! mel! 
Vousputrto umucch Salt 
Dont like it 


Hemthunks ettse to hot tor him 


Welt I{m pesative at dos’mt taste any good. Terrable 


Mines stuct-to the table 

Vech, this jun tas tes enon nip le 

Huckwl foreot, sugar itstas tes: awiul 

I hate it gee don't you cook good any more 
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uch! 

What soup! 

Oh oh *?s “that *offal 

this is AWFUL!!! bec! 

What did you do tolitms, 

My bowl is stuck to the table 

Pecan" teorand=this stuit 

ouch 

more-more=) I> wane more! !1 

Muchall dees*not Tike*’the milk so he is making a face 
Var tt 1S 

Michael does not like his cereal 

Birii*does "not =-like it 

Rats I want juice 

Tecan" t Litt mine up 

This is terible 

Jacks milk has salt in it 

Iwath takesthis 

Ugh? t* doubt 2t!° Its awral4 

Mhet- 2t°i do not-like at 

Yuck *Yuek! whe did this I'm not goimo to cat it 
ec that’ tast tarable 

Yach Iehate™ this syachk 

Why you made me furisous 

Mackie’ is“made about his beakfast 

The bowl wont budge! 

My milk>; my milk Gt> tastes horrible. Someone did 
SOMe cH dN Ss Om are 

Ohe this =tasteshorriple 

He ip 

ihas var dy tot pu) 

1@hate’ mine,*a2t Stinks 

Wes MSibut 

Someone Puts salt = inemine and 2b tasts awiul 
I can’t cet my bowl oft the* table 

Ow? It°may Look good Dut) it’ tastes awful! 


Oo" 
Mechal is mad 


Someone put salt in this 

Tt looks funny to me 

looking at seit 

Hey This is salt 

He stares at it 

What is it anyway? Some terrible soup with ants 
i Wey 4 

Someone put salt in mine 

I guess I will try some salt 
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How Stubit. 1 forget the sugar 
octupeid porige you 

What is in here 

Thas ydoesn’ € taste right 

Sole “One put salt@in my soup 

TC Mile tee SS 

oooh I hate it 

Now “I See you put salt in it 
Whats in my ceral 

BU tei Wave Dame aude 

i Wate this 

Whe ish in, it)! 

Mrelall ts not Carine it very cood 
Huw put walt in it 

Michael 1s. seeie Salt onslis cered | 
He is mad 

On well Wave cot vo drink it 
How am I going to drink 

What did *Mom,do to make this taste so terible 
tacks milk nas: Salt. am. tu 

Pew take tic usc 1 eNO 

Wat a Minute. Inher s salt Vi hear 
Wid 1S 1s it 

What is it 

SCOMeCOMe DU tCas alte lie hc 

O.K. who is the wise guy and who put salt in my milk 
Why did-you stop eating 

Mrckie says this 1S not right 
(rave to drink like this 

oeaeC oie oat 

Tnvs tastes like salt 

Someone gpuu sel in iy puge 

Who put salt in my bowl 

Whee ets. 1 ott. bewolrdc © 

ieee tas tS aoe et eae dat Elect 
Who tdid “Mt put sale in my pore 
This 1s tard 

1 eden) watt AG 

iO eee 

is telling what is going on 
Mechal is going to eat 
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A and J are making snowballs 

Paul and Alcie are playing in the snow 
Mary and Jane are making snowballs 
There making a snow man 

They are making a snowman 

Ars oOutsie with ‘her”’friénd 

A little boy and’pirl are "playing in the snow 
Making a snowman 

A. and P. are making a snowman 

Pe thank © 1 wit “nake. a%sow 

The girls are outside playing in the snow 
Alice and Jané"are making snowballs 
and J. are making a snowman 

and J. are making snowbolder 

and ?J2"are-rol ling =snow 

and J. make a snowman 

and A. are making a snowman 

G J. are making a snowman 

lice jane make a snowman 

GJ 

G A> aré rolling snowballs 

Making snowballs and big 

The two girls are going to make a snowman 
They are making a snowman 

Making a snowman 

They ire maken a snowball 

Two children are making snowballs 

Thes 205) + fun 

The girl and boy are’ muking the snow 
They are making big snowballs 

Ay Geos .arermaking big snowballs 


Sd ee an ok es eh 


A makeing snawman 
AEG 8). ere Tolling a~snowbadl I 
A. G:i°J. are buidding a snowman 


Alicé and J. are “playing in) thevsnow 

Two grils are making a snowman 

Michael and Susan are making a snowman 

Alice and Janet are making snowballs for a snowman 
Aliee and Mary werevin’the*tront year trying to 
make a snowman 

Ali-e and Carol are making a snowman 

An*6° Jarre playing in-the Snow 

Alice and. J. are making a snowman 

A. &. J. are making a snow-man 

Alice and Paula are building a snowman 

Ales and Joane are making a snowman 
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Eljs and Alice are rolling big snowballs 

Alice and Paula are playing in the snow. They 
are making a snowman 

The girls are making a snowman 


This snowball is heavy 

I have made the head 

Jane has got a big snowball Mary a small one 
Ket makes thejpodyedim: finished 

They are making the head and body 
A. 1S putting the snowman together 
Aol etdeyguriehnas=a spaliebal! 

here | putathis on topforsthensnowman 
My head is finested 

Hewemis rtoeeZenahy 

Look at this big ball Jane 

Janehwe shouldsputethis- on for his head 
has as heaveyato hold 

Look at my big snowbolder 

Ohathis. asdheavy 

Where shall we put this piece A. 
Thatsitersmallstorrethe: head 
WWaseasking forshelp 

Heres it segthegheadtjanc 
Ketseputythisyon top ofthat one 

I made a big ball 

sherhas a big, ball 

The one,girl is saying shes finished her snowball 
She-is showing her big ball 

Lae bub ot 

Bae Seooteatpagoer snowball 

The girl has a big snowball 
Psathethhnis head 

They are making a snowman 

Lookpat theinead 

Letsumakeye snowman, heres «the head 
Looking at. the head 

Hert issarbag snowball Alice 


A. makes a snowball 

Look at my snowball J. 

Alice has made a big snowball 

Here's the head 

MSimece Osacarnyangsa big ball of snow . 
While Mary made a snowball Alice was rolling a 
big snowball. 

Weildiusemthis) fori the head 

Mine snowball is larger than yours 
@hathatiisea bags bail 
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Put it over there 

This ball of snow is heavy 

Ales made a snowhead for the snowman 

Eljs shows Alicw the big snowball she made 
Alice carries her snowball over to Paula. 
Paubajlooks fat it 

Eleas is making the bottom 


A. look at the snowball 
Paulswonders how! Alices,gotiso big 
Why have you got such a big one? 
How-dadiyouw makerat.so fast’ 
BOyeisyit the head of the snowman? 
Whats that 

How did you get the snowball so big soon 
What us)at 

You head is finested 

Whateus that for 

What's teptorcAlace? 

What/is, that for? 
Dosywounthinksthrssas fin? 
Yotethank thats big, you are kidding? 
Where sare you. going to pute 11? 
JmiisS wondering | too 

Whats that for 

Where do we put that 

What? 

What for? 

lebetter make tonectoo 

He rs ethinkinoswhatena bis ball 1t as 
Hew bag atiis 

What has happened 

Whats that? 

HOWwEdldeyourcetert that big 

The boy 2s hookingsat the girls snowball 
iis that has head 

Whats that 

Whate1s gthath for 

tts aesmalliand* funny -lookings head 
isethat thethead 

ts that bige 

Whats that 

Whatsethateutor? 

Guess what this 1s 
WVhatisethaberor : 

Boy can you make them good 

Whathis that big thang 

What that for 

What? «Thats to big} 


asmwone ¢ 
abam ole {redwost 
-6ust oF T5v0° 


gtd of tou; eats 
Sano gid se) tg 2 TET 
: juaareee a uoy bis 
inemwon2 edt +6 beod ofa 411. x 
seus Rss: 
nooez grid oe ft sdwome sit sy “oy bib wo) 
tr & - eV 
betesuri ef bes 
tol tsa? ak he 
SaarlA rot ti 2's: 
Trot ted3 ei 4s 
Sut ee eins H1 soy 
gnibbcx sta sox ,gid ately Agia: 
€$i Inq ag gntog gov 915 om 
So7 QMtt 2 
sot tate 4 
tsiy tug |w ob sr 


oo7 #8no sdim 193 

zc tr Ifsd gid & SHdw giant 
z 2t Hs . 
aa 0 


qrd sadt Ji 3op) a 
fisdwonz efxig sit 35 Be ae 
at 


yD Ti: 


i ile hee ee ee aie et ie hy tee 


(>Prrrarrapr: 


1 


1 
i 


154 


I wonder why mine is smaller. 
Whateisethat bad) tor? 

A PULLS Et sin etiesrtehtip hace 

What Ls titgror? 

Jaone dose not know what it is though 
Whateiseprtetor 

What 2S ave for? 

Ganel thas sanvaidea 


Be "quate do you here any thine 

Alice has put the head on the snowman 
We can make a snowman 

Were just about: finished 

Don tt eputarieon yethwe- didn't put on the nose 
Tats, bette, 

IT am make a snowman 

HEetie, head vor ythe snowman 

“Mes iSceu. Ps 

to put the head on the snowman 
Ipwilieusesit toretheshead on, the snowman 
ike this dosent that slook better 

Help me! 

Pebs jus tethe esnowmans head 

Tis Ss oe esima ll 

Peli puts taheneaton ethemhead 

It's a head for the snowman 

Perse gutgms ontop of thegbig one 
Wemusesiteluke Sthis 

We are going to make a snowman 

pen iseOne “jus & riot 

She has put the head of the snowman on 
She putiing the head on the snowman 
Uhesother som esays -thatetheyecan put 1.0m top 
Oneene Ouber gous 

I'm making a snowman 

tThescinl Gseputiing on athe middle part 
Itiebe Longs shear 

She xo eputeing ethe head on 

For the head of the snowman 

Oheawe Lieut wuliido 

neotathe bedy 

Shiowld spite, ere? 

Hey, Lets put 1¢- on 

This is the snowmans head 

Mis athesh ead 

P11, put .this snowball sonmstep 

For his head 

The head put on says Susan 

This is the head -for-the snowman 
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This is for the head silly 

Iesupposé we’ can usé it 

Dial putemine tor thé “head 

Thus*balitg®s for the snowman's head 

Ne leas eer ters finished 

[ters® fors the vhead 

Ates*shows Joane what it is 

I will show you it is for the top of the snowman 
I'm making the snowman here's the body and I got 
the head. 

fees = put) that "on tops 


AC Vook what letound a carrot 
feusmcarrot can De his. nose 

We can use a carrot 

Here's a carrot for the nose 
Here‘s a carrot for the nose 

Put a Carrot “on 

PevoOtUssecorrit for the nose 

lets use this as the noes 
Heres 2 eCarrit for the norse 
Here 2S a ‘corrat 

Pook at) the *carrot 

Kook, a-carrot 

iiasewt LiSbe eood tor the nose 
thissecarroe se 7ust what we need 
Can we use this for a nose? 

tees Stick a Carrot in it 

I °have =a carrot 

Rets pe a 7Canrot on 

Here 2s a carrot 

use "a Carrot’ for the nose 

Tats use arearrot, for the nose 
Look Il "have a®carrot for his nose 
Heres a carrot "for his nose 
Shee@gave a carrot to the girl to use as his noise 
Make “his nosé with this 

Rueda scarroe tor hrs nese 

The boy has a carrot 

AMeuUTe for nis nose 

The catter rs the snowman's nose 
hook at the carrot 

Hers "a Carrot 

the nose. 

tf found @ carrot for the nose 
ZeCArrOU LOY Mrs Nose 

thrusts coing = to be. the nose 
hookwat my carrot 

Here 1S my carrot 
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Here 1s a carrot 
Herne bso Carrot. for ats nose 


Then Mary put her hand in her pocket and pulled 


Outta Carrot 

Do you now what this is? 
ia vessawGarrot 

Wescan use this carrot 
heres -a Carrot for the nose 
Thceeaulaepreks Up ascarrot 
We can use this 


Joane gets a carrot nose for the snowman 
Ritcegshowserljs a carrot and) Eljs asks! what 


Ghia Saeom 


Pauls whasean idea shevgets a carrot 


i have avcarrot 


Where tdird you tind thes carrot 
Wiemetdiveryoumce t tnes carrot 
What, £or? 

CUbeoLiethemoreen part first 
is that wavcarrot tor the nose? 
What fon, 

Witeat aeCar rete: OF Et 1oO1Se 
Wihatast OF 

a noies 

lpaisy tor al nose 

What! seit for? 

Wea tase Glia taco r 

Poet eo Soltero eUusem ct 
What) for 

We can use it 

amearroe thinks JA: 

Whates Vit eLoT 

Fett seput a carrot, on 

What- on earth for? 

By (ee eioe 

Dethinksyou are Tight we better 
Whatelsethatwcarrot tor? 
BUteaecannot ste tong for has nose 
She is wondering what that is for 
What 1s. ut Tor: 

Why ? 

Thespirl looks at. the carrot 
Lidispwrein your 

Theterse is 10Sse 

Wihatersw that tor 

qecanurot Lor what 

for the nose 

the nose! 
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that can be for his nose 

Whats that for? 

Should we put it on the snowman? 

What do we need a carrot for? 

What is a carrot for 

Whats@this, a carrot for the snowmans 
Whats thatifor 

No What *us) 203 

What for? 

Whatston? 

A is wondering 

But what can we use it for 

Buteales dose not *know what it is! 
Dowadisshow netris itor the *snowmans nose 
Whats that for 

Eleas has an idea 


This is a perfect nose 

J puts the carrot on the snowman 
We can use the carrot for his nose 
ihiis@isiwhere you put the carrot 
does that look better? 

Jee putathetecarrotanose son 

see it looks good 

put peein? the snowman for the head 
YES Seem. 

yoOumpuc Dteinythe middel 

lets £0r thesnose on our snowman 
itGis #the moses ofeouresnowman 

ht aides anaOok 

This can be our snowman's nose silly 
This looks »good 

Pile putes here forathe nose 

Etes torutheysnowms nose 

Letesguse rite astainoses 

We use it like this 

Rechteabout there 

tietcarrot fies just right 

Hewsaid at isefore’the snowman's nose 
That'WSbe perfect’ for his nose 
ihe other wginiesays theywecaneuse 1t for his noise 
hetse Uses i timborthisanose! 

thats eeute:! 

Putoets ony hiseiead 

He put the nose on the head 

Ths Ast torethe nose 

Her's where we put it 

yes 
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Ji iiwiilbeput $itehere 

Dis likesthis 

dis This will be his nose 

J It's the nose 

N. J. is putting the carrot on the snowman 
Shelly. For hissnose 

Mix A nose 

-- We'll put it right in the middle of his face. 
Mary. It for the nose of the snowman 

Garol.. This is a nose 

AN [esis efor the nose 

ale, Wemcateuse Tiertoreathe nose 

N. J. puts in the nose 


Paula,  Etywillebesfore®the nose silly 

-- Joane shows her what it is 

-- Alicemputs the carrot on wthessnowmaneds a nose 
-- This can be the nose for the snowman 

-- Hetssuse Pteioryan nose 


-- Alice touched her eyes and says "Where are the eyes" 
A. He needs eyes 

a8 Hesmey.es 

ae MOUnne Ve smanhel «oman 

Lets find some eyes 

Where are the eyes 

iheseye taewetneed 

That fooks nice 

We need the eyes 

What@anresgoing gto sbes theséyes 

Look at him now he needs some eyes 

We need eyes two don't we 

d@oessitalook goody 

We still need eyes for his though 

Yes it does look good 

What about the eyes 

Eetsige turocks for =the «eyes 

Now we need something for its eyes 

What Sabout #theveyes! 

What about eyes 

Now we need some eyes 

: Whateabout the ¢yes 

a Get two bie buttons for his eyes 
= She is tellingethe other girbeteniook at itenow. 
== What about "iisseyes 

= S Peter come here 
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ze We need two eyes on 

- come here now 

Be It has no eyes or mouth 
J Hey whta else do we need 
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eyes 
How does it look 
Wes@eOtstOsgetthisseyes for him 
We need eyes 

It needs eyes 

We need some eyes 

Now we need two eyes. 

We need eyes now 

What about eyes 

What about eyes 

What about eyes? 

What are for the eyes? 

What about his eyes? 

ft looks pretty good 

A very good idea 

he needs eyes 

Ohgaanose! and Bljs jpoints to her nose 
Now we need some eyes for it 

He needs some eyes 


We canuse ice lumps for the eyes 

J. is thinking when saw a shadow by A. 

We can use rocks for the eyes 

Someone. Mmyeirlend wilh stepeoneit 

Shesis thinking of srocks efor eyes 

A. wears a dress and they get rocks for eyes 
We needvt{ce Garomentatoo 

snowballs are coming from your boots 
Powismthinkins cocks 

I remember I saw some stones 

Navielilsoo and giimd ssomems tones for nis @eyes 
We canecetatheneirom the parden 

Let's have a snowball fight 

Those rocks: downethere will be perfect for has eyes 
Only if 1tecoulid look Mike pthis 

I know pebbles 

I know where we can get them 

Lets throw snowballs at 

let tsmuse asitones for the eyes 

We Ti use 4s tomes 


I know what we can use 


She is thinking of throwing snowballs at her 
Nets use stones 


The boy is looking at some rocks 

well find some stones 

The snowman news two eyes 

We can use rocks 

We can make legs and through snowballs trhough them 
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Mi. iS sjaying on their 

I doutd get stones 

We can use rocks 

I saw some rocks by the side-walk 
We can use coal 

I saw some before 

Dets get rocks 

We can get the rocks from the gound 
Then Mary thought how about two rocks 
Will use pepples 

two rocks 

We can use pebbles 

Ji) LS meting 
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While Alice was talking about the nose Paula had 


a good idea 
Joane says she has an idea 


Alice thinks she remembers where there are some stones 


Paula gtinimnks fo mesitones for 1 t& 
Carol thinks those stones by Elease's foot 


Alice and Paul pick up some ice 

J. bends down to look at the shadow 
Heme sare Some “rocks: for his ‘eyes 

We need some stones for eyes 

Which one should b preky 

J eet Seno bling enone snow 

See siome rocks 

Hey whats this 

Dek athem sup 

Here some rocks here see 

ue wpeus Sthems tones - 

Alice and Jane go get come rocks 
ican itige tietomwet 

Ae G.I Sobend doawnt)to get) the rocks 
Look I found some rocks 

dea ypucks upeseme pebbles 

Theres some right here 

I found some rocks 

Alice Jane humt for stones 

Here they are 

We can use some of these 

We can use pebbles for eyes 

We can use pepples for his eyes 
They are making a sidewalk for the snowman 
heres some nice ones for his eyes 
Pid is tones! Vfom ins leyes. -- 

The boy is about to pick up some rocks 
He some stones 

He hinds the eyes for the snowman 
J¥piecks up; smeProcks 

Tis: 1s> fun 
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here 
They are looking for rocks for the eyes and buttens 


Here’ as" ay brick’ or "rock 

A picks up the rocks 

Je and Alice are picking up pieces of coal 
They find two stones for the snowman 
Michael picks up the rocks 

I will pick up some 

So Mary bent down and un covered some of the snow 
and picked up two rocks 

Ves Jet us=use pepples 

Ae pLeks  twoeup 

J. picks up some pebbles 

JG An Dlayean the~ snow 

Det. s” use" the=rocks for eyes 

Joane picks up two stones 


She pushes it away with her mitten and sees two stones 


Paula goes and gets some stones 
She picks them up 


Mi. iS spying on.Alice and. Paul 
While there're looking Mi. is watching behind a tree 
David Ase hidiune behind a tree 

I'm going to skare them 

Thea boy Vs. peking at the wo1rls 

Mi, comes Dehind the tree 

Paul sees the snowman 

Iwill’ scare them 

friend’ 1s going to scare” them 

I°will scare them dames 

Pauieis) behind a cree 

Main hides behind™ the bag tree 

Mies. Niding= so they won t see. him 

Mi. suddenly spots them 

Now it is my chance 

I'll have some fun thinks Mi. 

May 15° niding behend™ the” tree 

Mi. sees them and wants to have some fun 
Lethink $*will scare them 

Mi 

Im going to have some fun 

As they were picking pebbles a by comes alone 
The boys peeking from behind the tree 

the boy sees the girls making the snowman 
rll *reatly scare them! 

What a plan hey-hey 

A boy is watching them 

(ih, veue tele 

The boy is highing behind the tree 
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Mi. stands behind a tree 

Mi. is hiding behind the tree 
I'll sick them 

Mi. is hiding behind a tree 
Min, eS amiek ing 


Mi, is hiding behind the tree 

Mi. is hiding behind a tree 

Mi. is watching them from behind a tree 

Paul 9s eh udine ybehind «a utree 

Decanketsce. that imonys rocks 

Then Bill came wlking along and say the girls 
The boy is watching them 

Mi. is behind a tree 

Mi. .isi-hiding behind a tree 

Ma bSeS0ing ito play«a «tuick A. G20. 

While the girls are talking Peter is sneaking up 
on them 

they pick sup.good £at stones 

Mi. looks from behind a tree 

Whileythey sane sgetting them Mis Us pwatching 
Jack sees them 


Mi. creeps behind the snowman when Alice and Paul 
are busy 

Mi. sneaks up behind the snowman 

Now he is behind the snowman 

Linen udinosbehind 1t 

The boy rund behind the snowman 

Mi. goes behind the snowman. 

Paul is behind the snowman 

I will sneck behind the snowman 

friend tries to crim up and sker them 

I will hide behind the snowman 

Paul is snecking up behind the snowman 

Mi.creeps behind the snowman 

He gets to the snowman before being seen 

Mi. sneeks behind the snowman 

made it 

first i'll hide behind the snowman 

Mi. sneaks up behind the snowman 

I'1l hide behind here and scare them 

Mi. creeps up on the unspecting girls 

I will hide behind here 

I'm going to hide behind the snowman 

He hid behind the snowman 

He hiding behind the snowman 
He hides behind the snowman and they can't see him 
I'll scare them right out of there underwear! 
I'll sneak behind it and. have some fun 

The big boy hides behind the snowman 
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IAI brani 26. eck 

The boy is behind the snowman 
Mi. hides behind a snowman 
M1. hides beind the snowman 


Mi. snuck up behind the snowman 

Mi. is hiding behind the snowman 
Mi. sneaks up behind the snowman 
Mi. is hiding behind the snowman 

He sneaks up behind the snowman 

He hid behind the snowman 

Jack is sneaking behind the snowman 
then he snuck behind the snowman 

He snuck up behind the snowman 

Mi. runs behind the snowman 

Mi. sneaks up behind the snowman 
Mi. hides behind the snow-man 
Peter hides behind the snowman 

Tom snecks up behind the snowman 

He walks behind the snowman and peers to see that 
thepgivis dont see than. 

Heusneaks behind the snowman 
Hetsnedks#upepehand the snowman. 


Paulveetsescared of theus ound 
J. heres the noise and wonders where the noise is 
coming from 

What was that! 

Did* youvhereaany things 

Thes girls areypuzzled 

What was that 

What was that 

What was that 

Whow was that? 

What was that? 

Whatts® thatenouse? 

What ase thateral am scared 
What is* going on? 

Hey what was that? 

Oh my gosh 

due getewscared 

Wwhotsamaa that’ 

What was that? 

What was that? 

What was that 
Ttthinkslahe redtaanos te 

They wonder what that noise was 
What was that noise 

They are wondering who said that 
What was that! 
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Whats that noise 

The bou wonders what the noise is 
Whats wrong J. 

They are scarde of the snowman 
Whattis. that 

Whatswasathat 

thatewas ’that 

Was that a ghost 

din't you say something 

Who is it 

Whosedoing fthat? 

Whoeis Sixt 

What's “that. 

Whatewasethat 

The girls are scared 

What was that 

aye aye gage! What*was ‘that 
Whateismthat? 

Whaters: 262 

AS Gad, sare puzzled 

What was that -- Joane gets scard 
Alice wonders what that voice is 
I heard a noise 

Carols scared 


Did the snowman talk Paul 
Thesnerse “1s scoming xzrom the snowman 
The snowman did it 

It's the snowman 

Is the snowman talking? 

it's the snowman 

It came from the snowman 
TeURCAMelcErom tthe siow man 1 think 
imits me ye sea Leregone 

It came from the snow man 

Its the snowman making that noze 
It came from the snowman 

It's the snowman 

It's coming from the snowman 

lt ecomime sfrom tthe snowman 

The snowman spoke 

the snowman ktsaid it 

Lets "comming Girom the tsnowman 

It cam from the snowman! 

viour Sueig iit 

It's the snowman 

its from the snowman 

Ther snowman talked 

The snowman said that 

Bit sButeesd. he cant talk 

The snow man did it 
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The girl thinks the noise came from the snowman 
Seey itedosnestalk 

The snowman is a ghost 

The snowman said it 

In suresh as 

the snowman 

He- really as alive isn’t he? 
1t came frome there 

The snowman must be talking 
Its the snowman 

Its coming from the snowman 
It's coming from the snowman 
Cop Cum Comldsat be the snowman 
[tease comenns from the showman 
Its coming from the snowman 
the snowman talks! 

Its coming from the snowman 

It ASA tad kang! 

It came from the snow-man 

It must be the snowman 

Ales  Savspsne heard something 
its coming from the snowman 
Ala ces heard! at too 

The snowman did it 


Carols event moresscared 

1, am vyeally«scanred, Alice 
lets look behind the snowman 
Mary and Jane are scared 
iam scared 

ieainesGared .jcck, 

ly am, Scared 

im skaned art you? 

at mat be real 

Oh no 

him ecanred;) Not me 

ing scared 

Hows cold A tye’ m shivering 
hetisi get out of here 

ie iat raid. sulp 

Let sSewetaout of here 

dog younthank its alive 
Let's get out of here 

Le t'sayet out of here 
G'inescawed 

lane a trad) 

The boy got frightened and shivered all over 
ion seared 

They are curius 

I'm scared 
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-- I'm scared 
-= They? are’ scared 
-- ISthotmi® hear at. Tulk 
- They are scart from the snowman 


J Dtscouldn tebe that 

A. What should we do 

Je ies cared are you? 

A. iminsse secard 

~ I'm skared 

ile I'm scared 

N. Je is" getting scared 
Shelly. oieim scared 

Ma I am afraid 

Aen Oh no we made a spooky snowman 
Mary Im scared 

Carol. Im-afraid 

N. JG Pee ares Scared 

Je Pieaseme gare 

N. AG. Umea temoe uring scared 


P. Maybe its haunted 

oe Joane says she did too 

AG I'm scared (and her knees are shaking) 
= Paula beginseto tremble 


2/19 

-- Paul and Alice come close because of the sound 
N Aguoe t.. "comes LOCCENeC rT. ENemeye Treat raid 
=e (heya arcane ly suri cened 

-- They don't know what to do 
AG J EEk its from the snowman 

=< The snowman is talking again 
2 It, talks very much too 

ie I’m scared 

A. me too 

a Ap rapes. 2, 

a NOW eare sy Ouls cared ayes’! 

N. A. &. J. are scared 

Aya. leateskared armot you 

igen sted pl 

A.& J. Help! 

A. I'm scarered! 

Ae Geel ae clemes cared 

A Imeatraid. 

A. Im scared 

N. Alice Jane are scared. 
Naged. ~OOL 

Age J. tets.get out of hear? 


They both got frightened 
There both scared 
They are scard 
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eech 

Save me 

They are really scared 
Im@scardmarmi't you 

They are scade 

Help! Help 

Help say A and J. at the same time and start hugging 
each other for dear life 

I'm too scard to move 

lets go into the house 

Im going to go home 

Hlep! 

Alice and J. are grabbing each other 
they gét elosie to "each other 

Come on let get out of here 

Now I'm afraid 

The two girls hug themselves together 
Quickly the girls hugged together 
What shall we do 

JaeG Aw aresredlly «scared 
hanesicadccd 

Anece Jeehuddle eto gether 

fet's go home 

Ales and iJGanes)umped to each other 
They are so scared they come close together 
hey SielWdSoneto each other, 

ihe weiris hang Oneto each oOunes, 
Paul pulis Alvee toward the house 
Pets ace OUO ieee 

They estar Co srun 

They Ss Car elo, un 

Lets: go 

lets eeor ou sor Mere “Nece 

Come on 1e4s co home 

lets cet cout, of hr 

leis .2o 

bets eget cuG of here “and fase 

Misc. wn sane cong FO .so home 

ine . (a6) 

ivdon' t know about sy ou but Jim geting ul oOrenere 
Eimercalescarca, ers go 

Dim geting out of here 

lets, vet out of here 

fets get, to the house 

Let's get out of here 

bets Lun 

Lets 2 0 

Im going 

The boy grabbed the girls hand 

lets go home 

She wants to run 
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lets go hide somewhere 

Lets get out of here 

They begin to wun 

leat go home 

They are running away 

iA ce. end Kaneiot 

Run 

Run 

well I'm %oing come jon 

come on 

lets. go 

lets go 

Mlice and J). are running to the house 
Letsmeget cut of here 

Come on let get out of here 

Lets go 

and started running away 

Let's go 

come on A. lets go to the house 

Lets run into the house 

come on lets go 

Alice and Paula start running for home 
Joane wants to run away 

Mince holdse on 0 Eljsds hand and starts to sun 
Come on lets go home 

Come on 
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Alice met, Line 

Want's your name 

Hello 

Ha Alice Pew she iS saying, Alice 
Hello. i. 

Has 1, 

Hi, how are you? 


De oe Se ee 
1 On iC 


Hellow 
Helio! 
ALG. fal 

Halo. 

ie LiLo 

How amny people are ther in yore famly 
HelLlow, Alice 

lalow 

Would you help me Alice 

= fane 1s telling Alice something 

ae Ellen was. talking, to, Alice 

Ls Hiigeoelence 

IS Heo 

Patey. ha. sue 

== Hi there 

=e Hello what is your name 

: Hedllio, there 

Ha Lo 

Hellow 

Hello eA lice 

helo 

helo 

Who are? 

Good morning A 

What are you doing 

He Omnads 

Hello Leen 

liam een 

Ha. VA., 

ATi Ss. wih bean 

Hello. My name is Line 

Good morning Alice 

Hi Alice How are you 

Blise, js listening to Lane talking very excited 
Hi 

What 

Tals ote eek ce 
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Fine who 
Hitieam Lane 
Alice would you come to my party 


Who's that 

whats your name 

Oh your name is Alice 

Line is askinf Alice her name 
Who are you (A). 

Whomis it 

Who are you? 

Wheresiseyour family 

Who are you? 

Whats that 

Who are you 

Who are you? 

Whos that 

Question 

Wou are yo 

arésyouoan Ortan 

How amny are in your family? 
How are you 

You know that old trunk I need to move 
Hinesise pointe ing to Alice 
whats your name 

Who are you 

Whats your name? 

Paty eesked her a question 
Where =did you get that shirt 
hats ampretcy “dress you have 
Aremy OUswace laine 

Who are you 

What your name 

Whateassthias 

What is your name 

Whats your name? 
WhatGius™your name 

Whoris that 

Show me something 

Who are you 

Who are you 

What isthat 

Lean asking Alisn a question 
How old are you? 

How are you this morning? 
Where were you Alice 

Who are you 

Who are you 

You maen you don't know 


it 


170 


* 
a 


— -_ OL e ou 
onit p ms 1 z 
yITsq Mm oF ios) way b rie inow chee a 


tedz 2°08 
emeit TUON “Tem 
‘goifA ef 3msn toy A 
eanan ted gotlA tatdes ef emt, 
. (A) voy ote ¢ 
JI 2 0} 
TyOY Sts me) 
St thet TOY 2@k 9TS, 
JuUOyY 855 0. 
jst etedW 
uOyY STS odw 
{voy STs. ol 
teds 2'odW 
norsesuQ _ 
oy Sts uow 
nstto ms yoy 378 
Svylims? toy ni sts ynms WOH 
uoY Sts WOH 
ti svom o3 been I Anutt blo Fedt work voy 
s2ifA od ght Inioqg ef eS 

oman tu0y eteidw 

voy 9Ts onW 

Semen tvoy 235: 

noitesup s tsd bodes. ‘ond 
tifde jsdt Jog uoy brb cat 
sved voy ezenb yiierq 6 rare 
sarleost pa te 

HOY red 
) SME TU ne 
etary 2i a 
OME TUG Y', en sav 

Somen toy 235 

Toms WY, 21 ed 
38 y 
goidionoe am 
oy 31 


mots 8 nek Aan 
— oe 4 _ Tuo 


- 


= 


> 


| > 


i a 


! o> at 


5s | 


pte ne E Pt Ca 


PoP PP eee 


a ee it 


Whats your name 
I don't really know 


My name is Alice 

Yes my name is Alice 

Alice is telling her name 

I am Jane 

Alice 

I am A, 

They are here 

I am Alice 

do you mean me 

I am Alice 

I am line 

thats me you bum 

Teds: 

I am Alice 

No there are 6 in gare famly 
I am nuber one 

Tean 2A; 

Do you want me to move it 
PUNCew Sepointing to hnersel: 
My names Alice 

] am Alice 

My name is Alace 

My name is Sue 

I'm Sally 

Who is he 

Ves @iheam 

Deane Ace 

My name is A 

isan eAlace 

iename es Alice 

my name is A. 

eam cA. 

Do you want me to show you something 
I am Alas 

ieamenlees 

this is a blouse that goes with my skirt 
Alis saing me 

Leamsnine 

I'm fine thank-you 

I am eleven years old, How old are you 
[ham {five 

PMineb bases! 

Alice 

How should I know 

My name is Alice 

Do you really want me to come 
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Who that 

Thats my brother 

Is that your, brother Mi. 

Who is. that 

This is my brother 

Mi. 

Who is she? 

How is that 

Is that: your brother 

Who's that 

is *thatyyour*brothér? 

Then who is He 

Who that 

Whos that 

Who'n that 

Is he your, brother 

That makes two Alice 

I see- Mi. 

You and Michele can move it 
Line is pointing te Alice and: the boy 
Look at him his name is Micheal 
HE@ismbOy , yourcirl 

Thatss snyy brother 

Do you know that is 

Is; that your.boy friend 

Who is the other one . 

Nowe lét's start?  sThis*is Tome 
Is) that*youry brother: 

Whos he 

ie=1s Michel 

Is-he your. brother? 

Who is that? 

Who is he? 

Hessian. 

iat ts y Mis 

Who is. that? 

Who is that 

Who is that 

Mashell Alis and Lean 

Who is that 

Who is coming 

Hey Alice here comes Michell 
Hey Michel come on 

Alright 

Whisis the? *cIswhétyour *brother 
This’is emyebrether 

Tamean him in that picture 
Do you know him? 

Jeff is coming 
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Who's thst 

Thats omy vlitt le shrother 
[sethateyournbrother «Paul 
WiOS1S that? 

And hegusgmy boy friend 
Paul 

Who are they? 
Howrisivthat’ tox 

TSene too 

and who is that 

are they your brouthers? 
and who's this 


Whos that 

Whos that 

andyvthat 

is shemyounsbrotheysto 
-- and that makes three -- 
-- I saw Pole and Mi. 

oe Paulcan thelp gtoo 

lis I have two brothers 
Lb 
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= Look at the little one his name is Paul 
: Two boys 
== iiere sinysother brother 
Rasy. who are those boys 
-- Rates (ny tboyveiciend 
= I think I know their names 
= Heréwrs thas “brother Bill 

and wsSethateyourabrothen? 
and he 
and P 

Ws ahe your io rother 7 

Do you know him? 

Who is he? 

bits. and =P; 

Are they brothers 

andewho is cthat % 

Who are they 

Whe sare vthere Atwonpeople 
Pall Mashell Alic and Lean 
Whove nee they 

Hs inamewis shauleisimtegit 
Come on Line lets go and see Paul and Michel Maybe 
we can play tag 

Is he your brother too 

This ciswalsoemy ibrother 
Heshas-asyounger brother too 
and him? 

And so as he 
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He 
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Pe Sand Mag 

is that your bigest brother 

They are my brother's 

That is Mi. and P., 

He is. cute 

Then 

they are Mi. and P. 

They are my brothers Mi. and P. 
These are my brothers 

and who is that 

They are my brouthers 

These are my, brothers Paul. and Michele 
Are those my brothers 

Brothers 

Thats My brother 

They are Pete and Mike my brothers 
yes they are brother ob my brothers 
you can count good 

They are my brothers. 

IScont 118we can 

Those are my brothers 

Joey and George 

Whats his name? 

I don't know 

Sou lse thac.one 

Do know him 

[sme Cine tiemoOldaest.. 

Yes they are both my brothers 

these are my brothers 

Michel and Paul 

Vespa thats Merd that is (Paul.g) Ihey areymy) brother 
These are my brothers 

He is my brother M. 

F = er 

They wares orotners 

This is Michel and this is Paul 
They are my brother 

These are my brothers 

Pall and) Mashell are staing their 
They are my brothers 

He is your youngest brother 
Michels my brother and sPaul vs has friend 
Those are Paul my brother and Mi, my brother 


These two look like brothers 
Yes thess are my brothers 
Why are boys coming 
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Sit ites 
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Who's that 

No «that 

Whio' #15) she 

Whomis that 

Thats my dad 

Who, is; that 

Who is he? 

athankeh kiow: lim ‘do 1 
Ws ghe sy 0NG <P 

who's that 

Who is he 

Is that your Daddy 
He is my papa 

Whose that 

Who 

Who is he 

tssthat your father 
You Dad makes four 
That is -awman 

Gan Help .too 

Yowive got,a dad 

and: Look atwhim 

He is man 

The; ss amy edad 

who «Ls (that aman 
Thats: dada 

Guess do you know 
aisars their Lather 
Whoeisathat 

Who's he 

There is Pa, 

Woahe jyour father Alice? 
Is that your father. 
Who is he 

It-is Father 

Who is that E. 
Whois sthat? 

Look at the man 

and iwhomemay tl ask sas this’ 
father with Allis and lean 
Who is he 

He aus your rather! 


Alice theres your dad I guess he wants you. 


Mrandones 

Who is he? 

Who bse Giis 

That aise therrerarther 
Who is he? 

This «is (my tather 
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Hello 
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I don't know 

Gese what his name is 

Is that your Father 

That is my father 

Whats he wearing 

Whois sthat 

Mama? 

How is he 

What is his name? 

1s he your tacner: 

What is his name? 

Who is that 

Whos that 

Who is he 

Dose he work hard 

yes 1t dose 

What is his mame 

Dad has got to work 

Have you got a dad Alice 
and whos that 

Whats his name 

Guess whats his name? 

He 1S my teacher 

Do you know him 

He ig; my. dad 

Hemi ase esto cme. 

What is his name? 

Is he your father 

Who ws this, Man Alice? 
What is his name? 

Is he your” dad 

Hey iS emye 6. 

Who is it 

What is his name? 
iSmthau y OU rece a tie. 
Could, you, tell me lor do. l have? to guess 
tean askinos Allis a quarstn with father, 
Wiat is his name, 

1s. We nice? 

Where is his work? 

I guess he didn't have any unless he forgot it. 
Hey Daddy did you forget your work 
No I: didn't have any 

He is my father 

Do you know who he is 

Do you know who he is 

bs) hey ourstathes 


4 segtos. ot as omy u Xie 


i 3 
Fe 
ofa es 


soitA beb ae 


todist dtiw 


: , i 7 
229U9 rab recs 3 5b. 
ne 


= biehe: 


Pam 
Par 
Mr. 


Yes 1 am papa 

My name is Pat 

Yes I'm her Father 
Heit om lane 

Di key Gur bet 

il 


I am papa 
I am papa 
TPtam? “ae Dre 
She is my daughter 
IVam her Father 
I am her father 
I am here brother 
That" s "me the creat P:, 
Leer. see) 
I am her father 
fan the farther of 6 counting me 
Your men™ you were Conting us? 
Iam’ the father of A: 
i Pecan te lp 
I am her Dad 
I*m her? father 
Ivan mr. tebo 
My name is Frank 
He says who 1s your friend 
DP nner dad 
These are my children 
Dheswsemy, Helce:. 
Yes I am her Papa 
Yess mn bea tacher 
iManwP resent tacear 
Yes, I am there papa 
I am father 
am her pa 
fathey 
am Es “Lather 
Ietan, Alas ‘sorather 
Yes I am her’ father 
and my name is Mr. Trainer 
father saing me with Alis and Lean 
Where Michel 
I must go to work 
Well see you later Line 
Okay 
I'm Mr. Johnson 
Yeoman Ala cevts father 
Yess mener matcher 
This is my daughter 
Gray.e lite in. a hurry 
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This a#ssdohn 

Thas 4s_my. Son Michel 
and this is Michel 
Thes is my son 

He 1s saying Michel 


he is Mi 
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He 1S my son 
Thassis«my. son, Mi. 


and Mi. 


rs 


my son 


Nesisamy son 
And “this as Mis. 
come home 


This Mi. 


Phas a5 Mis. 


P, 


and this as Mechel my son 
thiSsase my, Son 


one, two 


i am the father of A. and M. 
Michele.can help 


and this is my son Michael 
and this; 1s, my son, Joey 
Here “s my, other. son 


Has aS 
This as 
Here is 
Ehaseas 
aS aus 
hia Seel S 


my 
my 
my 


S Ole blll 
son 
other son 


yYOUTecousin 


my 
my 


Hello Line 
Milaeten is Silt 


hal St aS 
Chis: 1s 
Dice Se 1) 
Here 1S 


my 
my 


my 


son Mis) Mig. Mmeety LL. 
son Mi. 


P, and papa 
son Mi. 
son Mi. 


SOm 


anid this 45 Mye Son. Mi. 

and my son Mike | 

and this is my son Mi. 

Alis fathe Lean and Mashel 
Hereis Michel 

Theos 2s Michel, heewsSe my son 


lL. dad. 


Hi Mi. what did you do today 
Michele the oldest 


Lad Se ais 
that 1s 
Here 1S 
il Sees 
Gray. who 


my 
my 
my 
IGS} 


son 
son 
son 
the young boy. 
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A. U 

-- This Peater 

Ra They are my children 
Ra. and this is Paul 

>= This is my Sonealso 
== He 1s Saying Paul 

pp Heyas Pe 

Pa. He- samy son, to 

Pa. and this is P. 

Pa. They are my children 
Pa, They are my children 
Ba and, thiseaseeaul 

-- These are my children 
Pa. This is Puel 

Pa’. and thin in Peter my son also 


a and this is pule my other son 

238 One stwouEhreec 

as Pane thercarher or A, (Mil vands Ps 
Pa. Paul can help 

= and this is Paul 

as and» this is my other son Paul 

aa and my other son George 

a Hersamysother Son 

=i Thissis my other son Bob 

-- This is another son of mine 

Se He how's every one today 

is anaetn ise lsmyOUr (COUSIN. CO, Ba liy 


Baw Tito ic iy esol aul ameci: laie 
Bas And this is my family 

=i polio thine 

Pa. andyieei1SmdlSO oly «Sonn wsie ds aul 
Bai. This ss omy othereson Paul 

Bar, these -are my children 

Ba. Here is my other son 

Da. Side this. Usimmcls OnMi1s Ol awmraul 

Ba, and my other son Paul 


le And her is my smallest son and his name is Paul 
— father mashel pall lean and Alis 


Pan This os 3Paul 

Pay. This is my youngest son Paul 
A. and Here's Paul 

Pia. Hello Paul 

a and, Paul the youngest 

Pa. Tiis-srs omy <orler Son 

Pa. and here is my other son 


Pa. and this is my youngest son 
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© This is my dad 

This is his children 

and this is Alice 

That is my brother 

He 1S saying hello 

Hello. liane 

Bae kids 

Who are these people? 

i Set Sara eam 1 by 

They are his children 

These are some of the epople in the films you see. 
come home 

peer Lune 

Who is this Lene 

== They are a family 

1b Which one is missing 

== UNeresare sl Vewdn your —tamiay, 
=< fam teacher 
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He 


N. Hi! 
Se Bie Protteser. 15 waving 
Prot is the family 


-- Mr. Tibo has three children 
= Hi Sue how do you do 

25 and that 1s my grampa 

Ss Do you like them 

ae Hi how's every one today 

a Well If1l be 

Pron, adO bes plies el Gardai oe Wael y 


Brot. this 2s. the Goweblis 

=e iis. is tue family 

Pa. theses are my family 

Prot. ivis 1 seb aee baerol ce ball. 

iM That is my whole family 

Teacher What. are thear mames Leen 

i bean, thiseis Onlygparteot the» family, 


as and now we've got all of you except your mother 
lets sSecuwelvergot Ll, “A. Mi, Py leacher 

= father Pull mashell,Alis léansand teacher 

Prod « iney are a familly 


PLoOr. They are a family 
rots Helio Mr. Jones, .paul,. Michel, Alice s-Linea 


me Diis 1s tieaJonnson family Lane 

rps Hello Mrs. Brown 

N. Here is father daughter son and youngest son 
== Mr. Ross just came to say Hello 
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Mi, A. «Py are my kids 

Is this your mme 

This is my mother 

anid ith sy its: ymother 

this is my mother 

Mother 

Who is missing? 

She is my Ma 

This is my Ma 

Thisy as yMa 

Do Mio mo gwio that. 1s): 

This is my Maman 

Heres 1s imy, mother 

That's, ma Ua “This as Ma lane 
and this is my mother 

thus: iS .thejtone: missing 

Yes, here gs my mother 

Theds t's ymy Mother 

Mother might help 

and athat gisp mother 

Thais. aus any mother 

here is my mother 

This is my mother 

That's mom 

Hexve is amyimother 

Thasiqus my aunt 

Vesmliw=inere ss One more mere my ma 
This is my Mother 

Muchealga Alice, Paul belong to me 
These ar samy family = As PP. vand Mi: 
This is my mother 

This is my mom 

This 1s my Momo 

Th ate is any smother. 

Thus. is my mother, 

and ethiais a's: my meGher 

anid who is) sth is) % 

Lean. and Alis with mother 
This is my mother 

Thish isi ny mother 

Oh thers Mommy out for a stroll 
He inko 

and) ithis)asumy mother 

This as my mother 

Here is my mother 

Th isa Vs) myymother 
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My name is Jousie 
yes I am her mother. 
Hello mother 

IT am cute 

I am mother 

Mama 

Yes I am her Ma 

I am her Ma 

I am a mother 

I am her mam 

This is my Maman 

I am her mother 
Thats ma: 

Im Ma Lene 

I am her mother 

I am the mother 
Despite 

I am the mother 

Me help move the trunk 
LT Wase a0 ie 

Im her mother 

I am Mrs. Tibo 

My name is Mary 

I am Mary 

Yes I'm mom 

My name is barbie 

I am your aunt 
Yesmuladt 15 Glee i anenereMa 
Yes I am 


am Momma 
am her mom 
Mrs. smart 
am her mother 
am Alas Ss mother 
ana A, 415 ny, doatery 
i mA So mores 
me with Alis and lean 
I am Paul and Michel's mother 
I work in the house 
I've Been. lookine for you tpp. Line your mother 
Wants you and Alice (its (time sor supper. 
I'm Elises 's mother 
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I am Alices mother 
Here is Alice 
Don't ask me ask your father 


: - + om 
; | | | atevol, 2 ys sn 
; .yorntom tod ms. T 284 
A seitom aL 
_. - sius a 
ve ‘ raiBomy 


on 


st 
sM toc ms 1 2a¥ 
si es 
19nvom B 
fir at red 
; tsi nal UR aL “ai T 
. ¢sfdom Tas me 
snr, & A16n 
oral aM al 
tsijom tad wet 
~odtom 902 tet 
qu Trbge TI 
T9NIOM sit ms ,. 
dtou12 oft svom qfod a 
[rio & 25w 
~sAitom xd at 
ad eT :2oM ate | : 
cs 2© smea YM 
- YTS ne = 
arom mil 2a¥ 
+ sgtdred Sf Sien ~ .— 
; mun TUOY MS 7 
eM tod ms’ | tfgirier Fed? esy 
ns To2sy 
Ba ae 
samo ms. 
AGE cn : 
JrEm2 23M 
roilsom, 94 a 
veodtom 2'esth me 1 
Teteob. “on at # bine 
b apes ira 
of Dns 24 Tiw om 
roldsom 2 Laitoilt ba ag 
is seuod 3 ee 
telitom xv0oy ont » qq oy 103 ee ool niet 
» Toqque ees esi Or aa 
. 


Te 
a 


: 4 
- 
ont i. 
tad nit _ , ia’. * 
- 92 
ft of 


133 


3/16 

Ma. they -atevaliemy children 
N. and here is mother, Pull, Micshell and Alice 
i These are my kids 

Ma. These are my children 

25 a family 

Ma. Wevare allea “tami ly 

Ma. These are my children 

Ma. These are my children 

Ma. They are my children 

Ma. and these are my children 


Ma. My children 


aa (iS seem ated mela 

Ma. IS take wearer or them 

a these are my children 

2 Now were together 

=< I am the mother of A. Mi. and P, 
Ma. Wer can alli move: it 

aes and these are my children 

a5 and they are my children 

-- These ware my, Children too 

oat come home now 

a5 and =thease are my. kids 

ae such nice children 

2 these my children el Loves tivem 

== andy these sare amy Sons 

=e and. this 1s Ay Po Min. My family. Bye. 


Ma. and this is my family 

Ma. These are my kids 

Ma. tMyese ware Children 

Ma. They are my kids 

Ma. and this 1s my cami ly, 

Ma. and these are my children Paul, Alas, Michel 
Ma. IP enis 1s Alas. Mike wand, Paul 


ee and these are my children 
-- mother mashell Pall Alias and lean 


Ma. These are my children 

Ma. These are my children 

Ma. Here are all my noddy children 

A. See you later Line 

lhe Okay good-bye 

hie and my three children, Paul Eljse and Michele 
Ma. Ths vs “my “fami Ly 

Ma. These are my three children 


7S Here is mother daughter son and youngest son 
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LECON 4 

4/1 

Ma’. Alice, Paul come here for a minute. I know a game 
we can play 

Mi. alis, paol come here 

Mix Come on lets go 

Mir Come Nerve Peer, 

Mi. Alice and Paul come here 

Ma Come here 

Many, Come here Alice and Paul 


=e Come here you two 
2s Alice, Pol come here. 


Mi. Come As "and 0. 

Mi. come here’. 

Mi. Let's play house 

Mi. Come Alice and Paul 

Ma", AN. Pecone™ one ang: pil ay 

Mi. Comes herewP., and Ws lets play 
Mi. Come 

Na, Dep bay, 


== ALiSse wera lmeome sere... We will playea, game 
se Cai Many ana pere 


Pe Come on over here Allice and Mike 

Ma Alice, Pauly come here 

isitoie Gome= on Paul wand Alice. lets: play circus 

Mie Ihave an 1déeavabouc playing) a western likewon av. 
MiPre rene people like your can, play the: parts 

Mi. Let's) play something 

A. Okay 

ae Okay 

Mar, Come here Alice and Paul 

Mav. Nib Velen Sou) KB ohalen 

Mi. Gomenvere 

si Nigees Paul “come here 

Mias,, Aad Pe come, ere 

Mie. come here “Alice ‘and P. 

as Come on Alice and Paul 

Mi. Come and Play Something 

Mi. Come here ALice and Paul we will a game 

Mar, Would you two please come here? 

Mie Come Alice and Paul 

Mi. Mi. Aleis and Paul come here 

Min’, Gomé here Alice. Come. here Paul 

Mar, Pant and Alice come here 

Mar. Come *here A”. 

ies Alice. Paul come “here 

Mite. Come here A. and P. 

ar Alas Paull cone here 

Ne Micher ic calling the other tent dren 

Lake Comon Guys lets play 

Nias Come here Alise and Paul 

Mie Come here Paul and Alice and play 


Mi. Come here! Alice and Paul 


74 sal a 


. oe 
7 we aos 7 ee 


smeg & word I eetaneh 5 5 cee eee ive ooh 
' 2s yete Phin os ia 

emoz Loe 
“Og 235 10 
cA a mens 
ore ‘smon fist Sas 95k 
sist s 
fwad ‘bag a0rlA sted S : 
ows boy. STad = 7 

.arsd amoa [649 er: x 
0 bits iA il 


? seuon au ere aa i 


lus? Sas saith | sinc 
yeslq bas no anos JG. A 
velyg etal oA bas o4 stot smoc 


a 


a: 
S15 
- 


< 


yely 
semen x yalq Lliv 3W , ered cmos Lued vontta 
e1oq Boe Crh et: 
oliM bas so2ILA stead eve A sno) - 
a gy ,an° smop Ited .onrlh 
2untia yseitq esel ,s>n14 bne fvst no sme 
.V.T no sdil freteow s gniyaly tiiods sobt mé oved © 
ztrsq os ysiq aso voy sutl sigoeq Snsretand 
gntdiemoe yelq etgs a 
; Yea 


| sao 
fused bas 9offA sient smod 
mid Iivg voy sof 
eron smoo 
919d ‘smoo ives ,soith- 
 grend omo> .9 bob A 
4. bag eotlA sie mame. 
fugd bre s2£0h, no | mod 
gnidtsmo2 ysit bos smo 
9m52 8 {Liw sw Lus9 hap 9o5tA sro. ono 
°otod amon sanafq ows “bY % 


e “¢ 
ve ails 
@: 

— 


la 


Alice and Paul come here! 
Alice and Paul, come here! 
Alice and Paul, come here 
Come ton Al ids .9Pull 


I am the farmer 

Pol isibe al man 

Im father 

2). Sava man 

Lie berkaaMia. 

iim am told man 

eatiea anan 

Pam ta man 

Ian sas papa or a man 

Iie Ze ibee 

iii) Seine Geowbe san cold man 
IMoliesbe the -Mr., 

I am a man 

In Ste = ereatest. farmer in mrance 
Mai be aman 

I am the man 

My. Looking a-Mi. 

lowil besa man 

incaneans old man 

ivam a little old man 

Il ibesthe circus master 
Incan play “the tarmer 

I will be the farmer 

I am a man 

I will be the father 

Mi. a man 

ianhvatman not a boy 
IMamweoing to play as Mr.;Jack 
Mi. a man 

imshall be va, farmer 

IT will be the father 

I will be the man 

1 wilt) be a man 

Dantas Mr. 

ium eae Mais ter 

I am a man 

eam sae Mice 

Paul as Mr. 

isn Oanwecto, pretend [om a man 
iim $2011 Geto. ent hat man 
Mi. 1S 

T wil lb bettthemnan 
imesoang tombe a rich spanish man 
I'm a man 

I'll be the husband 
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Mi. I am going to be an old man 

Mi. Logan be. a man 

Mi. Lets play and I will be the man 
Mi. Look here! I am a man 

Mi. Loiwisl 1 be, the. man 

4/3 

AS Who, withls & be? 

Be Whe twos) aloe 

A. Who am I? 


Awe US. asks -a qution 


A. What wid) 1 be? 

A. Who am I? 

A. Who am I? 

== What am I 

ie Who am I 

A. What am I going to be? 
A. Who am I going to be 
ie Who will I be 

A. Who am I 

A. Who am I supposed to be? 
A. What will I be? 

Lig How am I? 

A What: will .. be 

a went 

A. What am I going to be 
A. Who will I be? 

As Whatsean i. be 

A. What about. me? 

AG Who am I[? 

A. Who will I be 

A. question 

A. Who am I? 

A. Who, aml soto. to. be 
— Quset? 

As What am I? 

A. What am I. 

AG What <am 1% 

As Who, staid. I, be? 

A. Who am I? 

Av Who am I? 

AG What. am, 4 

A. What am IZ 

Ag asked a question 

A. Who am 1, goang (tobe 
-- Winat- ican el be? 

a2 Ajmice, is, asking, what ispishe 
Avs Who, Wadd ele bev 

Je Whos am Wy poate, Cor be? 
A. Who am I? 

A. Whae am | going to ber 
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Who am I going to be? 
What .can isbe? 
Whatowa lig lebe? 


Weld, what can) libe? 


What-wili. Iebe 


You 
YOu 


will be my wife 
will be a woman 


Your. mother 
Voqto stor 


You 


can be a Mrs. 


We're married 


You 


are my wife 


Your are my wife 
Us two are married 


You 
Vou 
You 


can be dame 

are going to be 
will be my wife 
are my wive 

can be my wife 
be my wife 

are my wife 


my wife. 


my wife 


the same 


mary 
a datelero ldwiady. 


can play thr farmers wife 


May Mrs Mie A. she 
You will be a woman 
Your aresan sold lady 
You: are going to be 
You will be my wife 
You 

You will be my wife 
Yourareymynwire 

You widiapeemy waite 


Mother and Father 
Ageyounare my wite 


You 


can be Mme.A. 


A and M. man. and wife 


You 
You 
You 
You 
You 
You 


a farmers wife 


will be the mother 
will be the woman 


shaliebesayold lady and also my wite 


are my wife 
are my wife 


Your are my wife 
You-are my. wife 


Alice and Paul, Mrs. 


ana Mr: 


We are an old man and lady 


You 


Alice and Michael are the mother and father 


You 
You 


can be my wife. 


can be the lady 
will be my wife 


Your a woman 
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You"can be'\my wife 

You are going to be may wife!! 
Yow can *bie my “witfe 

Alice, you will be my wife 
Yow ‘can be my wife 

You will be my wife 


Who will Paul be? 

What will paol be 
Whorts Spa 1%. 

Was 4 CCo Tbe Taek 
What wil VP stbe? 

Who Paul going to be 
Wie “ts Paulsoing "to be? 
Wiat sus: Pai? 

Who will Pol be 

Who SiS: IP Pep oin ge Poe 7 
Who 1s) P* going to be? 
What wall PP aol be 

Witch iis- Paw) 

Who can Paul be? 

What willie Poa beMar: 
Howl -2s° Paul? 


Them what wrelilittie Paul be 
Want ican "pete "be 

But what about Mike 

What. will) Baul be? 

But what Paul play in the game 
What will Paul be 

Who sus. Paw? 

Who will Paul be 

question 

Whos 2S) (Pau. 

Who will Paul be? 

Wha tiabeout P? 

Wit suswPol going to bey 

What) wal Paul be? 

What about Paul? 

What’ shall Paul be 

What ais (Paul ssoung to be? 
What as ‘Pauly 

What: is° Pauls 

Whaty about? ? 

Gan 12 bet ourrdonkey ¢ 

What is Paul? 

But what can Paul be Meshall? 
What would Paul be? 

We can use Paul 


What about Rodney who is he going to be 
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Whatiis Paud? 

Poor) Paulehasynet a part 
WhOEms Paulkeoine. te be? 
What can Paul be? 

What will Paul be? 


What about Paul? He has to play. 


What will Paul be 


Paul will be the donkey! 
Paol will be a donke 
Hefid be they donkey 

Pi iswal donkey 

Pawle Gan) besa donkey 
Hejdd beg the, donkey 

Hes wilt) Dbewthes donkey 

Heg us ~aydonkey 

hea widile bes asJackass 
Flestcanm De ws lee Haw pony 
P. will be a donkey 

Paul can be a donkey 
Paul is the donkey 
Prercan, bes Ghe donkey 
Paul wilh be our Jackass 
Fles tes: gal donkey 

Backs Jaye amie 


Heywitsl iberva au lee cls Wwanll put ears -on Aim 


a donkey 

ethics, goin to be a donkey 
Paani “we Dike et ayrdonkey. 

Paul ican play ithe donkey 
He will be the donkey 

He is our donkey 

Het wally bes ithe edonkey 

Paul is a donkey 

Paw) fisr ja donkey 

Oh tie: Gan se ta sionkey 

Poa donkey 

He is going to be a donkey 
He will be the donkey 

Hes wise ber our donkey, 

He can be a donkey 

He'1l be a donkey 

Hesss eaiedion key 

Panvle tsreour donkey. 

He as our idonkey 

Paw! ican be a udonkey] go to) town 
Die ees Beg be andomkey 


He can be our donkey. I will to put ears on him 


Paw] ous aedonkey; 


Use these ears to make him look more like a donkey 
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He will be our donkey 
He'll be a donkey 

He can be the donkey 
He can be the donkey 
Paul can be the donkey 
He 1s our donkey 

He can be a donkey 

He will be the donkey 


But where and what good will a donkey be? 
Letts co On santrin 

What will he do? 

Where will we go 

Where shall we go 

What will we do 

Where are we? 

What are we going to play 
What will we do 

CAN VOU ide. etm. 

Where are we going? 

What for? 

What do me do 

What do we need a donkey for? 
Where will we go 

Where. are wescoing< 

Alas is aSking a question 
Ii dOn te oe faite ike 

Cate ido. a 

WiimG. 1S =tie stowl 

Wiat axe. we going. to do 
Where will we go? 

Where can we play the game 
But where will we go? 
Where are we going? 

What. fox. 

Be Vie eae ues fon 

Whar are we doing? 

Then where can we go 
Whate do we do? 

What are we going to play? 
Where will we go? 

What do we do now? 

Where shall we go 

Where are we going? 

Witt. Ss Whe: shows, 

What is Paul supposed to do.. 
Where are we going? 

What shall we do? 

What are we going to play? 
The were can we go? 
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What is the background? 

Where is the store? 

Why do we need a donkey 

What will we do? 

What are we going to do 

Where are we going to be? 
Where can we go? 

Now what will we do 

What do we need a donkey for? 
What will we do 


Alice; Michaed. and Paulowully live. ina village 
and Ppaul will be rode on. 

the =go to the market 

Mr. Labow and his wife and the donkey are going to 
theeiai 7 

We will go to town 

We) can pmeitend “theres 1s)"a.ctown 

At Mabsn a: Pig oO peo, the fair 

We are going to market 

They? avrei ‘goane: to market 

Dhies chatidrenmwiiie gomtomarket 

We shit ibetend we'reltcoune to market 

We shall go to town 

S10, thesiciang Win Sa prize cat ithe eta 17 

We go to market and sell the donkey 

A. GG) Me ttakr-tthernmidenkey to market 

We tizs sometommankert 

‘ko, thie hada; 

gone peo imarke tion Laur 

and we will go to a fair 

they is the town 

we nen coins “to tawlitttomyil lage 

Mi"a PoarGe AUS areleg oan gtito tthe tcarcus. 

We @wiligplay here aniithe wommn™but ipmetend we “are 
going to market 

We will go to the marketplace and buy something 
They are going to market 

We will be travelling to other land 

PaitMa s Mal, on a trip 

We are going to town 

Will pretend to go to the market 

going to market 

We are going to be farmers going to market. 
Torethe saiullagesef am, 

going to market 

and of they went to town 

We are going to the market to seel things 

We ride him toltthemsfair 

Mi adand Waciromjanother country 

to market 
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Mi, and the donkey 

They pretend to go to market 

We can berdend that we are going to market 
They are: going to the fair 

They pretends tosgo to) thes sitore 

So thet rode away to the fair on their donkey 
They go to market 

They all went to the market 

P.),) A.wand, Make toto; the market 

wah) Mit epretend to go to the market, in the town 
they area playing “Let's go to market.' 
P.A.M1.5 20 to: the: market 

We. will go» to, town 


PE Wwiutleride Pout oethe yi ace 
iewildy rides ont Pan, 

Pai iridemithe donkey. to the stan: 

Mi. aS» gettin, one the, donkey 

het walderide: Paul 

ipaa deg Paul 

imam igettane tierd and going to ride: the donkey 
Now I ride on his back 

iowa Meride the donkey 

[pile ridesthe, HEE-Haw. pony 

ifm eounpe to Sit ionsithe donkey so 1 don’t have to walk 
ald Cabecive: us a ride there 

iM iieet onyche: donkey 

Ie Wirades Ps toemarket 

P, wall. carry me 

him soanputo rider the donkey 

Pe actanmeoan ake armule stor Mz. 
1awillssationwhim) lakes thas 

I am gone on the donkey 

Iimeggoime tomvide on the donkey 
liwiill get, om the; donkey, and midey him 
lowild) bestthe one to \nide Paul the donkey 
You lead the donkey while I ride 
idadexvaide Pant 

jiwold eet on! thesdonkey 

Ride» Paul 

I. will ride the donkey to twon 

Ill ride Paul as my donkey 

Ma, rade) donley 

I will ride the donkey 

See lewilliridesPauletosthery fair 

I climb on the donkeys back 

liwolly vadegham 

We will ride on the donkey 

We can ride him now 

l©waal wmadeiPaul 


: aan 

7 ; 2 . 

: ws be ‘ eB 
sodybe- 03 ‘guiog “SR OS 1 308 


exes aie 05) 0% 
yoinob 1£9nd3 mo TLBT | ih a 


soxram ant oy 7new ‘tf 

toatem oft 02, 03 S45¢ bas *y 

miot ont ai toate eft of og 0% bneterq ..IM . 
.jodtsm oF 09 2°38d! Oaivslq ste 

teAtem SAy oF Og EMA : 

mwoy oF ag fiiy oW 


2 _ 
spelfrv std oF} .usd sbrt itew i 
lus9 mo obit Bee, 
isi eds of yetaob any ebty E8"h 
_ yYernob ent mo O6ItSg ef 
tua? obtx tow A 
(veg shot bt 
yainob siz sbix oF gmiog bas Drone gtr sites me 
doed 26d mo-sbit 1 wol 
sfnob 3%, shin Ihew b 
ynog well-fal wat sbiz 
iisw ot svssl s'nob I o@,yodaob sat uo are oF ghioy att 
sisi} shit 2 2 ovig Teo Bae 
(sina ody no 3eg tt 
jetica of 9 sbit 7 
on oc 169 Liew 4 


ysAnobh oft obit oa ghLog et 
o 


. iM tod” slum s siel aises 
yesancS edz 16 ae | 


arat edt mini mg Fee, TK, 
ysAnmob eni7 fo shit oF gare i 
min sbit bine ‘Youaob Sit 0 3% [ 
ysdaob odd Iued abit ot sho. 313 as, if 
obir 1 sitriw vstcob. adr bas 
Lu69 ober | 
yearob oda no i5 Po 


dus 
seine oc Bee! b ott obt 
yeaah = 28 is 

~. . tetaob- bit 
Seige ‘s ‘hh wet 
| eee er: ee ]  fliw 1 sei 
a a ; day weg: on J 3 A meta TI 


Pape 
Ione 


~_— = 


OS 


ioinide> * hiegidonkey 

be a donkey 

{ widloride Paul 

I'm going for a ride on the donkey 
Mi. Is getting on Paul: donkey 

I will ride Paul who is the donkey 
SO we can ride him to the fair 

IS Wiomgude: the donkey 

I'll get on the donkey 

EV waeldtcet ton: pawl 

I'll ride the donkey 

I will ride the donkey 

Iwill ride tomithe donkey 

vam ‘going tongets on him 


Now you lead the donkay A. 

you. pull pals 

Aw leds: thesdonkeyn wath Min® tos ithe? faa 
Cot eeOrngeALTce 

Lets go 

our pul 

Alicertead the: donkey toward market 
gett moving 

You puudeimes and the donkey 

and you lead him with a rope 

Oak wabedss) 70 

Yowrrlead Panlie Tells yide- tony ham 

You pull, thewrope 

Ane your canargiider Px 

Prada! spades 

go. .ONer Bile ne 

Paul, Ws muller Migeass‘gettine for a ride A. is leding 
Nise get-a rope and tie it to his neck and pull 
GO cco Eble elown 

Alice you lead the donkey to the village 
Vouiwal iow the wdonkey 

YOUNWiliegtl ics taroundirtives rocm: 

Ve saga 

Alice, you pull him 

Vouswill over there 

Gio’ sA liree 

A. you lead the donkey 

You can be leading Paul 

KUailed therdonkey 

and you will lead the donkey 

Youtiltead: Pauls to the ciamr 

Alice you take the rope and pull 

pide wAdiec 

Vour may mpuddy tive gnope 

Alice, you lead me 
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You pull Paul and me 

Your lead chim 

Alice pulls the donkey and Mi, 

You pull me 

You lead him to the petend market 
Alice is pulling Paul: donkey and Michel 
You can lead Paul as we go 

Go donkey! 

Wane going oto she train 

Alice lead the donkey 

Pull Alice pull me outside 

Go straight ahead and pull the string 
Lets $s: gio ato town 

Lead the donkey to the market 

Get going donkey 

Pull lech im 


Yoursure= have puton a lot “of weitent Matly 
Paul HEE-haw 

Paul 1s mad 

Yourano teiridanig me 

Pedonvit. Makererhas 

You to heavy Mechal 

Do thave ito 

You amemto: neavy. 

don ge want bomber Hee-haw pony 

Paul ‘the donkey gets mad 

MoUs aneritcavia get, oft 

Mike is very heavy on Pauls back 

Get ofr me svoulvare;ito fat! 

Vou metoo thea eit. off 

He is hevey 

Dre iss angle 

Se -he ais as stuber as a muil to 

Pi. wonevort’ my tback 

Widon!’t? wanteyou to be om me 

Panli*does: mot tikertto be the donkey 

LT dion t wanteitol pilayiithe: donkey so all just buck him 
Ont iia aILe 

He's to heavy for me so I will get rid of him 
Get off my back! 

Get soft 

What is going on 

I don't, like you on my back 

pa dadn tt Juke: Mi..2 racing sone ham 

Ph. doses notmwant toe be a donkey 

Your notiriding me 

Your to heavy! I don't want to be the donkey 
dMean’ t -carty you 

Pre sdh'cs motetenke Lt 
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Paul gets mad 

Now he is angry 

Pecd@esn"t lake Mi, on-his back 
Stuborn ass 

Michael is to heavy for the donkey 
Ouch! you're heavy 

Veo geet Cilerea mad 

Paul is made and shaking his head 
Get off, you are to heavy 

Get yori me cvou.lazw.olat 

No don t ride me. 1 don"t like this 
Get OLLene VOUTAnN@tslo Sit yon my back 
Get off me! 

I don't want him to ride me 

Get (ori 

Not no get of you: are. to heavy 

fiers Ored 


PMibucks (Mi... Off 


ine donkey bucks Mi, “or, has back 
Pe Dut Mi, sOra 
Pewceeussbuckedot. 

Pa bucked vand2M1, sreld 

Go play your own game 

Pe. bucked lot Mi, 

ipa poe Lting sout sof ‘here 
oof! 

and bucks him off 

ouch ! 

SOLP.. throws Mi.nore 

P, gets up and Mi. fall down 
Why did you drop me 

He throws him off 

oe cereaemi. 


lL. am smarter than that I will buck him 


Mu. TOLELPs. back 

So. ll] spuckeyou oe: £ 

Paul. gets out from under Mike 

thal Loyistqnnac ) Wildesde 

Good riddance 

Tee Ds 

Ey e@Gtshin aot r 

P. .1umps and) Mi, talls to the greund 


1 don't want. to play this game any more 


SIS 


P. got Mi. off,his quick and sent him rolling 


P, runs away 

donkey mocks of rider 
Yeow! Oh! 

Ouch! 

Tie sence t 
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So Paul bucked him off 

Paul gets up and Michel falls off 

Off he goes 

Paul DbuckeMi Orr his back 

| Gre hb a aks 

The donkey throws Mi. off 

Pauly runs “out from under Mi. and Mi. falls on the 
floor 

in Soin tosbuck Nim ort 

Mauls donkes butt. Mi, off 

Po eaves a buck and Mike “falls off 

The donkey aleus Rodney got up and rode away 
Pow ce tsy Wp andeMa. stalls ote Py 

Baw throws. Mig ort his back 

Pi. 20 up and ran “away 

Pe eee Ont fant 

Off you will get 

Ow ! 

Paul stands, upsand- Mi slandspon nis sseat 
Ouce 


runs away like a donkey though 

The donkey is running away 

the donkey ran away from you 
Paulewruns, like asdonkey 

The donkey ran away 

The donkey ran away 

Just as:-stubborn as a donkey 

The donkey ran away 

Pol, looked Jike a real donkey running 
There goes your Hee-haw pony 

The donkey ran away 

The donkey ran away hatha! 

The dockey ran away Mike 

Donkey ran away 

Our Jackass went away 

The donkey ran away 

See a real horse 

There I see a real muil in mie amadination 
They a donkey 

Mi, ran away just like a real donkey 


The donkey did the natural thing to do when someone 


rides it when he doesn’t want to 
There goes the donkey 

Runaway donkey! 

Paul ran away like a donkey 
There goes Paul the donkey 

Your donkey ran away 

Paulewan oft, lakea donkey 

The donkey is running 
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donkey ran away 


The donkey has run away 
our donkey ran away 
Look at the donkey run 


Donkey ran away 


He's running away 


P, run away 
Our donkey 
The donkey 
The donkey 


ran 
ran 
ran 


away 
away 
away 


The donkey ran away 

The donkey ran away 

He runs like a real donkey 

The Tittle donkey ran away 

The donkey ran away 

I can seen hin run across the field like a real donkey 
The donkey ran away! 

P. runs away like a srubborn donkey 

The donkey ran away from us 

Now we don't have a donkey what are we going to do? 


Vee see ae ee LT ae ee tae 


There goes our donkey 


Mi. Look our dog Fido could be the donkey 


We can us F 


ido 


Let's have a dog instead 
the dog 


We will us 


tets suse ene dog 15, 4a) denkey 


Hie Edo 


Theres fido we will sell him instead 


Here Comes “our dog 
Maybe he will be our donkey 


Hey I'l user the dog as our hee-haw pony 
Come little dog you will be our dondey 
Hey he dog can be the donkey 


tive doo will be the donkey 
Here fido come on girl 


Thee apg Wall be oursJackass 


We will use the dog 


Rover come 


Hey I got an idea we will use the dog for a mual 
They dog for our ‘donkey to po to the city 
Look thers scampe he can come with us 


an 


Fido you will be my circus 
wri not ride you instead 
Here Rover come boy 


We can use Fido 


Come here dog 
Fire what did Mi. do 
Twill take 1ido to town 
You fido will be my donkey 
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The dog will play 

We can use the dog for a donkey 
We can use the dog 

Good we can pull fido 

We shall us Rover 

Doggy wants to try don't you 


Here dog 


Lets use our god fido 

Fido you're our donkey 

Mi. call the dog 

Here Fido you be the donkey 
That dog Fido can be our donkey 
the dog could be used as a donkey 
Let's use the dog 

Theres one now catch him 

Here comes our dog Alice 

Theres Harry Hellow puppy 

Look its Smokey 

Look at the dog 

Then we will use the dog 

We can use Wobbles, 

We can use our dog. 


Come on Fido, we're going to town. You're as bad 


as Paul COME ON! 


Comej on dog let's go 
PNA Ebel HUAN Te) 
on doggy 


Come 
Come 
Lets 
Come 
Fido 
Lets 
come 
Come 
Come 
Ao Ge 
Come 
Hear 


on 


go 
on 


dog 
to the market 
Fiddo 


won't come 


lead him out of here 
come 


on 


dog. 


pup Come on pup 
The dog doesnts want to go 


M. go for a walk and take Fido 


on 


you jackass 


we go to market 


Rover dosnt want to go 


I will tie a rope a round his neck and pual 


come 
He's 
Come 
Come 
Come 
Come 


on 


boy lets go 


sure stubborn 


on 
on 
on 
on 


The dog 
Mi. and 


you stubborn dog 

now don;t be scared 

little donkey 

Fido! 

didn't want to go 

A. will use fire as a donkey 


hes 


Come on fido. Lets go to town 

Mi, tugged but Fido would not move 

M. and A. go to market pulling the dog 

Mi, takes the dog to market 

Come on Fido! 

fe doesn ™tyseem, to want 1o eo 

But Rover did not want to go 

Well then come on 

Let's go for a walk dog 

Fiddo come on 

C'mon, don’t be so stuborn 

AS and Mi. take the dog for a walk 

Come on we are going to take you home 

Let "s hurry to the market. “This donkey 1s sure: to 
bess tubDOrn 

I caue ta pustiatie scog 

They put the lease on the dog and go out the 
dOOLetOnthe 9s tore 

We “had to gét a stubborn” one 

So they walked out dragging the donkey behind them 
Come on 

M. and A. go to town with dog 

Mi. puts the dop out side to have a prenic 
Come, let %s 90 

The dog is as stubborn as Paul 

Come on Pluff Pluff: woof woof! 

Come on Wobbles. Don't be a poor sport! 

Come on dog 
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It's nice and warm here isn't it Alice? 

A, and J. are in there house. Alice is Reading 
while J. is looking at the fire 

Helen and Sue sit by the warm fire 

A. and J. sit reading in front of a fireplace 
They are sitting by the fire on a cold winter day 
and-A. 11S -reading.a book 

Alice and Joseete are sitting by the fireplace 
Alice is reading an interesting book 

JOsette and Alivce are sitting by the fire 

Alice and Josette are sitting by the fire 

Merch ildrem save cittine by the are 

Piece =e reading ange Jonset 1s 

(we oils ware reading becidime theese ine 

Girls sitting and looking at the fire the other one 
1S reading 

Ae sand J. are "sitting in the rouse 

errs stilhbcold and *snowing outside 

Gne=nrghit Alice and Josette werersitbing tron, ot 
Cie sre 

AlVee 1s “readin o sa book 

AlWGe is OVeT “at "Joe “Shouse in front sor thew tore 
Ae and J. around tie “fire 

Le wasimea cold winter day 

Thevyeare sit Cine Dy iene ure 

AGC Ss ere ad ig mi yartive mt dare 

MBC eG SIrSerte ly iio woe lea SEOs), 

Mice: read, to Ann well 2t 15) "sowing 

Adece Voce te citing at the fire, Alice was reading 
her book 

Mice and Ann tare by the tire place mead a book 
Altvee was reading to Helen 

Alice and: Gertrude were setting by the fire while 
Tt snowed "outside 

I'm glad its warm in here 

Me too 

Mittvee "and Jaare sitting bya fireplace 

Alice and Joset were reading 

Mand Je are reading by the fire 

DeAndre. around, tire: “ire 


Migtce and-sue’ are’ sitting by the fire because it 
is'’snowing outside 

The children are sitting by the fire 
Alice is reading Josete is looking at the fire 
Thestwo girls are Sitting by, the fire | 

MiMice and) slossette are sitting by the tire 
Migice Gnd@Joset are Sitting in front Or tne tire 
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Joan and Kathy were sitting by the fire place 
Susan is reading Jan a story 

Alice and Sue were sitting by the fire 

Then, came.Mother.....! 

Alice and Eva are sitting by the fire. Alice 
reading a book 

Alice is reading Sandra a story by the fire 
Alice will you lend me a dome 

Oh Yvonne what a day tomorrow will be for a 
snowball fight 

Anandy J are sitting in .¢ront.or the fireplace 
A wreade J 100k at fire 


i hear a knock 

I wonder who's tha cawing outside there 
What was that 

ivhert. a noise outside | 

I'm going to see if there is anthing outside 
Alice thinks she hears something 
JOSeCLUCy LOOKS satetlatecurtain.. 

Look outside 

Josette. |! hear something 

Josette do. you hear, anything? 
i,héear a knocking, sound 

iene ats OMe chiding 

betsy play ancame 

{ hear, something 

btwin ka heard ay bird 

Look at the window 

do you hear any on the window 
Listen, toy Lhat 

Look, Out sides. 

basen! 

Jaon I thought I heard something 
Sh, I hear something do you 

Did you hear what I herd 

Look it is snowing 

LoekwJocete 

Look Ann 

Alice was explaining something to Hellen 
Let's do something 

Looks ther: ss a.ateles LOSt kitten 
What, was. that norce, 

Look at the window 

Look at the window 

J. there is something at the window 
Look sds saldpoat 

I here a noise outside 

Shhh I hear a funny noice 

Look at the window 
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A. I hear something outside 
A. I know there's something 
A. Listen I® think’ Ii hear ‘a noise 
7 im Kathy heard something 

axe Susan is telling something to Jan 
-- All of a sudden Alice jumped! 

A. Look! 

A Pe vss getting dark 

=i Alice had heard something at the window 

me Here comes Dad Will you help me clean up Joan 
= Look Yvonne what's at the door 

A. I hear something 

-- An stavk “tor J. 


5/3 

Sn. It's the window 
o% Yes I hear it too 
Sue. It's the window 


J The noise is coming outside this window 
J I'll look at the window 

N Josette taps on the window 

J Alice ther's something by the window 

J eS wliesee at 

J It's something at the window 

sf Yes=it sounds like at 1s coming from over here 
at It is at the glass dooe 

J”. It is comming from the window 

J Something is knocking at the window 

J Something is on the window 

“} There’ vt is ‘did you''see it 

‘lf Whats out there it sounds like a bird 

J some one is broken at the window 

J It is coming from what window 

a, Vooks ‘very cold out 

iG Somebody's knocking 

ie Someone is at the window 


Ann Someone is knocking at the door 

Joan What at the window 

Ann and the windows are frouson 

de It just someone at the door 

Ann Look let's go outside and play 

="= Hellen was touching the frosted window 
Gertrude. let us look at the snow 


We better let him in 

Stupid its coming from the window 
resvcold 

Pest coud ‘Our tnere 

yes alice there is 


Lets’ go\'see What*at as 
Its coming from outside 
Theres something on it 


ehh ire a aioli 
£40) 


wobniw oAg tek ee 
nsoL qu nasi3 om ated &. 
A 5, 
wn 
é\e 
wobsiw etal a 
oot ti 1 I cy 
wobriw edd e*s1 : - 
wobniw 2idt sbiLesvo gnimoo 2 92, . 
WO. siz 35 too. . 
wobstw sd? ro eqe3 ] © 


wobriw sdt yd gaidyemoe : Vat | 


wobniy odt 3s gat fives! ety 
sted revo mort gmimoa @t Ff sAEL vies 
e00b 22 te Ps 
wobniw sad mot} gui ‘mmo> 2 t 
wobniw say 38 gaidszomt eo anus oto 
wobsiw a eib ait mo? 
BS 862 UDY T3501 
brid asthe coe ae ae 20 Fon 
wobniw sd3 ts modord ef of 2] 
wobatw tsdw sagt game . 


= 


noevort ore t 
Ti ; 


wobaiw Rp Fie 
wore ena 


wobniw six Hy 


' P22 FP Pee Pe Ze oe SS 


ei sss. if 
{at —«. 


(Ae eS) eS 


= pS 


203 


Eétis looksand see 

But its awfully cold outside 
Vesiei tsilaktappingknoiuse 
Someone is at the door 

Jan points to the door 
Somebody is at the door 
What? 

Mes eAlice 

It was only the window 

Who tis Sit? 

RO iTsethe ona inty oushear 

J. look and tap on the window 


Yesobuttwhattis tits 

Come hear look I see something 
IWiiGopensthetcurtains 

I can't see anything outside yet 

Theres something there 

Listen Alice 

LtWsmaebighblackabird 

Yess asce@ac 

Abuse rs talkang 

Alieeelooksyaround thescurtain 

Therevisseagriguréeao® a bird out, there 

Gome here (Josette 

Pelivicoksthnough the window and see what 1t 1s 

Juecome here 

Lt Tookselukent ars ihurt 

hook whats out here J. 

What is it 

Alace looks{behind the curtain 

its snowing hard too 

Mibigtookswho rt 1s 

Gone here 

Wiiveeas Tit 

Come and see 

everything is white 

Alice went and look through the window 

There is something outside 

Aliee was pointingoto the tcerten 

Gertrude come here 

Oh oh thedcat scratched a hole in the: drape 
I wonder what it is? 

So one the curtain 

A. looks behind the curtain and sees something 

Come Alice look 

look out the window 

I will look through the window 

I cantitvseeuanything but I sure can hear 1t 


What as: 1? 
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Alice looks at the window 

I know it is Jossette 

Come quick I think there someone here 
Kathy peeks out the window 

Susanesis slitting the cutians 

Alice pears through the window 

Come here 

ALUCe Ris wOpenimg tthe curtain 

Alice went and took a look at the window 
Joan did you break the window 
[thaissaplittle bird. Come here 

A. looks out of the window 

What is it 


I wonder what it could be 
Alice wonders what it is 

I wonder who it is 

What 91-5 sit! 

What «is it 

What do you hear Josette 

I wonder what kind it is 

What is it 

Whats at the window 
Fsetheyemany things theres 

What kind of a shape 

What 1s it Alice 

Whateis, Beek lice 

What/is 1? 

It disappeared again 

What 1s 16 Jj: 

What east € 

Guess what it is 

Looks somethings landing on the window 
Whos ds ei 

Whatais 2O% 

I don't know who it is 

What do you see 

What is that 

Lacan \t seeeany thing 

Huh it's gone 

Alice was locking behind the cherten 
Alice was at the window wondering about what she saw 
Eek a bird 

What's there? 

Why ? 
What's «that §sehinditne curtain 
What is si¢? 

What: is a1t7 

Who tiseit? 

I wonder what it is? 
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Were ‘did tego 

[se there ‘any thing out there? 
What? are vou starinp at 

Whot tis: ict? 

cannot’ tell who 1f is 

Jan is wondering what Susan sees 
Who is it? 

What do you want? 

Eva is asking Alice why she is doing so 
Is) there anything out’ there 

What should we do 

What do you want 

What is that thing? 

What is it 


Lets a burd 

[<thank® atsp ae crow 

ies: tae ba red 

bewasse ay bard 

It 1s a bird! I wonder what type? 
I don't know come and look 
Jossettesat's a Diackbird 

Iits ‘a* Dard 

it sta" bard 

Yes@ats#®a bird 

lt? looks. 11 ke* a erow 

lt 2s @ bard 

Lets: “a bard 

Lt as a¥ bierd 

Look” 1171s" a" pageon 

Lt dooks= like" a crow out there 
Lteasea bird 

hes 2a bard 

125) a4black bard 

Oh Naiws® justealy bird 

lts-ae blackbird 

Lt 295 ae bard 

leas* a. bard 

Looksat} 1seay bitrd 

tse on ly as crow 

See the bird= out there 

Alice saw a crow through the window 
Alice saw a crow on the window sill 
Lttstrare row 

its ap crow 

Look isn*®t ’1it lovely 

Look a®@bird’ J; 

Look®* its a bird 

i#? looks” like*a’ black bird 

lt’ is only “aibird 


stot tuo ers sy edi Badoe) 
ei 31 


wid 
vt pana 2 


sid B 
baka S5nte la F 


>> > > 


Free te re Ne 


Gp) Gi 
ay) Se 
° ~I 


cd 


Ma Ey, ye he Cay Ca ee ee ae ee eS 


ee) 
b 
8 
fa 


Look its only a bird 

TGs salt rd! 

There is a bird out there 
Aba rd Tis tat tthe. Window 
eis? ta Ob iMed 

Oh ies #)uwstea bird 

Susan sees a bird 

EG sea sb pred 

Look Ga iba rd 

Alvce poinwed st *the ‘bird =imethe window 
Look Si tsita ecrow 

Gould that *bird“oftdene 1? 
Wook at Mista ciucetle bird 
Puts eae lackubird 

look at the bird 


Des sae very pretty bard 

ine Dard as yon.a railing 

AMD ragkbiyd:. Pele tasteaeband on ats toot 
The bird kept on sitting on the window ledge 
Its black and white 

Alice looks out of the window 

The? bare, 16a tblackibird 

He must beletrom the zoo 

A bird at the window 

Thersbiicd ssi tein & omethe eran tl 

Mei sive eb ied 

The bird has a band on its foot 

A (bird with tacband*ton his leg and yellwo onhis head 
Tive ebasrd: ad esi tt ing Jonith er raul 

Dilrs sa Cannier pigeon 

ook #at shismles (therest@sione Spaper on sit 
the bird is black and white 

iG swa acetbird 

it hasesa bland fom 1 esitlieg 

He looks tame 

ie has a neve--on eats: leg 

broek a "> nock . biock 

it. Wasa tage ion Us? Sfo ot 

aeb aed On ya, snail 

Icok “tt. Banded *on, ‘the ‘fence 

ft tis ta tbeautir 

Thereiwas) a %arroteton the rail 

The crow was black and white 

He's *pret cy. 

This) ais “a )biig ‘black *c row 

They slook eapethe bard 

A pretty bird freezing out. there 

The *bired “sta blackbird 
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It 1S a magpie 

Te sures cepretcy andi pi 
Lease DY it ty, 

ihe Dirdeice looking 

ihe Dind=asebiack and whate 

iets USena, Dard 

Les) abimd 

Lots ae peetry..Dard 

ihe, Dird ersesittinp on the raid 
The bird has a tage on its leg 
There was a 

There was a band on its leg 
What a nice crow 


A little black bird 
The Diradysits on a wandow si 11 
Look at the pretty bird 


Look at its pretty beak 

It has white on check yellow on beak and all rest 
black 

he mus G De ung ry 

The bird was fare im that part of the contry 
it. Looks very nace. lt has a white. black and 
yellow head 

Suddenly they see a blackbird on the window sill 
The bird has a yellow beak 

see fhe white pouch on his cheek 

It has a yellow peak 

He has a yellow bill and a white cheek 

This 1S.-a goin 

It has, a cheek patch and a yellow beals 

It got big eyes and a yellow beak 

It has a white spot on its eye 

iM. LOOKS a5 10. 1t wants in 

Its got a yellow beak and a white cheek pad 
It has a yellow bill 

look at ut 

it's got a yellow beak and a white patch 

He has a yellow bill 

Tesenoteawptackbiyd 1t a Ccarrien mi veon 

Very interesting 

[ts got a yellow becke 

It has a yellow beak and wite on the hed 

It wants something 

It has a yellow beck and white cheeks 

There is a parrot 

The crow had a. yellow bill 

He’s got white cheek patch 

and a yellow beak 

Look at the big white spot on his cheek 

The bird Jooks in 


ot idw si 


 Brid ¥t3 97q 8 at 

Lisy eft no gnissie ef brid»: 
ool 2tf mo “Syst 8° cai brid: 3 
s 2aw otodT rf 
get oti no based & esw erent " 
wor> s2in s 2600 
i brid Asefd olttil - 
[lie wobatw s no 2si2 batd aA? 
brid yviteTq sit ts Aood 


1 


Ased yiteto 2etf te Aeod 

j291 Lis bas Assd no wollsy Joaia fo elinw 26a 31 

tosid 

vrgmd od Seum 31 

yrinoo eds to Iteq Jsdt mf Stet 2BW bad @AT 

bos Aps(d stidws 2s J] . Sara YEev exeeL GF 

baed wolley — 
[lie wobarw sft no briddosid s ss2 ysds yinshage 
deod wolisy s asd brid sar 

feeds 2fd no dovog otidw-sdt ssB 

dseq wolfsy s ged S1 

jesd> stidw & bas Ifid wolfey & abd a 

byctd 6 er 228aT 

zlesd wot ure s bne gdateq Asesd> s 28d 3] 

ised wollay & bos esvye gid gog 31 

sy® acl mo Toqe strdw s apd #1 

nit etasw tf ti es edool F. 

bsq tsado stidw s bas asad woklsy & 26g 29 

fftd wollsv s. ead 21 

34 is dood 

dotsq stidw s bas Asod wollsy ste . 

Iftd wolley 8 end 

nosygiq 1sitts2 6 tf briddpsld & jon i a 

7 


ui aaa 
\ etaed wolloy 
bed sXAz 9 ot iw bas teed 


a 


wolle 
ATL. iy So 
2aserts sii io 


We an, eae 


He (15 “aimice ‘color with a white dipple 
It has a big beak 

a bird with a white sheek 

The magpie was investigating. 

It “looks cold and Nungyy 

It had a beautiful head 

The bird looks haungry 

He has a white check 

Alice and Josette have seen a bird 

Die virTis elt Sorry tor the pird 

The bird has a white cheek 

The bird looks hungry 

It was black with a yellow beak and white cheeks 
It had a white mark on its head 
Look at its beak 

Who broke your window 

isn't she gcute 

It has a beak thats yellow 

My name is Polly 


Its cold and probably hungry 

lt sounds the same as betore 

See, Ne Ss Gpening has mouth 

He a5 #s tabtime CO Sie .A love lyesong 
Ith ink ets: nun ory 

He is very hungry. He is opening his mouth. 
He Wis t De vsinoing 

He looks cold 

(Cus. Singing 

Tire "Dard as) "sare 

It looks hungry 

I wants an food 

Its making a noise 

Wook ca tit "call 

I guess it wants in 

Look ‘the’ poor thing must be frozen 
Pers Mune), 

Te us sling 1g 

Teve (stig ee Loud y 

He's crying 

It wants in 

Listen here, bird go away 

Took @ts. simteing 

Look he is making a noise 

Te Was something on itd leg 

He's saying something 

The parot was sing 

Gertrude looked at the crow and it cawed 
He wants something 

Pook 1 ton crying 

The bird is singing 
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He is caying because he is cold or hungry 
Look at him chirp 

The poor bird must be hungry 

Dieisatryane ftoaget in 

it wS caskingofor food: Alice 
sings nicely 
It is opening its beak and saying something 
He wants in 
Its trying to say something 

The bird is erying 

= The bird is hunger 

ie He opening his mouth 
Line. I think it wants in 
Bird cheep cheep 
Eva. Look its opening its mouth 
Sandra It wants in 
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ie Listen to him sing. Isn't it pretty 


N, The bird is hungry 

As He can talk 

Polly ef course I can 

5/10 

Sh. Yes 1t is hungry 

J Don't you think it does 


-- Why don't you get some food for him 
a I think he is very hungry 

nil Maybe we should feed it 

J Let's give him something to eat 

J Look at him Alice 

nit Should we let him in 

J Let's let him in 

7 I think he wants to come in and get something to eat 
ds What kind of bird 

J Lets feed him 

ri What a nice noise 

J lets feed it in 

a shhould we let it .in 

a Lets bring the peor thing in. It looks so sad 
J Get it some food 

J See 

P it sould very pretty 

a. Delile letyvhine in 

= No it's hungry 

AY Thisvaseaabird 

J Could we let it in? 

-- Look Alice 

Ann He wants to come in 

e- Hellen is pointing to the parot 
Gert. He looks like a pet bird 
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I wonder what? 

Should we bring him in 

Listen 

Who has some food? 

He must be cold, it is snowing and windy 
Should we ; 

P think ates lune ry: 

Eets ‘ge @-something = tor !rr-toveat 
Petmust be*iunery 

Lets give hime something 

POOR sth ine 

ATE€e*lookeae tram 

He *mus:t “be hung ry. 

What is it doing Sue 

Maybe he is hungry 


Why is it doing that 

Sees ASineing 

A¥ice™ean let that bird in? 

PD wonder what “ve rs trying *tos ay 
Re s* hungry 

betsewet Poliveain 


I have some bread in my pocket 

I have some bread in my pocket wanna feed it 
Hees ssomeebread fon iam 

IMhave something to feed him in my pocket 
Here /is “some 

JOSetces public apiece Of bread cut ot wher pocket 
Pm *coing o'erve ft Some bread 

HayaMlCve @cot somes bread) can teed) him 
let's! pivel pees onething “to eat 

I have something here 

Lim coing@outeto feed: the biurdusiome, bread 
Yes ti Have*bard rood sand"dried corm 

PEEL eive: £t tome *food 

I have some bread 

bets Spive “vt some ting to eat 

liliave- “some oread lets teed it 

I have some bread in my pocket 

I've got some bread 

Let's give it some bread 

Lely? give*ham food He must be starving 
Wihave “some™ bird seed 

What is that a potato 

No but I could give him some bird food 
[hl “give 2t Somewbread 

Il “give: rt something tote at 

Eel putitim 1 my *pocke't 

AYA ce 4s. "taking yout some Dread 
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Lets feed him (Alice got some bird seed) 

Here I've got some bread 

I'll take it some bread 

Let's feed it 

Indo 

I have some bread that I burnt 

I will give him some bread to eat 

Here is some bread crumbs I have saved 

I have som bread 

I have some crackers in my pocket 

Here "Ss Some Dreadefor sist 

I have some bread in my pocket lets feed him 
Lets give him some food 

Susan 1S going to give it bread 

hive Ot something to o1ve) ham 

Let's give it some bread 

Eds 1S. tou teed a6. Alice took some stood out ot 
her pocket) 

Alice pulled out a potato from her pocket 

If we give him something to eat maybe he'll get lost 
I wonder if he's hungry, let's give him a piece of 
bread 

I've got some bread 

Lit give him “some abnaed 


should we lee) ve in? 

How threw the window? 

Open the window 

Well you open the window up and feed him 
Should we open the window? 

Let's open the window so we can feed him 
It Looks dike he's ready to fly 

Open the window 

Open the door and let him in 

Open up the window and let him in 

Why don't you just open the window 

But can you open the window 

Open the window 

Open the window 

Open it and feed 1t | 

bet seiet, at cine lice. 

Open the window 

bets. try sane ica tenuut 

Let's open the window and give it some 
Open the window! 

betisvleétol te inveandseed sit 

Why don't you open the door 

If you open the window he will come in 
He will fly away if you open the door 
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Let "s* open’ the’ window and let’ it in 

Open the window and get him 

Hellen is telling Alice to open the door 
You have to open the window 

Why don't we let him in? 

LetisA dete hamrin 

ety it ain 

Lew siiletihame in 

We should give him some warm air 

Open the window to feed him 

Why don't you let him in 

You open the window and feed the bird 

Open the window and give it to him 

Let's open the window it may want to come, in 
Detsi det him in 

Alice open the window 

Go open the window 

If you open the window the bird will come in 
Why sdont te youre him ain 

Le tihine an 

Why don't you open the window and let him in 
Open, the wandow and’ let the crow in 

Alice could you have broken the window when you 
slammed 1t on the way in 

Open the window and let it in 

et Wse ceede lim 


Open. the- wandow and Wet him in.) He 1s cold 


Alright) but just tor a while 

Yes that's just how 

Helen opens the window for the bird 
So Alice opened the window up to feed him 
Yes' feed it now before it flys away 
Alice opens the window 

Oh nowhe "snot 

He won tacome 

My 1t sings nice 

Come in bird 

ew isle its Uke cpa tar Otay Pet 

Yes: it-waill open 

Give it food know 

Ali eronts 1 owid 

tts singing a tune 

It won't move 

[t won't. come in the house 


[t's not’ scared 

look its eaten all the bread 
Dts open 

Okay I will 

Lee le tathesbird si 
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pee he is not going to come in 

Alice opened the window 

So she opened the window 

Alice opened the window 

Alice opened the door 

Then Alice opened it 

Okay 

Come in birdie! 

Okay 

Okay (a. opens the window) 

I think he is saying he likes me for doing it 
open the window to feed him 

Ves wil Wit eve toh imed tH 

Alice opens the window and hopes the bird does 
nOtatly in 

There,,.thats good 

I will open the window 

Alice opens the window 

Alice opened the window 

Kathy opened the window 

Susan is opening the window 

aye teal ee teed a1 

I have opened the window now I will let him in 
Okay 

Alice open the window and the crow came in 
Okay come an lattle bard 

Gome sin Ihttle bard 

Come in Polly 
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5 Mark and Mary are going to shake hands 
M. Hello 

— Hi my name is John what's yours 

#3 Anne Tony just met they like each other 
hs Helo 

oe Good morning Alice 

= Hello. «How, do you do 

ac A little boy and girl are meeting each other 
ae Peet le py sSemeetine sau lattle spar 

ae girl and boy meeting in park 

a3 Hi my name is Jane what is yours 

=" Hi Paul 

A. Hello Paul. How are you? 

oe Hello 

-- Hello! How do you do? 

Marie. Hasiwho) tare you? 


M. Hi there my name is M. 
Mea) lpia 

M. Hello 

Mo Hi my names M: 

= He lito 

oe Hel to 

-- Hetty and John just met 
Be Hello 

lis Heda 

4) Hello my name is John 


= hel vouPreten 
ae Hello (susien 
Ge Hello my name is Cindy 
dite How do you do Paul 
te Milittle by andiecini “are about. toe shake hands 
ie Denise and Robert have just met 
ae John Mary two people meeting saying Hello 
aie Hello 
oes Hello 
=" Hello 
-- Hello rodney 
li hello Susan 
te How are you Sally? 
he. Hellow kid 
an Hi kid 
-- Hi 
oa Hello, How are you? 
M. Hello Marie 
M. Hello Jean 
N Marie and Jean meat far the first time and shake 
hands. They each have something behind there back 
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Ha 

Hi 

Heiosime), 

Held oe 2m M: 

HeldopiMs 

Hello. 

My name is J 

Hello 

Bill meets a girl named Sue 
Nice to meet you 

Hello Anne! 

Hello Joey! 

Hi little boy my name is Mary 
Hello Line 

alice and Paul are talking 
Hello what's your name 


Mark just asked if Mary is five 
My name is M, 

My name is Susan and I am in Grade 1 
My name is Anne 

My name is M. 

I've got some thing 

My name is Susie 

I'm Michelle 

hil 1 amsBlene 

I will show you something 

How do you like my dress 

Do you remember me? 

My name is Sally, What's yours? 
My name is Sally 

My name is Marie 

Hi there my name is M. 

ime Me 

my name is m 

bam four years old 

My name is Mary 

My name is Betty. Whats yours 
Hello, my name is Diahne 

I am five years old 

I am 7 

I am Joann 


[inbaacirl 


(Wir! OGG Ue EE EE! S: 
! 1 1 i ° e e ° e e e ° 

a} 

< 


Do you know my name 

My name is Mary. What is yours 

My name is Alice 

I am a baby 

ive got a surprize 

You mean me 

You want me to sit down with you give it up 
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do you like me 

Hi 

I am Wiwce, Who are you 
[navettarpretty doll 

I am Marie 

My name is M. 

Do you like me 

I have something precious 
My name is M. 

my mame ws M. 

My name is Sue 

IP inv ome 

Palivemati ai Lill Aves 

Init aveminita: big house 
Did-you say hello to me Paul 
Paul asked Alice a question 
My name is Sue 


I am not small 

My aname™= rs J; 

Il am in Grade 1 too 

My name is Tony 

My name is A. 

Sordomsl 

Myemames 1sewertery 

Hig iy Imamey Lso.Prey re 

hi! my name is Mikeal 
Boy I will show you something 
Hows do you-diuke my dress 
Ohiwyes Ido. Guess what Ive got: 
My name is Dave 

My name is Kevin 

My name is Jean 
Hathieresmyaname 15 J 
ane Ji 

Mye names J* 

Mya ianes us. Je 

Hello my name is May. 

My name is Tom: 

My name is John 
Denavesaubie brother 
lane five andeauhalt 
jams 7toe 

[yams Paw 

mia boy 

No! but my name is Robert 
My name is John 

My name is Bob 

I don't know what I am 
ive got one? toy Susan 


2boL sep goissemoe ove 
Mel omen YM 

Mozk sre 

3152 2f Smet 

suo « 

-SvVA/ILIG Pil te eWab 
szuonl gid & ak ovel 1 me 
[ost om oF ‘oftod Mae voy bid 
NOLES ¢ soifs bodes Iupt «ee 
aub er omer YM =e 


L et Smit e 
oo3 | sbst) ff ms 7 

yaot 2l omen Yt 

A eit oman a 


* yrsltsl 2f agen YM 

attoid 21 semen yr EH 

fsodiM 2i ompa ym tid | 

gnidtence voy wode Ifiw I a 

2esTb ym skit ra ob woH 

Szog sv'l tedweesdd .06 | eee tH 

oval 26 Siem 

nivel 21, Sen Y 

fg9l ef SmBA 4 

Lb 2f omar yin oars 
1 


” 


Lat onan 

~L et ome 
Bll ai OmLs nt aa | 
“mot aL | 
rift 2i : 

: ike se | ova 
re BASE 5 bas 9 t% ms 


{Cpe cicen 


Se ees 
5 
+ 


O? 
= 
=) 
Qu 
< 


oig 
© i 


ese 


Il am fine 


I'm the king of the casale 
do you like me 
I'm wendy 
I'm steve 
I am Paul 


is haves anpycittyebogk;t that has lots of pictures 


inside 

pea ake an 

My name is J. 
I like you, but do you like me 
I have something precious too 
DAVeWwCot ja surprise 

My name is M. 
Mypeame: eis SB atll: 
hom Harry, 

1 \lawe an ja‘ chousie 


My mame ens Dick and I to also live in a big house 


Vesp ely saad hel Lo to vyour lame 
Alvee asked. Paul a question 
and my name is Wade 


Mary is showing him her doll 


Look what I have 


Secs Goul 
WanteatOsecunvw dolly here ishe as 


pais 


i= my doll 


ih thavies a: dodl 
seemny dod 
Sec yy mLGceyedol hy. 


Anne shows her dolly Susan 
book <t my-nice doll 


Look Paul 


see my dolly 
See my doll? 


Here 
ina Ss 
icheas 
thas 
fii 'S 


Woo ky caste, 
HS my, dod} 
isSe inves dol 
As wy doll 
1S) my doll 


See my doll 
lehaves as vemuendy this musemy, friend 
Tha S\ aes ay. mew dold 


iiheasy passe mys cdiowaly 


I have a new doll! 


mme Cty doll 


M. This is my doll Ann 
leer 


Theis, aes «Adacces ‘mya idol l 
Do, vy Opel thee myedoldly 
Dos you ike my doll? 
Dh Ss auSs Ua Dest dol ly . 
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is dolly 


Do you want my dolly 
i finally got, my-sussy briussy doll 
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sis See Myedohiy 

=e pe rithave ta dobt 

=e look* at my.doll 

=e see Tigotia dolile 

== mee mMyidoliyreani? 

Jz(boy) Here isemy pretty doll 

M. andstivs tis my doliel love) her 


M. Look at my doll 

== Heres is, younsdell 

M. fehbave tandem] 

M. Soehave DPAcherehit ris 
ie Her name 1s Q% 

Sue. Ivhave a-doll 


== ChisMUsemy edo Lisusie 
a This is my dollly. Her name is Cromwell 


M. Mvhave ance nde ht 

= Lies Sassy edo ie 

sue. Hoty OUsWant “totplay wath dolw 
6/5 

ae has buond hair like me 

M. ht has ebveondsraiy 

= Dichewed*this “hole “in ham 
=e She's got yellow hair 

Sue” ome has “yellow hair 

= Orehas blonde thair to 

Me DG Ushededol i 

M THESIS. aiave byes peceal dou 


ie oie fs Gaerae doll 

M. Lookeaeimny doll 

== shes cute. and has mice syhaiysGsheG@has nice eyes. too 
wy.) (boy, toes tesiiethave pretty velvows hair 
srs Her name Tus amet 

= She's got yellow ‘hair 

on my doll has hair 

mi and she talks 

= She has blonde hair 

aye she got yellow hair: just like me 

ae Hep harrerscug1y. 

nie she has hair 

Her tame yrs ioaily 

Her name 1S ‘she lly 

She has pretty blonde hair 

She has Blound hair 

Her name is Susie 

She has pretty hair 
Annashds the same ecolour shairtasaindo 
Her name is Alice 

Her viame “isi eAnly 

Shetissalsov4tivears old 

Shesis meefaverrte doll 
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see she has blonde hair like me 
Her hair is blonde 


She has hair the same color as me 


Hey, tame as, Cal 

Her hair a pretty color 

Her name is Susy 

PE -Spre tty= as) ttt 

She has yellow hair same as me 


This is my doll. She her nice hair 


See her nice blonde hair 
She has. blonde hair like me 
Her name 1S susie 

She has blonde hair 

Her name is Hellen 


Her hair is the same color as mine 


My doll have blond hair 
sie says 1t has blond hair 
Her name 1s Betty 


I have something 

Diese Wei Nth ty = alti. i lnukomest 
Oh! he needs some flairs 

she 1s coming to life 

she 1s brand new 

Shee Mon Mys havior eco dou 

My do-Gbk ais nice and-neat 
Doesn't she look nice 

On wie Natemco. Lose her 

Slicwom nce 


love: her and shevas my -tavi rove aol. 


LS cael ove snes 


She 1s" brand new. Want to hold her? 


She shines like the sun 

Eek my doll is magic 

She's not to say that dum dull 
She's so clean she shines 


she has a pretty purple dress that gloes 


She is radio active 

she is very bright 

she has yellow hair 

She has pretty gold hair 
ers ane se aeel OL 

ii Satie > 


She 16 very clean 


Doesn't: she look good - I just washed her 


All of once the doll juke 

Do you think my doll is Pretty? 
What is your hobby? 

Disson. Sune .can Cry, 
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1 dove her. 

[Sh “teshe pretty 
fi gike my. dolly 
Pelike, mya dod. 


f think shets+ so .pret ty! oom! tayour 


Would;you. like. to.hold her? 


She 
she 
She 
She 
She 
She 


1S 
1S 
1s 
my 
aS 
1S 


pretty 

my best 
NMYeFovourite dolly! 
bese doll 

aapretty doll 
Dearne ni! 


Isn't she cute 

She my favorite 
Sieshasyappank dress 
Doy vou dakewnex 2 

Her doll is very new 


No you don't what is it then 


Yes.if ds. a-nice dol] 


Go 


Si ght YQouwuDn 
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I think Cromwell. is a funny name 
oi ts SUG w Dicey. 

VOULMULCOm Abe SICh IC AVC Drew by, 
Heteem oan) acta is ec 

Ie cM ies Dee Sei Lee at 06 

Put her at home 

Watertaleyoussec mine 

You, likewher but don't 

[Shaye someting prettier. tian soursdold 
Diced smeDMe key Dut NO: tanks 

Can 1 play with, you.dolly 


then why did she say that 

Do you always hold her like that 
her tace iS-ditferent.than, yours 
Don't want her 

hb dons telikeldolis 

Wits Jike thessun golden 
Sledempeegiiy la kemy. OU 

Int? s thewsaneacoloreasa yours 
fpdonit Play Withe dolls, | 

You, shouldn’t play with, dolls 
New bet S wed Taln S Ulin 

My big sister has.a doll like that - except her 
name is Susan 

What's happeneing 

io buke (her. loo 

No! she is ugly 

I read books 

She. saaanice “dol! 
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I like her 


You keep your doll. I want to show you something 


inivke trourhdol! too 


oad 


You like your doll but I have something better 


I bet you can't guess what I've got 
sure lL owoulde,ythank you Jane 

I'll show something better 
Yesesheris agnicesdol ly 

Yessshe us agnicendolly 

who gave it to you 

See my ibook 

tehave Ssomethine too 

Thats a nice doll 

She's (pretty 

What color are her eyes 

I have something better than that 
It's new 

You! vesaedumydoll 


a book: 

[ihaveseaenice book of pictures 

This 1s my new book 

This is my book about trees 

I have a book on trees 

This book is very good 

It aS, aastory) book 

Buti Woegotysome things bettexiyepa book 
ihwsivas aebook 

It's my, book 


igdakegmynbpoekeitris a-very nice DoOok™ lt is: a 
piceure book 

lSsnewe ati realvpre tty 

This is my book 

DP pote bDookegeiaestolérirom School about trees 


do you like by bood 
and I have this, book onttrees 
Look at my book 


My surprize was i finally got my agricultural book 


Thise4ss ae book 

Iv lakemerees 

Thisaisimys books ony trees 

See the book I got from the library! 
Well now how do you like my book 

I read books 

You should read books like me 

This is my new book 

My sister wrote a book about Susan 
See my book 

This is my book about trees 

Do you think my book isnice 

Thais book as abouu trees 
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TASS ane tb cok 

Thais Tst myth cok 

Look at my book 

Seco mys book? 

See a book about animals? 
I've got a new book 

How do you like my new book? 
Ivwes pot @ibookvabout!itrees 
thistms my ned biook 

peer nyatredibook! 

Paul® should her a sp book 

see my book 

Ltt 158 ae biook 

Thistas*my. favorite book 
Want to see my book 

ly hamet tat book 

See my book 

He’ iss showinerher his® book 
Looktatemy dibrarsy book 


Can Leseec 

Look Wats theana ces paeturesraime it 
SecoaAll thes pictures 

ligiok Va tives Cisererente trees 

itehas@di fre rent® treeseanert 
Utthassmrccapierures in 16 

[tse Lulimore colored= pictures 

Gan youssee the womderfull pictures 
Look pretures 

Look at thespictures 

tele seevlOteotenice  plectures an iat 
Doesnt atthave pretty pictures inside 
LU hast anlot or pictures 

[ty got piletures™ of trees 

Help? See the pictures in my book. 
See a1 “theveolorful*pvetures. 
Theretuss pre tures™ in this = book 

it hasthundreds ofepictures 
itthasssaxteen pictures 

this’ bookias fabout trees 
itthaselotsPotepreturese oft trees sec 
Looks ateaiietherpactunes 
[tthaseconiess ine Lt 

Seenallethet pictures 

they shavesnice pictures 

These aré pictures of me in winter time 
My big brother drew the pictures 

lt Hasepietures®in 12 
liphasepictures so, ditterent trees 
Jus tilooktat@alieths picture 
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It has lots of nice pictures 

Look at the pictures 

Look at the pictures 

Look at all the pictures 

It has pictures 

It has many pictures 

It's got pictures of planes, cars and trees 
Took iat thie iid ceripicture's 

Mt thasitaliedifferent kinds of trees 
Look at these pictures in my book 
ook at the: mice pictures: 1 ait 

Look at that picture 

Le rs aspicture book 

Ee sts ka ioverures 

Ite chias. sgoo0d epi ctiure's 

It about trees book 

Look what pictures it has 
Dtwitasidmererent trees: in’ at 

He is showing her the inside 
DUssyeo taruc tune stot thairds ain 1b 


Its cali, Ail kinds sor trees 
Kookvat themnice pietures in it 
Oh! my book needs a dust cover 
Look at the tree on the cover 

It is brand new 

be as a favorite book 

bt ws neat too 

tsa ivery, nice. book 

ander & calated fol ree's’ 

It's about trees 

Helover sit 

ee) Usitre ove nie 

CO i sitbavan drew 

Khewninesabike a baldiof fire 
Help! my book is magic 

and ‘thiis is gorge washenon chery tree 
a) UStietc Ota tetoodays So a tasnines 
Tt has Silvemyon the front that glows 
les Sradicgactive too 

ise shias MlGCES, about trees 

It sure does shine like the sun 
It's about trees and its new 

Look how it shines 

tiki sitred 

le@cs drt a tsitines 

hts: shiny too 

Dim going taikeep this book 

Then he shut it 

I like it very much 
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[terse usteds nice as; mye dod 

This is my favorite book' Just like your doll 
See 1t'S bright red 

I~ tzrke vt 

J. Isn't my book very pretty? I really like it 
I like my book 

I like my book 

It helps me to learn more about these things 
Pe Slice ash ce at 

Le 1sSgood=for school 

[teis ar book that as my favorite 

This is my favourite book! 

Hey aS de pretty -book 

There is a beautiful tree on the cover 

FOwis very shiney 

It is my favorite book 

Do you like it? 

It 1s called Mikes book of Trees 

I have just got the book 


He dosnt have nothing 

Look: there 1s Tom 

There is a boy I know from school 
There is my friend Pete 

See my firend 

Theresis my friend P. 

There m@1s =. 

Maybe P. want to see it 

Har Look 2ts7 P), 

There is my friend P. 

Hey theres someone 

Wook= there 20es eri 

There is Bob 

Did you see that theres John 
see that boy over there 

see that kid he has a big mouth 
Look at the boy 

lets show randy 

He's a martian 

ther is paul 

That is another boy whom has golden hair 
There's my friend Gordon 

Look at that persons head 

I go to that school 

Here comes my friend 

Look thers Paul 

There s my big brother 

Look at that boy 
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Edis: pss phe school 

I wonder who that is 
There, is. PB. 

That's my brother 

Look at him 

Look there goes Phil 

See Him? He is my friend 
Look there goes my friend 
Oh! Look! Theres Michal 
Lets go play with him 
Thats my best friend 

That, is. my, friend Mich. 
That aS6-myietriend Gary 
Whoes he 

Who,as- the .boy,? 

Eook ‘there 1s Paul 

Oh steres, Py 


Look at that big boy. I know him 


Looks theresee.. 

Hes my brother 

Look a boy 

That boys name is Stan 


Hey you nut 

Hey, Lom over here -- 
Hello Harry 

Hey Pete come here 
Hi Mike 

P, come here 

Come here P. 

Hey P. 

Ha .P. 

Hay. Pb. 

Hey Phell 

Hello Phil 

Hey Bob 


Hey John come here and play with us 


ha kid I can see you 
Hey sucker 

Hey Johnnie 

Hey randy come here 
Hey you girl 

Paul come here 

Hey Charlie come here 
Hey Gordon! come here 
Hey kid 

Hey John 

Hey boy 

Hey Paul 


Hey Bill, tell my brother to come Were 


Hi 
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Gordon: 
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Bob. 


all. 


Hello, Bob 

Come over here 

Hey P. come here 

Pe come ere J, Hay P. come here 
Hey Phil! Come over here 

Hey Bali? 

Come on over Athens 

Hello Michal 

Jim, Jim would you like to play with us 
Hellop John come here for a minute 
hey mich come here 

Gary! come here 

Hey Michele 

Hello what are you doing 

Paul come over here 

Hey PP. 

Hey John come here 

Come. Ne ren. 

He Peter come here 

He jisecalling to the boy 

Ha Stan come here and meet your new neibour 


who said that? 

Who's there? 

Who are you? 

Who. othat girl 

Lovers 

Who/is it 

PS tid. toe OU eG. MM: 

Is that you talking 

who is it 

I won der who that was 
Whose that? 

What do you want? 

Yes? Who asa lis 

Who are you? 

you two love birds 

I wonder what there talking about 
What are you doing? 

who are you? 

Who are those guys 

WhO, are. yoy t 

Who are you? 

Who are they? 

No because you are with a girl 
What do you want? 

Who's that 

Do you have a girl friend 
Hey whats that 

Ion t toa oun and Dianne: 
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Who are you? 

Who is that 

Who are those children 

Who are you? 

Hu w-w-what 

Who are you 

Who's over there? 

Who is with him? 

Why. no I will not Interup you to 
Oh hi! I remember you! 

WhOe ls “thatectri: 

EVIL cisssttCing wut a gir. 
Micheal is that you? who is your friend 
Pierre who is your friend? 
Michele dosent no who they are 
Who are they? 

Who are you? 

I wonder who that is 

Tonya Suwa tliat) 

Who are they 

WHO CALLED me? Where are you 


We said that 

Its us Dick and Mary 

Would you like to play with us? 

Come here 

Mike is on the road 

bowls sour oriends 

Paul VWooks “and sees J. 9G M. 

NSS ANE SH MIE, 

Prof. and Paul, on one side a J. GM. on) the other 
CoS ore 

They are «divided. Dy va fence 

What do you want to show me 

We gre on the other side of the fence 
The children are going to play 

We are not love birds 

come over here and I want to show you something 
I have to go now! 

its us rodney Mark and Susan Norish 

Ha Ha Ha I'm on the road and you are not 
I beneatlsy MO us 

Who said that? 

Your standing on the road 

Come on this side of the fence 

See him 

No I‘m his next door niebour 

It's Peter and Susan 

Bill has seen Dianhe and John 

Whats your name 
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ee The children see each other 
M TGs. P:. 
M My name is M. 
M. Come hear P. Come hear. 
Bro¢ . The children wait for him 
N, The children are seperated from each other 
ies He is on the side side of the fence 
Ns No come please we have something to show you 
"- We got some new things 
= Lewiil begrightkthere 
== They raveglocking at each other 
-- My name is Elene 
- My name is Michele 


A. its me 
-- The children see each other 
-- Iteis Alice, Paul... .Come over-here 


-- P.scan*tesee us 

-- Oh that Anne 

M. We are J. M. 

-- Its me John. I am over here 

en Mary isshowing the boy something 
-- Wade see my new book 


ae They are talking each other rowdly 

a Dick gig Mary call him to the yard 

= That! S my daughter down there 

- -o-/- They are ian the park 

Moms. Ue Wants, »;. to come over 

Pama scomingico J. G M; 

Mireisweal lance P* 

Where are they 

Jerand) P aarertriends 

There is a man on the balcony looking down 
What do they want to show him? 

That asa Alice si yard 

=- Do you want to, play dolly with them 

<2 there looks like a fight 

-- what are they talking a bout 

-- Those two should ask Johnie over 

“= They are telling their surprize to Randy 
= Their chickens 

-- Alice and Bob are friends 

-- My daughter and his boy friend 

Mr. Rock. Look! there's my little sister 

ad Who are those kids 

Prot: Paul sy ine myoroon 

Mr. Brown. Look there playing house 

-- I am Peter's father 

Nu Bill says he hasn't seen John's big brother 
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snp and Betty are talking through the fence to 
au 

Tom and Mary are in the park 

J. 1S going to see J. §& M. 

They are talking 

Jim Mes are sicaring. P. 

Jia NM. meet 2. 

Jean and Marie are looking at Phil 

The children are on opposite sides of the fence 
Athens did not know whether to, because he may 

interuped 

Alice is standing and talking to Michel 

Look! Look! who are they? 


See the children are making friends 

The children are talking to one another 
Alice and. Joseph are talking to Paul 
Jama Man Cans te cgeteraul 17 

Theres my son 

Powares Locking for M. Gq J. 

Susan and John here 

A man is pointing to them 


Gomejheye 

Come on in the yard. Tom: 

Come on! 

Come here Pete 

Come here Mike I want you to meet her 
Come on over 

Hurry up and.come here. 

Come here. p. 

Come where. F, 

Come. over here P. 

Come here 

Come here and I will show you 
Come here Bob 

Come in where its freezing fresca 
come here kid 

comon dont be a scardy cat 

Come here=- 

come on over hear and well show you something 
Hey Kid come here 

come here 

Hey Charlie come on over 

Come on lets go on the swings 
Come on 

Come here, 
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Come on over 

Come here p. 

Come here. 

Come here 

Come here Bob 

Come inside the gate 

Come on over P, 

P. come here its me J. 

Come here please 

Come over here I want to show you something 
Come over here 

Hurry Athens 

Why don't you come over here? 
Hurry Jim 

John come here quick 

Come here 

Come over here -- 

Paul come here 

See me snap my fingers 

Come over here Paul 

Come on here Paul 

Come on John 

P. over here 

Come here Peter 

Mark 1s telling the boy to come to them 


We have a book 

Tome look at my new book 

Look at my book 

Look at my book of trees 

See my book 

Lood at my new book 

Do you want to look at this book 

Would you like to see my book 

This is a book 

Look at my book P. 

I have a book do you want to see it 

Do you want to look at my book 

See our book? 

We got a book about trees 

I have a better book then you have 

see this book commonon on and well show you it 
Look at my book Johnie 

you want to see my agricultural book with me and susan 
This isn't your book, “Its not-mine thought 
This is my book about trees 

This book is golden’ Tike the sun°and her hair and 
voOUrTSs.  [his@is’ my book 

Look at- my nice book 
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Come see my book 

See my book 

I have a nice book 
We've got a new book 


O well when you see him, tell him Dianhe likes his 


drawings 

See my book 

See my book 

Help us read the book 

ToOUNcan* see my book then. ©.K- 
Look! I got a new book 

Me "see our book 

Look at this book 

We are reading my book 

We want you to look at my book 


I have a nice book its about cars and trucks and 


planes 


Look at my new book come and Look at it with us 


Look I got a new book 

Do you know how to read English 

Come and we will all read this old book 
Look at my new book 

See my book 

Look at my picture book 

iMwa ld come overs, 

bever' vot ta real good book 

want to see my knew book 

We have a book well look at it with us 
Come and see my new book 

Mark-is* telling him to look. at his book 
See my new book 


What is it called 

That 15 ance book Dick 

Mande te Z2eooki ate at 4 

Thats like my book 

fests! very: 11 ce 

is it a very good book 

What? is at a’ bout 

What is it about 

Do you mean its a real book 

It! s* nice 

lets=seen it 

Yes please 

What is it about?’ 

Is there trees inside the book 

my book is better than that junk or garbag 
its about tree it looks about trees 
where di you get that 

1ts) very interesting 

let me see your book 
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I like trees 

Is that your very own 

Dra you get 1t™=trom the library 
ATG Comics. in. “Lt? 

Who's that 

le looks *nice» too 

Let me see 

Drd-your biy brother do that? 
That’ s*nice 

Its a nice book 


Oar 


Whats 1S Tt about? 

May I see it 

what dose it look like inside 
I like the book 

Can lk readeit too. 
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Oh! may 


Pe OOKea CaeinL 


Okay I will come 
Whats in it 
No! But we can learn 


that is 


a nice book 


Whats it called 
What Kind) Of @ bOOK 1s it 
iS thats your picture. book? 


Yes 
What is 


Leocatled 


Its about trees 


What is 
Wiao ees 
What is 


Lcant 
What is 
Come on 


tt about 
it called 
it about? 


Teacytiace what 1s Lo called 
it about? 
Oven 


Wahts that mark down ther 
Hugh “a tree. 

It looks like a good book 
Ls that yours 

ts tae DOOKEaDOUL ceeces 
Whats “it "Called 

Trees Ha! 

What type of book is it 


What is 


inside it? 


Can” 1"see ify 

Did you steal that book? 
whats that 

boy thats a neat picttire on the front 
What kind of a tree is that 
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whats that thing 

Is that book about trees? 
Whats that word 

is. et new? 

What ls: Lt about? 

That a tree 

is. ut goods 

Whats inside it 

Who''S 15 2t2 

What sis ot call 

WitetS 52 sa DiOire¢ 

are yOu sure: 

[soit about plants. and thingd Jike that? 
What does that word say 
What. is Vt about 

What book ss ot? 

What 1S in the book? 

What, 15. 1t, about 

It looks very interesting to me 
What kind of tree is that? 
What kind of tree is that 
What $is 20 about? 

iss tal book about shrees 
Its about trees 

What ws. ittecalled? 

What is in the book? 

1ts called TREES 

Whats inside 

Doeshn GiaaverplLerures 
Mike's book of trees 
What's the name 


[ts couslots Of pictures 

bts Seapilct une. book 

There a house in the woods 

See the picture Mike 

lock to itse pictures 

Lbs cabot. disterent sthings sor mature 
No. its. a book about nature-see 

and it even has pictures 

Theres neat pictures in that book 

its ai picture book and has nice pictures 
Gt asepe Glues 6Otes Co Suelie eet 

Sure, seer Lt Nas weOtson pictures 

Yos, but slook sat. sthe pctures 

it eis) ep ac bir en book 

boy, those pictures are sure meat. 

Lt has (lots ots clures 

yes it is 
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These are lowsy pictures 

Ves ui sis 

Boy thats interesting 

Look at the pictures 

Its all about different kinds of pictures 
mee gil *the pictures 

Look at the nice pictures 

Dee 

see my big brother did that 

see the pictures 

Its about trees 

Yes look at all the pictures 
Yes mostly about trees 

eee Took dt ail the Mice’ pretures 
Arent they i11ce: pictures 

Look at all the pretty pictures 
The book has pictures 

Animals and people 

Look this is one picture I like 
On 1ooki a sie that, beautiirul 
I've got a picture of my house and trees 
see here look at these pictures 
Nese cee: Clceiilce Dic tures | 

See look 

See ule Pretty pLCcuLes 

There are many levely pictures 
TG gotmiotse of pictures 

LOOK) at the pictures of trees 
nee Surcm Ove O 

ite nasal kindse Of itrees 

Mark is showing him the inside 


Tom Dick and Mary are reading the book 

They are read in the book 

They are all talking 

and they are all having fun 

They are all looking at the book 

The are looking at the book 

and they lived Happily ever after 

PeeoMpeand 0. Sit On cies bench 

Phill comes in the gardons and looks at it with 
them and along comes a man 

They 213, sit on, the bench. tolread the book 

They all: look at the book 

They all hold hands and set down to read the book 
They all sat down and read that one book 

there’ all on the» bench 
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-- They're all reading the book 

2 Now the children will learn lots about agriculture 

=m Um necking 

=< They all like trees 

a5 Now= all" of them are Sitting together 

Mr. R. Look my sisters in love 

— What are they doing now? 

Prot. They all sit down and look 

Mra= Brown. i letthreesy ort themvplay so nicely 

-- * Al Setniends together now 

N. Ald three® sat down*onear chair tolread a book 

-- They all sat down to look at the book 

=< Thee threessi1e topethers @ihey readmlom' se bouk 

Prous, Diewch tidrenmancegoinge Lomsread 

PYOr. MAS three: children meaded: 's book 

Prof. Ma PG Jeetarer looking at the ‘book 

Prot. The children sat down on a bench reading a book 

N. the childrenpare sitting together ona bench 

== The children read the book together 

-- Athens sit down looks at the book 

as Now Alice Michel and Paul are looking at the interest- 
ing book 

-- lism itethats cute 

-- They- are all@lookang att the book 

=e Themchald rene tay. tolmead=’ ther Biodash 

= sect thes children theyatare all sitting and-teading 

the book topether 


-- The ‘children sit and: look at the book 

-- Alice Joseph and Paul are sitting together 
-- The children are looking at the book 

Sin Somthey alli sat) there-and read the book 

—= There they started to read 

=e Peter Susan and John reading a book 

== All three of them are looking at the book 


as Mary is. reading the book 

ey Turning the pages one by one 

PrOLs M is reading then she came to a hard word 

-- They, read thesmost, interesting part 

-- The children are reading a story it seems to be good 

aie They are learning to read 

== Susie is reading a story to the two boys 

-- Michele is reading the book for them 

-- They are trying to find a meaning for a tree 

=e Girl is pointing at.a word and, it is tree that 
she has in her yard 


aes 


good ¢ 
stutiusitgs tuods esol atae 


-_ 


redtogos “ +, 


yieola a2} 04 ee ar one 
tocd s bsst of stats: Bos 
dood sAF at tees 

food 2'moT best X6. 
bs 

food ay le t 

#ood 5: Reps smh of 

Anod 5 gatbset ae Loe fia 
soued soo yents 

bi i 


siuo an 2h 
joou add 36 gittdool tls 
defigng edd Bset ot yi Hr a 
qguirbser bus ghidtie ifs sys yeds aire 
reitegot dood = - 


-— = = = = bodied - 
food eft te tool bar oe —. oat = Spee 
tedtegot gnisste Atte fusd oe pel = : 
xood sit +6 gaito “to eb ida bs es : 
food sit bsey iil ds sce Ils yods -- 

bser és strste vers sredT a ‘ 

dood s gmibset nfol bas neeue x9tsd 9 {se : 

Acod st 38 gatdool srs mort to setds ILA joe Saal 


Stow Dearie 
318) 
bods od o3 emss2 aL 


250 


Him come now 

I see now they are looking at a plane 

Sally read the book and they listen 

The girl is in the middle 

Marie iS reading the story 

The children are reading the book and the like 
the book 

Mee ise reading it. VAnd ds. GP. are lookingsand 
lissoning 

Marie has got at om her lap. She is reading 
Corde sG. Ps 

The (children are reading. It) asi very interesting 
Betty points to a picture 

Diranne reads stirs t 

They are looking at the book 


Look way tits) one 

They are’ reading 

Who are those boys -- 

Now they are all looking 
inieyeralieereadmaboutmurees 

hieOOkSe ke smusd coobiitelterSn tte may De ad teas 
They are all getting lots of news of 
agriculture happenings 

LOSS eCUChmcILel Wes Wallele go 

loom Se=thatasyer. on then Cop Or that wrce 

The girl told the boy that they were good books 
Don't get. tresh you guys or 1*1llesiap youjout 
alice shows them the pictures and reads 

They are discusing the book 

They sdes kuse thes pictures 

Marie read the book. Well P. J. look at pictures 
And they looked all day 

M. iS pointing at something. The boy are staring 
Mewiseteadingo.s J. and.) are" lis teniny 

Minus showin Ja G2. the book ands). 1G) PS axe 
watching 

They are reading the book 

She is reading to them 


Mie Browns, HiPeverybpody 
i) 


They are having a good time 
They are reading together 
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